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Abstract 
 Adolescent mothers are not a homogenous group. Like non-parenting adolescents 
they come from various educational and socio-economic backgrounds. Adolescent 
mothers are generally labelled to be at high risk of dropping out of school, making poor 
life choices, and ultimately living poor life outcomes. However, there is no substantial 
empirical data that supports this premise. Nor is there currently any national data which 
consistently tracks the triumphs, challenges, and general life experiences of adolescent 
mothers. Utilizing a sample of fifteen African American adolescent mothers, this 
qualitative study seeks to explore the life experiences of adolescent mothers leading up to 
their current pursuit of post-secondary education. Results from the study revealed that 
this sample of adolescent mothers represent a unique lower-risk segment of the 
adolescent mother population, who have already defied the general stereotypes; and have 
persevered to make better life choices. Since these adolescent mothers already possess 
the foundation to do well, it will likely prove advantageous to policymakers, and 
practitioners to advocate and provide additional supports through educational and 
employment programming; in efforts to support them on their chosen path to becoming 
adult contributing members of society.  
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Introduction 
The experience of the African American adolescent mother is a variety of 
challenges, triumphs, and opportunities. The revelation of motherhood can bring about a 
fight for survival for the individual and the newly created life; or a flight from reality and  
its pressures. Of course, it is up to the mother to choose. More often than not, it is the  
adolescent mother’s desire to provide a better life for herself and her children. Being so,  
it is necessary that the adolescent mother increase her professional skills by obtaining  
additional education beyond the secondary level. Though pursuing post-secondary  
education as an adolescent mother is not an easy task, it should not be regarded as an  
unachievable goal. While it is true that many African American adolescent mothers are 
deficient of positive internal motivations, external resources, familial support, and come 
from abused backgrounds; there are still some adolescent mothers who face significant 
personal and professional obstacles and persevere in pursuit of their post-secondary 
education. This study seeks to understand this unique population, primarily the various 
factors that support and challenge their path in pursuit of higher education.   
Defining Adolescence 
Adolescence occurs during a period of time where rapid change, both positive and  
negative, takes place. It is during this time that an individual generally sets the precedent  
for the remainder of their quality of life. In fact, the United Nations Children’s Fund  
(UNICEF) states that “Adolescence is an age of opportunity for children, and a pivotal  
time for us to build on their development in the first decade of life, to help them navigate  
risks and vulnerabilities, and to set them on the path to fulfilling their potential”  
(www.unicef.org). While the importance of the adolescent period is agreed upon and  
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complex in context; defining the age range of an adolescent is just as challenging. For  
example, the United Nations Children’s Fund (UNICEF) in their State of the World’s  
Children 2011 report defines an adolescent as an individual between the ages of 10-19,  
and the Center for Disease Control and Prevention defines an adolescent as an individual 
between the ages of 12-19 (www.cdc.gov). In addition, like UNICEF, the U.S. 
Department of Health & Human Services (USDHHS) in The Changing Face of  
America’s Adolescents, defines an adolescent as an individual between the ages of 10-19  
(www.hhs.gov). Having this disagreement on age range across reports makes 
understanding this population a challenge. For example, The Changing Face of 
America’s Adolescents report indicates that the USDHHS lists more than 42 million 
individuals as adolescents.  UNICEF’s State of the World’s Children 2011 report lists 1.2 
billion individuals between the ages of 10-19 in the world (www.unicef.org). Given the 
lack of consensus on this population, it seems the definition is up for debate and 
interpretation. Therefore, for the purpose of this study, adolescence is defined as the age 
range of 14-19, consistent with the USDHHS’s “older adolescents” category 
(www.hhs.gov). This makes this study focused on women that became mothers as older 
adolescents.  
Like any age groups, adolescents represent a vastly diverse ethnic/racial  
and socioeconomic makeup. According the USDHHS (2014), the racial/ethnic makeup of 
the adolescent population was 54.1% Caucasian, 22.8% Hispanic, 14.0% African 
American, 4.7% Asian, 0.9% American Indian Alaskan Native (AIAN Alone), 0.2% 
Hawaiian or other Pacific Islander (HPI Alone), and 3.4% Multiracial (www.hhs.gov). 
Although Caucasian adolescents currently represent the largest ethnic/racial group in the 
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U.S., it is projected that by 2050 their representation will decrease nearly 10% 
(www.hhs.gov). Whereas by 2050, racial and ethnic minorities are expected to represent 
a greater percent of the population. Particularly as the Hispanic and multiracial 
adolescents increase in population.  
The Influence of Poverty on Adolescence   
Poverty is an unfortunate reality for many adolescents whether they are living 
with their family or living on their own. On a global scale, the International Labour 
Office, 2014 poverty report lists that nearly 81 million adolescents were among the 
poorest and largest group of unemployed youth (www.unicef.org). On a national scale, 
the U.S. Census Bureau’s American Community Survey listed there were 15.75 million 
children living in poverty in 2010 (Macartney, 2011). This national report further stated 
that while White and Asian American children’s poverty were below the U.S. average; 
African American children represented 38.2%, and Hispanic American children 32.3% of 
U.S. poverty. Moreover, in 2014, the USDHHS reported that nearly 18% of adolescents 
living in the U.S. were living in families with incomes below the poverty line; which is 
defined as an income of $23,850 or less for a family of four with two children 
(www.hhs.gov). This data demonstrates that many adolescents are living in poverty, and 
that those of ethnic minority status are most vulnerable to the challenges associated with 
living in poverty.  
 For older adolescents growing up in poverty, family structure is often non-
traditional, which can lead to generational poverty cycles including increased chances of 
teen pregnancy. According to the USDHHS (2014), poverty rates are particularly high for 
children growing up in single parent homes and the conditions of poverty can oftentimes 
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increase risk factors for adolescent pregnancy (www.hhs.gov). This was also found to be 
the case according to Killebrew, Smith, Nevels, Weiss, and Gontkovsky, impoverished 
adolescent females are at a heightened risk teenage pregnancy (2014). In addition, the 
National Campaign to Prevent Teen and Unplanned Pregnancy found that 41% of 
adolescent mothers who gave birth before age 20, were living in poverty within the first 
year of their child’s birth and non-Hispanic Black mothers are more likely to drop below 
the poverty line by the time their child (or children), reach age 3 (National and State 
Data, 2016). In conclusion, what we know is that there is an increased chance that 
adolescents from ethnic minority groups are disproportionally affected by poverty in this 
country, and they are likely to continue this cycle of poverty on into their own lives as 
they are also more likely to become teen parents.  
Adolescent Pregnancy Rates in the United States 
Although adolescent pregnancies in the United States have experienced a decrease  
over time, there is still cause for concern at multiple levels. According to the Hamilton, 
Martin, Osterman, and Mathews at the Division of Vital Statistics (as cited in the Centers 
for Disease Control and Prevention, 2016) there were 249,078 babies born to females 
between the ages of 15-19, for a birth rate of 24.2 per 1,000 women of this age group in 
2014. The aforementioned data is a 9% decrease of babies born by females of this age 
group in 2013. There is no definite explanation why births have declined among 
adolescent females in the Unites States. Santelli, Lindberg, Finer, and Singh (2007), 
attribute a decrease in sexual activity, and an increase in contraception use among 
adolescents, as possible reasons for declines in birth rates. However, regardless of the 
declining numbers, there are still many costs associated with adolescent pregnancy that 
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affect those mostly living in poverty and of minority group status; and can be a 
contributing factor in individuals in continuing the poverty cycle. Additionally, and of 
even more concern for the broader society, these costs general transfer to taxpayers 
through costs associated with public assistance programming.  
A great deal of adolescent mothers come from lower socio-economic 
backgrounds, and the costs associated with being an adolescent parent is costly in a 
number of ways that should be concerning to the general public. Adolescent mothers 
generally utilize government public aid services such as: Supplemental Nutrition 
Assistance Program (SNAP), Medicaid, or the Women, Infants, and Children (WIC) 
programs to assist in providing adequate nutrition and medical care for themselves and 
their children. According to analysis performed by the National Campaign to Prevent 
Teen and Unplanned Pregnancy (2013), adolescent pregnancy and childbirth was 
responsible for $9.4 billion in federal, state, and local costs to United States taxpayers in 
2010. These adolescent childbearing costs can be attributed to the following: $2 billion in 
incarceration costs, $3.1 billion in child care costs, and $2.1 billion in public sector health 
care costs (National and State Data, 2013). In addition, it is estimated that a United States 
taxpayer pays $1,682 annually for a child born to an adolescent mother during each year 
from birth to age 15 (National and State Data, 2013). Ultimately, it is estimated that a 
United States taxpayer pays $1,682 annually for a child born to an adolescent mother 
during each year from birth to age 15 (National and State Data, 2013). 
When considering the costs only within the state of Illinois, adolescent 
pregnancies cost Illinois taxpayers $12.8 billion between 1991 and 2010 (National and 
State Data, 2013). Similarly to national cost factors, Illinois cost factors can be attributed 
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to  a number of things, such as: Medicaid and the Illinois Comprehensive Health 
Insurance Plan (CHIP), possible negative consequences experienced by adolescent 
mothers during adolescent and adult years, increase risk of welfare participation, and an 
increased risk of incarceration and lost tax revenue due to decreased earnings and 
spending, particularly once an adolescent has reached young adulthood (National 
Campaign to Prevent Teen and Unplanned Pregnancy, 2014). With the exorbitant cost of 
adolescent pregnancy, it is necessary that effective, comprehensive action oriented plans 
be developed, implemented, and evaluated to both reduce the amount of adolescent 
births, and improve the positive life outcomes of adolescent parents and children born to 
adolescent parents; to reduce the chances of perpetuating the cycle of poverty and 
dependence on government assistance.  
 With the exception of the aforementioned data describing the costs associated 
with adolescent childbirths, it is fairly challenging to find national, and particularly state 
data, on adolescent mothers. In fact, the authority of Ventura, Mathews, Hamilton, 
Sutton, and Alma (2011), find that data related to attributes such as disability status and 
educational attainment, are not available due to the information not being collected 
consistently and completely in the National Vital Statistics System (NVSS), and the 
National Abortion Surveillance System. Most of the data relevant to this study, regarding 
adolescent mothers, was derived from the Centers for Disease Control and Prevention, 
Illinois Department of Public Health, and the Illinois Department of Human Services. 
Graph 1 provides a line chart of birth rates (live births) for every 1,000 females aged 15-
19 years for 1991, 2007, 2011, 2012, and 2013 (www.cdc.gov). Adolescent births in 
Graph 1 are separated by race/ethnicity. Data captured in Adolescent Pregnancy and 
More Than Me: The Voices   8 
 
Childbirth-United States, 1991-2008 (See Appendix A), represents national births for 
females ages 10-19 from 2007-2009 (“More Detailed Birth Statistics,” 2016). The Illinois 
Department of Public Health (IDPH) 2009 Births to Teen Mothers by County data, lists 
births among adolescent mothers in 2009 (www.illinois-demographics.com). Counties in 
the 2009 Illinois Department of Public Health data set are placed in order according to 
their population size (See Appendix B). Following this data, the Number of Births to 
Females Under 20 years of age, lists the number of Illinois adolescent mother births in 
2011 (See Appendix C), in comparison to the United States (www.hhs.gov). With 51  
representing the lowest rate and 1 representing the highest rate, Illinois was ranked 26 out 
of 51 on the 2011 final teen birth rates among adolescent females ages 15-19 
(www.hhs.gov). The ranking includes all 50 states and the District of Columbia 
(www.hhs.gov). In addition, the Number of births to females under 20 years of age, 
percent non-marital, also found in Appendix C, lists the percentage of non-marital 
Illinois adolescent births in 2011 compared to the United States national percentage 
(www.hhs.gov).  
Overall, there is a trend in the aforementioned graph and appendices which 
suggest that though there has been a variant of efforts to curtail adolescent pregnancy, 
adolescent females are still becoming adolescent mothers. Thus, they are in need of the 
assistance of both their immediate supports systems (i.e. parent(s), family, school) and 
government entities. Being so, this help can prove to be costly on both the direct supports 
and taxpayers. Therefore, it is essential that the dollars utilized from taxpayer coiffeurs 
are directed toward programming that is effective in improving the life outcomes of 
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adolescent mothers and their families. Ideally programming that supports them in 
becoming contributing members of society in the long run.   
Graph 1. 
 
Note. Graph obtained from the Centers for Disease Control and Prevention 
(www.cdc.gov). 
Public Assistance Programs for Adolescent Mothers 
Illinois Department of Human Services (IDHS) tracks this data in order to make 
decisions regarding use of resources for specific populations at risk. Based on these 
numbers demonstrating need, several programs and services are made available. IDHS 
has programs specifically designed to assist adolescent parents to get the education and 
training needed to support their families and become better parents (www.dhs.state.il.us). 
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The Illinois Parents Too Soon Program (PTS) (See Table 1) serves new and expectant 
adolescent mothers (www.dhs.state.il.us). Services provided through PTS improving the 
emotional and health development of the adolescent mother and her child, nurturing 
relationships between mother and child, delaying additional pregnancies, and completing 
school. Program services are provided to adolescent parents through weekly home visits, 
community education, and peer group meetings. The PTS program appears to be quite 
effective naming several accomplishments, including the following (www.dhs.state.il.us): 
• 69.3% of the adolescent parents enrolled in the PTS stated that they felt more 
confident in their parenting ability after receiving services 
• 68% of adolescent parents in PTS initiated breastfeeding, as compared to 43% of 
adolescent parents in general population 
• 67% of fathers are involved in their child’s life at least once a week 
Table 1 Parents Too Soon Program (PTS) 
   SFY09   SFY10   SFY11 
Numbers Served 923   N/A   826 
Number of Grantees 1   1   1 
Program Expenditure $2,265.3  N/A   $2,265.3 
(Number in 000’s) 
The data presented in Table 1 was derived from the Bureau of Child and Adolescent 
Health, Division of Community Health and Prevention, IDHS (www.dhs.state.il.us). The 
IDHS grantee is the Ounce of Prevention Fund, which manages 21 community based 
sites (www.dhs.state.il.us). Services provided through the PTS program focus on 
nurturing relationships between mother and child, delaying subsequent pregnancies, 
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improving the emotional and health development of the adolescent and their child, and 
completing school (www.dhs.state.il.us). 
The Illinois Subsequent Pregnancy Prevention (ISPP) program represented in 
Table 6, serves first time mothers between the ages of 13-18 years (www.dhs.state.il.us). 
The purpose of ISPP is to assist adolescent mothers’ delay an additional pregnancy by  
practicing contraception consistently and effectively (www.dhs.state.il.us). ISSP also is  
constructed to: 
• Ensure the children of the program participants are properly immunized, are 
regularly screened for developmental delays, and have access to timely well-child 
check-ups. 
• Improving the participant parenting abilities through curriculum-driven parenting 
I instruction 
• Assist participants in graduating from secondary school 
Table 2 Illinois Subsequent Pregnancy Prevention 
   SFY09   SFY10   SFY11 
Numbers Served 383   390   390 
Number of Grantees 7   7   6 
Program Expenditure $830.9   $830.9   $830.9 
(Number in 000’s) 
Note. The presented data (above) was derived from the Illinois Department of Human 
Services, and the Division of Family and Community Services (www.dhs.state.il.us). 
 
Illinois also provides services for pregnant and parenting adolescents who are in  
care of the Illinois Department of Children and Family Services (DCFS). According to  
DCFS, pregnant and parenting adolescents have the right to be informed about pregnancy  
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options and alternatives (“Teen Parenting,” 2016). Youth in care of DCFS are also 
encouraged to contact both their counselor and programs within Illinois which provide 
additional assistance.  
Programs listed by DCFS such as Parenting Adolescents Support Services 
Program (PASS), Metropolitan Family Services MOMS Plus, Teen Parent Service 
Network (TPSN), All Kids, Illinois Department of Health and Human Services, 
FamilyCare, and All Kids (“Teen Parenting,” 2016), all possess components which can 
aid to the likelihood of adolescent mothers experiencing success in their pursuit of 
making positive life choices. 
Adolescent Motherhood & Education Attainment 
It is during adolescent years that an individual makes great strides on laying the  
foundation for later positive life outcomes, by choosing positive life selections. One of 
the main ways an individual is able to accomplish this goal is through education. 
However, as previously mentioned, socioeconomic barriers coupled with the stressors of 
motherhood, make it increasingly difficult for adolescent mothers to obtain a secondary 
education before adulthood. 
Being an adolescent mother is a complex identity that makes focusing on 
educational goals a challenge. According to Hellenga, Aber, and Rhodes (2002), 
adolescent women face the duties of developing an identity and gaining independence; 
while simultaneously coping with the stress of the transition to adulthood. Socioeconomic 
backgrounds among adolescent mothers often play an important role in the life outcomes 
of both the adolescent mother and their child. Generally, females who become mothers 
during their adolescent years, decrease their likelihood of achieving education and 
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stable economic independence. Similar to a non-mothering peers, at some point, 
adolescent mothers are likely to become increasingly concerned with their future. Yet, the 
reality of immediate life maintenance for themselves and their child usually takes 
precedence over future life aspirations. As noted by Hellenga et al (2002), an adolescent 
girl with no money, no diploma, and a baby on the way may not have the luxury of 
considering her own interests and abilities in making job choices; she may have to take 
the first job that comes along, or the one that provides adequate childcare.  
Although challenging, there are some adolescent mothers that do go on to 
complete their education. For example, the Child Trends’ study (2010) found that young 
women who had become adolescent mothers were less likely than other young women to 
earn a secondary school diploma by age 22. In addition, 51% of former adolescent 
mothers earned a secondary school diploma by age 22. This is in comparison to 89% of 
former non-adolescent mothers who earned a secondary school diploma by age 22. 
Additionally, 10% of young women who had been adolescent mothers earned their GED; 
while 5% of young women who had not previously become adolescent mothers attained a 
GED (Child Trends, 2010). 
As previously stated in multiple studies, the education attainment of the 
adolescent mother is generally linked with the factors of childbearing. It is also generally  
known that adolescent mother educational attainment can also be a potential avenue by  
which adolescent mothers overcome the barriers associated with an early childbirth  
(Sullivan, et al., 2010). This potential rebound in educational attainment among  
adolescent mothers in later adulthood, can be paralleled by higher quality home  
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environments that former adolescent mothers are able to establish for their children. The 
study performed by Sullivan et al. (2010), investigated how maternal age at first birth and 
educational attainment, impacted the children of the adolescent mothers’ home 
environments. It was further examined whether continuing education mitigated the 
negative relationship between adolescent childbearing and home environments (Sullivan 
et al., 2010).  
 Data for the Sullivan et al. (2010) study came from the Panel Study of Income 
Dynamics (PSID), and the Child Development Supplement (CDS-I). The study utilizes 
an analysis sample of CDS-I families from 1997 (N=3,563) with complete data on 
maternal education, marital history, and the focal child development outcome  
(n=3,193). The primary outcome measure for this study was an observational measure of 
cognitive stimulation and emotional support parents provide children, known as the 
Home Observation for Measurement of the Environment (HOME). The results from the 
study imply that maternal education attainment has greater lasting effects on their 
children’s development and well-being than the adolescent mother’s age at first birth. 
Going further, adolescent mothers were less likely to construct cognitively and 
emotionally supportive and engaging environments for their children. Finally, continuing  
education following an adolescent birth was associated with noteworthy improvements in  
the home environment, increasing the cognitive and emotional support available to  
children (Sullivan, et al., 2010). 
A great deal of resources regarding adolescent pregnancy are directed towards  
pregnancy prevention programs. However, the variations in program designs and the  
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populations that they serve are rarely evaluated and made available for public review. Of 
those evaluations that are available, many do not prove to be effective.    
In an effort to better understand some of these program evaluation findings, the 
following study by Baytop (2006) titled Evaluation the Effectiveness of Programs to 
Improve Educational Attainment of Unwed African American Teen Mothers: A Meta-
Analysis conducted a meta-analysis to examine the effects of interventions, including 
secondary teen pregnancy prevention programs, on educational attainment among 
African American adolescent mothers (Baytop, 2006). This meta-analysis was limited to 
studies that evaluated secondary adolescent pregnancy prevention programs, or programs 
for pregnant adolescents, or parenting adolescents, which aimed at improving maternal 
life outcomes (i.e. reduction in public assistance, subsequent fertility, employment, and 
increased education). Results indicate that comprehensive care programs and  
adolescent pregnancy prevention programs have had a minimal effect on increasing  
educational attainment among adolescent mothers (Baytop, 2006). Further, the  
randomized studies within the meta-analysis show less effect than non-randomized  
studies; this was expected due to the presence of selection bias in the non-randomized  
studies. Home based and clinic based programs also showed no effect in increasing 
educational attainment among adolescent mothers. Baytop’s analysis further notes that 
few of the pregnancy prevention programs offered formal academic support services, and 
that the lack of emphasis on the goal of education is reflected by the service components 
offered in the programs.  
There are many factors associated with whether a young mother will pursue post-
secondary education. However, the relationship between an adolescent mother and the 
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child’s father is another factor that may affect her pursuit of education. In the study, Teen 
Mothers: Marriage, Cohabitation, and Educational Achievement, relationship dynamics 
between marital status, and the education among adolescent mothers is explored 
(Esbaugh, 2008).  
Proportions of ethnically diverse low-income adolescent mothers who are 
cohabitating and/or married to the father of their child or children at 14, 24, and 36 
months after the birth of their child is also examined. The following study utilizes data 
from the National Early Head Start Research and Evaluation Project, and Columbia 
University’s Center for Children and Family and Teachers College, in collaboration with 
the Early Head Start Research Consortium. All participants were adolescents, and 
classified as African American, European American, Hispanic, or other. (Esbaugh, 2008).  
 Results from the study showed that adolescent mothers who begin in the 
cohabiting group during the study tended to transfer to the not married/cohabiting group, 
rather than the marriage group. African American adolescent mothers’ rates of 
cohabitation were higher than the rates for European American adolescent mothers at 14, 
and 24 months after the birth of their child. Yet, African American adolescent mothers 
had lower rates of marriage than European American adolescent mothers.  
In fact, African American adolescent mothers were most likely to not be 
cohabitating or married to their child’s father (Esbaugh, 2008). In addition, with the 
exception of the “other” group, Hispanic adolescent mothers had the highest likelihood of 
remaining in a committed relationship with the father, 36 months after the birth of the 
child, and the lowest rate of divorce among adolescent mothers who chose marriage 
(Esbaugh, 2008). However, Hispanic adolescent mothers had significantly lower levels of 
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education than European American adolescent mothers and African American adolescent 
mothers. In fact, marriage at 14 months of their child’s birth, was related to a decreased 
highest grade completed among Hispanics. In addition, adolescent mothers’ choice to 
remain in committed relationships with their children’s fathers may have important 
implications for intervention programs. As including fathers in programs which 
encourage education, may provide an incentive for the children’s fathers to not 
discourage the continuance of school attendance among adolescent mothers.  
The stigma associated with adolescent motherhood has in both past and present  
times added to the barriers of adolescent mothers attaining their secondary school  
diplomas. Prior to the adoption of the Title IX of the Educational Amendments Act in  
1972, Pillow (as cited in SmithBattle, 2007) states that pregnant and parenting  
adolescents were regularly expelled from school. The authority of the National Women’s  
Law Center (NWLC), states that under Title IX, separate programs for pregnant or  
parenting students must be completely voluntary (“Pregnant & Parenting Students,” 
2015). Under Title IX, individuals are protected from discrimination based on sex in 
activities and education programs that receive federal assistance (“Title IX and Sex 
Discrimination,” 2015). Discrimination based on pregnancy is included under the Title 
IX legislation (“Title IX and Sex Discrimination,” 2015). Although several longitudinal 
studies confirm outcome differences between early and later childbearers, studies also 
show that adolescent mothers improve their outcomes over time (SmithBattle, 2007). 
Educational support deficiency for adolescent mothers is not only occurring in the  
United States. In the United Kingdom, adolescent pregnant females and adolescent  
mothers oftentimes experience school exclusion (Lall 2007). Unfortunately, in the United  
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Kingdom, there is a data dearth in reference to adolescent females who leave school  
primarily due to pregnancy. As a result, United Kingdom adolescent mothers  
do not receive adequate services provision and resources to assist them in generating  
better life outcomes for themselves and their children (Lall, 2007). 
Out of the 19 adolescent mothers that were sampled in the SmithBattle study,  
26% were classified as “early dropouts” (2007). The SmithBattle study describes “early  
dropouts” as adolescent mothers who had dropped out prior to pregnancy. Early dropouts 
in the study reported difficult childhoods and poor academic performance. Further, three 
of the five early dropouts, including two who had completed a General Education 
Development (GED) diploma prior to pregnancy; denied any interest in continuing their 
education. There were 32% of the adolescents who were described as “later dropouts.”  
Later dropouts were described in the SmithBattle study as adolescent mothers who  
dropped out during or after pregnancy (2007). Two of the later dropouts in the study  
reenrolled in secondary school, and one attained a GED. The remaining 42% SmithBattle 
study participants were referred to as “continuous enrollees.” Five of the continuous 
enrollees transferred into an alternative school or GED program, while three continuous 
enrollees received home schooling and remained in their regular school (SmithBattle, 
2007). 
In the Child Trends study, there was also a difference between younger and older  
adolescent mothers in reference to education attainment (“Diploma Attainment Among,” 
2010). The study further showed that 60% of young women who had their child by age 
18 or 19 attained their secondary school diploma by age 22; compared with 38% of 
young women who had their first child before the age of 18. Also, 13% of young women 
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who had their first child before age 18 were more likely to attain their General Education 
Development (GED), than 19% of young women who had a child as an older adolescent. 
Lastly, 46% of African American young women who had their first child before age 22 
attained a secondary school diploma or GED; in comparison to 34% of Hispanic young 
women, and 35% of White young women (“Diploma Attainment Among,” 2010). 
The National Women’s Law Center executive summary A Pregnancy Test for  
Schools: The Impact of Education Laws on Pregnant and Parenting Students lists the  
following obstacles that adolescent mothers face to complete their education (“A 
Pregnancy Test,” 2012):  
• Inaccessible homebound instruction. Students who absent for pregnancy-related 
reasons sometimes inconsistently receive homebound school instruction. While in 
some cases, homebound instruction is withheld altogether.   
• Data dearth. Currently, there is no national data collection tracking the number of 
pregnant and parenting students enrolled in secondary schools, their performance 
on academic assessments, their participation in traditional or alternative programs, 
or their dropout and graduation rates. 
• Lack of childcare and transportation. Many adolescent student mothers have great 
trouble finding affordable child care. Whereas, adolescent student mothers who 
have access to affordable child care may not have accessible transportation.  
• Discouraging environment. The African-American Adolescent Mothers’ 
Vocational Aspiration-expectation Gap: Individual, Social, and Environmental 
Influences authority (as cited in the National Women’s Law Center executive 
summary A Pregnancy Test for Schools: The Impact of Education Laws on 
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Pregnant and Parenting Students) lists that adolescent student mothers are 
discouraged by school administrators and educators from setting long term goals 
that include graduation, college, and high earning careers. 
• Punitive absence policies. Some schools fail to excuse absences related to 
pregnancy and childbirth; and penalize students for those absences by refusing 
them the opportunity to make up missed work. 
• Unequal alternatives (2012). There are school districts which operate separate 
programs for pregnant and parenting adolescent mothers. 
Organizations such as the National Women’s Law Center (NWLC) advocate for  
policies and laws that assist girls and women, particularly the most vulnerable women,  
with achieving their potential throughout their lives (“About,” 2016).  NWLC has been  
particularly instrumental in the mêlée for educational equity for pregnant and parenting  
students (“Pregnant & Parenting Students,” 2015). One of the ways that NWLC has done 
so is making sure that school nationwide follow adhere to the Title IX of the Education 
Amendments of 1972. NWLC also offers resources to advocates, schools, and service 
providers who work directly with adolescents; in efforts that working together will ensure  
that pregnant and parenting students graduate, and are prepared to pursue post-secondary  
education and their careers (“Pregnant & Parenting Students,” 2015).  
 Lastly, the National Women’s Law Center (NWLC) has created a wallet card  
“Pregnant and Parenting Students’ Bill of Rights,” which carefully describes the rights  
that pregnant or parenting students are entitled to under the Title IX of the Education  
Amendments of 1972 (“Pregnant & Parenting,” 2012). They are as follows:  
• You have the right to be treated with dignity and respect.  
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• You have the right to be free of discrimination. No one can kick you out of school 
because you are pregnant or a parent. 
• Your school must excuse absences due to pregnancy or childbirth for as long as 
your doctor says it is necessary. All your teachers are required to give you a 
reasonable amount of time, after the conclusion of those absences, to make up the 
work you missed. 
• Separate programs or schools for students who are pregnant or parents must be 
 completely voluntary. You cannot be forced to attend a separate school. 
• You have the right to the same opportunities as other students. If you attend a 
separate program, the classes and the activities offered must be equal to those at a 
mainstream school. 
• Special services that are provided for temporarily disabled students must also be 
provided for pregnant students. If temporarily disabled students get at-home 
tutoring to help them keep up with work, so should students who miss school 
because of pregnancy or childbirth. 
• Pregnant and parenting students do not have to turn in a doctor’s note to continue 
going to school or to participate in activities unless all students with medical 
conditions are required to do so. 
• You have the right to be free of harassment and bullying. This includes sexual 
harassment, like being called a “slut” or having sexual rumors spread about you at 
school. 
• You have a right to privacy. Teachers and other school officials do not have the 
right to disclose your pregnancy to anyone without your permission. 
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• You have the right to be free of retaliation. If you complain to school officials or 
your Title IX coordinator, teachers and administrators cannot retaliate or punish 
you for speaking out. 
Not all adolescent mothers are fortunate to have policies and adequate social 
support necessary to develop and maintain constructive life outcomes. Utilizing data from 
two groups of Australian twins and their relatives, the Webbink, Martin, & Visscher 
(2009) study also discussed adolescent childbearing on educational attainment. Results 
from the study found that the difference in educational attainment between adolescent  
mothers and their sisters, is reduced to nil when the sample to identical twins is restricted. 
While, when drawing from the pooled sample of the two groups of twins, adolescent 
mothers had 0.5 years less education than their sibling sisters; and the difference in the 
sample of all twins, both fraternal and identical 0.3 estimated years. According to 
Webbink, Martin, & Visscher (2009), the findings in their study suggest that previously 
found negative effects of teenage childbearing on educational attainment, are perhaps 
mainly driven by overlooked factors such as genetic or environmental factors. 
Perhaps more than their non-parenting peers, it is essential that adolescent 
mothers have policies and effective programming that aid in their potential educational 
success. As parenting adolescents have to adapt to the management of both their lives and 
the lives of their children; while pursuing education that will hopefully aid to an 
improved life outcome. Furthermore, adolescent mothers are not a homogenous group. 
Therefore, service providers must be sure to properly evaluate the programs designed to 
assist adolescent mothers in their pursuit of education. Thereby, eliminating ineffective 
program components.  
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Adolescent Mothers’ Resiliency, Self-Efficacy, and Career Adaptability 
According to Fergus and Zimmerman, a key prerequisite of resiliency is the  
presence of both promotive factors and risks which either assist in bringing about a  
positive outcome, or reduce or avoid a negative outcome (2005). In addition, resilience  
theory places focus on the strengths rather than deficits of the individual; and  
understanding of healthy development in spite of risk exposure. Going further, promotive 
factors that can assist adolescents with avoiding the negative effects of risks may be 
either resources or assets (Fergus, Zimmerman 2005).  
Resources are positive factors that help adolescents overcome risk, but are 
external to the individual (Fergus, Zimmerman 2005). Assets are also positive factors; 
yet, they reside within the individual such as coping skills, competence, and self-efficacy 
(Fergus, Zimmerman 2005). For adolescent mothers, the presence of both resources and 
assets are essential to positive outcomes throughout their life cycle. 
 Though interrelated, resiliency is not the same as coping, competency, or positive  
adjustment (Fergus, Zimmerman 2005). For example, coping successfully with a  
traumatic event (i.e. abandonment of an adolescent father, birth of a still born by an  
adolescent mother), can be a component of the resilience process. While competence is 
an important individual-level factor, it is only among many other assets which can 
contribute to adolescents overcoming hardship. In addition, positive adjustment is an 
outcome of resilience (Fergus, Zimmerman, 2005). As an adolescent mother who 
maintains her academic achievement during the pregnancy and after the birth of her 
child; and graduates from college on time without any interruptions, is an example of an 
adolescent whose outcomes exhibit positive adjustment. 
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The study, Career Adaptability, Resiliency and Perceived Obstacles to Career  
Development of Adolescent Mothers, Barto, Lambert, and Brott (2015) examined 
adolescent mothers using a proposed conceptual framework which combined resiliency 
and career adaptability The goals of the study were to measure the current state of  
resiliency and career development of adolescent mothers.  This included areas of 
weakness and strength, and to better comprehend the interactions between the three 
components of career adaptability (i.e. decision-making, exploration, and planfulness), 
resiliency, and perceived obstacles.  
 According to Barto, et al., (2015), impediments to the career development  
of adolescent mothers are career knowledge limitation, career development skills, and  
pressing immediate needs. The proposed conceptual framework for the career  
development of adolescent mothers developed by the researchers of the study, combined  
resiliency and career adaptability, addressed challenges, capitalized on opportunities and  
strengths, and developed positive intervention strategies and programs to improve the 
long-term outcomes of adolescent mothers. The concept of resiliency in the Barto, et al., 
(2015) study, is separated into three resiliency constructs: personal resiliency, relational 
resiliency, and emotional reactivity. Personal resiliency is defined as the internalized 
personal characteristics of adaptability, self-efficacy, and optimism. While relational 
resiliency is the social and relational experience concerning support, trust, tolerance, and 
comfort. Lastly, emotional reactivity is the level of sensitivity, recovery, and impairment 
to self-regulation in response to opposing circumstances or events.  
For the study, 101 adolescent mothers of variant racial, social, and economic  
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backgrounds were chosen for the study. All of the study’s participants were involved in a 
community or school-based parenting program. The community based parenting 
program, support and self-help organization assisted members in becoming more self-
sufficient; but placed no specifics on career development. While, the school based 
parenting program, addressed the variant personal, career, and academic issues of the 
parenting students; and allowed attainment of a secondary school diploma in an 
alternative setting.  
The results of this study found that its participants appeared to be average in their  
career planfulness skills, including engagement in career knowledge, and career planning  
(Barto, Lambert, and Brott, 2015). While participant scores regarding career exploration  
show environmental exploration as the direst of career exploration needs. Environmental 
exploration involves gathering information about careers of interest, careers/jobs in a 
local geographical region, and careers/jobs with specific companies, career training 
opportunities, and making contact with professionals in career areas of interests. In 
relation to career decision making, study participants indicated feeling the most confident 
decision assessing their own abilities and interests, planning and goal setting, and 
conducting career-related research on the Internet. However, they indicated  
feeling the least confident in navigating issues related to post-secondary education,  
clarifying values, preparing a resume, identifying potential employers, and knowing  
about salary and wages for specific jobs and careers. Lastly, multiple regression analysis 
showed that all of the resilience measures in the study had statistically significant power 
in predicting the career adaptability dimensions (Barto, Lambert, and Brott, 2015).  
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 Adolescent mothers who maintain a relatively positive standard of living for 
themselves and their child, generally possess a substantial level of resiliency. This 
resiliency is necessary for them to combat the predictable and unforeseen challenges that 
may present themselves on their pathway to pursue post-secondary education and 
financially sustaining careers. Also, adolescent mothers must utilize their internal assets 
and obtained resources in a manner that is effective for their personal and professional 
growth. 
Adolescent Mother Life Outcomes 
Generally, all stakeholders connected to adolescent mothers are concerned with 
the possible life outcomes of adolescent mothers. In fact, most programs are centered 
around reducing the barriers related to generating negative life outcomes, and increasing 
the chances of adolescent mothers having positive life outcomes. While this is a lofty 
goal, it is not certain what the true life outcomes are of adolescent mothers are in the 
United States. As there is no national federal data that tracks the life outcomes or 
adolescent mothers. The researcher was also not able to find any similar data outcomes 
from any service provider, or educational institution, who has committed themselves to 
servicing this same population. However, the following literature does provide a synopsis 
of adolescent mothers’ life outcomes. 
The authority of Oxford, Lee, & Lohr (2010), states that there are few modern  
longitudinal studies of adolescent mothers by which to explore how adolescent mothers  
manage the transition into adulthood under disadvantaged circumstances. There is  
also nearly no research which assesses the relative importance of the timing of important  
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milestones in the transition into adulthood among adolescent mothers. The timing, 
distribution, and impact of factors such as education, marriage, employment, criminal 
involvement, and economic status, are shown relative to their impact on the transition of 
adolescent mothers into adulthood; as well as attainment of typical markers of adulthood 
such as marriage, economic status, employment, postsecondary education, and family 
formation. In a nonclinical sample, this study examines the precursors of adolescent 
mothers’ transition into adulthood, and their attainment of multiple adult statuses in their 
early 30’s (Oxford, Lee, & Lohr, 2010).  
Participants for the Oxford, Lee, & Lohr longitudinal study were recruited from  
more than 50 agencies and programs (2010). There particular agencies and programs  
were comprised of public school alternative programs, public and private prenatal  
hospital clinics, and social service agencies (Oxford, Lee, & Lohr, 2010). The ethnic and  
age makeup of the study’s sample is representative of the adolescent mothers who gave  
birth in the study area during the years in which the sample was recruited. Study 
respondents’ ethnic makeup was as follows: white (53%), African American (28%), 
Native American (6%), Asian American (3%), Hispanic (8%), and other (10%). The age 
range was 12 to 17 years old, with a median age of 16.6 years. 
Results from the study revealed that over time, majority of the adolescent mother 
respondents earned a secondary school level of education (Oxford, Lee, & Lohr, 2010). 
Marriage also increased steadily over time; though, no more than 41% of the sample, at 
any time of the study, were married. Employment also increased over time, with an 
average of 60% of adolescent mothers being employed between ages 26 and 32. 
Moreover, public assistance dependency generally lasted for 3.5 years postpartum; then 
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gradually decreased until the last two data waves, where there was a slight increase in the 
use of public assistance when the respondents were in their early 30’s. The study also 
showed that economic hardship was predicted by earlier dependence on public assistance, 
and only slightly by secondary school graduation age 19. Yet, the likelihood of any 
postsecondary education was far less for adolescent mothers who postponed the 
completion of secondary school education until after age 19, or who did not graduate 
from a secondary school institution altogether (Oxford, Lee, & Lohr, 2010).  
 Findings also suggested that promoting early work experiences among adolescent  
mothers will not ensure financial independence in early adulthood, or provide support for  
attainment of other markers of adulthood (Oxford, Lee, & Lohr, 2010). According to  
Oxford, Lee, & Lohr, the most important salient outcome of the study was the prevalent  
influence of the timing of secondary school completion on the adolescent mothers’  
transition into adulthood (2010). Further, the timing of secondary school completion was 
the only variable that was relevant to all of the adult outcomes, highlighting the 
importance of on-time secondary school completion for adolescent mothers (Oxford, Lee, 
& Lohr, 2010). 
Adolescent Mothers’ Self-Assessment of Education Success Outcomes 
It is rare that students are sought out for their self-assessment of what is needed  
for them to experience academic success. This oversight of student perception is  
particularly frequent among African American students. Yet, African American 
adolescent mothers are usually the group, in comparison to other adolescent mother of 
other ethnicities, to be most at risk for long term negative life outcomes. The Williams 
and Portman study state that few studies have explored urban African American students’ 
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perceptions of what they need to succeed academically; despite exposure to adversity 
such as inadequate housing, poverty, food insecurity, and financial instability (2012). 
Utilizing a focus group research design, five high achieving urban African American 
students (n=5) from low socioeconomic backgrounds were sampled (Williams & 
Portman, 2012). The students’ response from the study revealed several themes: shared 
responsibility for educational outcomes, being a part of the solution, parental 
involvement by any means, school counselors as change agents, natural support systems, 
and community collaborations to raise a scholar (Williams & Portman, 2012). 
 In the Williams and Portman study, the shared responsibility for educational  
outcomes theme referred to the importance of collaborative ventures between  
communities, families, and schools to promote personal and academic growth among  
urban African American students; and to compensate for the lack of services, resources,  
and programs often experienced by urban African American students from low income  
backgrounds (2012). While the being a part of the solution theme referred to urban  
African American students taking personal responsibility for staying focused, and finding  
several sources of motivation to succeed in school despite adversity (Williams &  
Portman, 2012). Next, the parental involvement by any means theme encourages non- 
traditional forms of parental involvement that contribute to school success. Informal 
parental involvement activities can include: talking with their children about school, 
instilling cultural values, nurturing their children, and sending their children to school 
fed, rested, and ready to learn. Following, the school counselors as change agents theme 
emphasized the importance of making genuine and real connections with urban students; 
and advocating for programs, services, resources, and policies to help them succeed. 
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Also, the natural support systems theme refers to the essential sources in the students’ 
family, school, and community involvement; which can be used to support their academic  
success despite personal or financial hardship. Lastly, the community collaboration to 
raise a scholar theme, refer to the importance of communities that provide students with 
the necessary resources to succeed such as recreation, employment, education, job 
training, health care, and housing (Williams & Portman, 2012).                                                                                                     
 It has proven that adolescent mothers are cognitive of the importance of   
providing a better life for themselves and their progeny. However, it is also important that  
support systems are in place to assist adolescent mothers in producing more positive  
outcomes. Data obtained from the self-reported perspectives of adolescent mother  
participants in the Lall study produced four different themes of which were identified as  
instrumental in impeding their progress: lack of information, separate education  
provision, better contraceptive advice, and school support (2007). More specifically,  
adolescent mother participants reported that the lack of information on resources  
designed to help adolescent females on private issues such as sex or pregnancy was  
important (Lall, 2007). There were also adolescent mother participants who felt that  
having separate educational institutions from non-pregnant, non-mothering adolescent  
peers, may aid in better educational success for adolescent mothers. Adolescent mother 
participants also suggested that receiving practical advice regarding sexual activity, as 
opposed to absolute abstinence, would result in more adolescent mothers continuing their 
education. Lastly, some of the school professionals of the adolescent mother participants 
appeared to prescribe to the perception that helping the adolescent mothers was the 
responsibility of the health agencies (Lall, 2007). 
More Than Me: The Voices   31 
 
Personal Factors of Adolescent Mothers 
Some adolescents possess positive life aspirations long before they become an  
adolescent mother. The authority of Blinn (as cited in Camarena, Minor, Melmer, and  
Ferrie) states that aspirations for education, family, and work become highly relevant to  
adolescent mothers as they are “forced” to reassess their visions for the future (2001).  
Agreeably, as Camarena, Minor, Melmer, and Ferrie state, life aspirations are an 
important component of adolescent mothers’ adjustment. Yet, it is these life  
aspirations that have the potential to inspire an adolescent mother to work toward positive  
life outcomes in spite of various barriers that accompany adolescent parenthood. Having  
a child during adolescent years does not require that an individual relinquish all of their  
aspirations for the future (Camarena, Minor, Melmer, and Ferrie, 2001). However, having 
a child during adolescence does call for a readjustment of priorities and goals. Camarena, 
Minor, Melmer, and Ferrie declare that the importance of aspirations and goals generally 
are conceptually manifested in two different ways (2001). They first provide a standard 
for assisting adolescents in weighing the degree to which different choices will hinder or 
help their chances of achieving desired goal. Secondly, as a motivational force, they 
influence the measure to which effort is expended on tasks that make achievement of 
aspirations and goals possible (Camarena, Mionor, Melmer, and Ferrie, 2001). 
There has been a recent surge in homelessness among adolescent mothers and  
their children. In addition, there has also been considerably less research performed on  
the homeless adolescent mother (Oliver, Sadler, Swartz, and Krause, 2007). The study  
conducted by Oliver et al., compares the characteristics of homeless adolescent mothers,  
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n=17, with housed adolescent mothers, n=30. The study also describes the sources of 
support, stress, and maternal personal resources (depressive symptoms vs. self-esteem) 
among a sub sample of homeless adolescent mothers. Results from the study found that 
homeless adolescent mother participants had a high school/completion rate of 76%. 
Homeless adolescent mothers and the housed adolescent mothers did not differ 
significantly, with regard to the size of their social support networks; yet, there were 
notable differences in the number of individuals lost to them within a year. Furthermore, 
a great quantity of both homeless and housed adolescent mothers identified family  
members as sources of support, both financial and emotional.  
Both homeless and housed adolescent mothers identified their partners as 
significant sources of support (Oliver et al., 2007). Some of the adolescent mothers also 
identified their children as a source of emotional support. While school personnel and 
clergy were also listed as sources of support. The authority of Oliver et al., further stated 
that homeless adolescent mothers experienced relatively few stresses and hassles related 
to parenting their children; yet they were affected by external sources of living 
environment stress (2007). Unsurprisingly, homeless adolescent mothers reported more 
negative life events than the housed adolescent mothers in the study (Oliver et al., 2007). 
In addition, positive maternal competence scores indicated that adolescent mothers felt 
they were good mothers, and had confidence in their ability to help their children grow 
and develop normally. Also, homeless adolescent mothers who had higher self-esteem 
reported fewer depressive symptoms (Oliver et al., 2007).  
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Some adolescent females, despite difficult socioeconomic backgrounds, have 
aspirations of attending post-secondary institutions. Though becoming a new mother 
even during adolescence, can inspire the mother to produce more positive outcomes;  
the challenges associated with childbearing can impede the educational aspirations  
and/or expectations of adolescent mothers. The following study, College aspirations  
and expectations among new African-American mothers in late adolescence, assesses the  
measure to which adolescent motherhood affects both post-secondary aspirations and  
expectations (Barr, Simons, 2012). The authority of Barr and Simons revealed that  
motherhood among African American adolescent participants were not significantly  
associated with an increase in educational aspirations; particularly, in relation to college  
graduation. In contrast, motherhood among African American adolescent mother 
participants were not associated with a decrease in educational aspirations. Though, a 
vast majority of the sampled adolescent mother participants already aspired towards a 
post-secondary degree before they became pregnant (Barr, Simons, 2012). 
Adolescent Mothers and Social Support Systems 
Though individual-level resiliency is an important asset for an adolescent mother, 
social support networks are also essential to the success and positive future of an 
adolescent mother. There are only a few studies exploring the role of social support for an 
adolescent mother and they are reviewed in some detail here. Several authors, including 
Barrera 1981; Compton et al. 2005; Tracy and Whittaker 1990 (as cited in Schrag, 
Schmidt-Tieszen, 2014), describe social support as a network in which the individual 
perceives care and love from others, such as relatives, family, and friends; and can 
receive guidance for help with daily tasks. This qualitative research study, explores the 
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social support available to adolescent mothers through the influence and presence of the 
father of the child, peer support, extended family support, and maternal figures.  
In this study, 18 homeless African American adolescent mothers residing in a 
shelter, and their children were interviewed. The social network size in the study was 
determined by counting each member in the network. While factors considered in 
determining the segment with the most support were amount and kind of supports given, 
number of people listed, and an absence of negative parenting critique. Results from the 
study revealed that family was the most important segment for social support. This is not 
surprising, as many adolescent mothers tend to depend on the social support from their 
family, despite what type of relationship they may have.  
The study also revealed that women who raised the adolescent mothers were often 
cited as being supportive. Findings also reported that fathers of the children of the 
adolescent mothers were usually unhelpful. Additionally, 33% of the participants claimed 
that their case workers did not help them, or they did not trust their case manager. The 
findings from this study present an opportunity for service providers to improve their 
service among adolescent mothers. As an increase in trust among adolescent mothers for 
their case providers has the potential to produce healthier outcomes for the adolescent 
mothers.  
There are many challenges associated with adolescent parenting. As more often  
than not, adolescent mothers generally possess variants of socio-economic backgrounds.  
Yet, despite the aforementioned, many adolescent mothers are able to persevere in spite  
of the adversity. Positive social support has been identified as one of the factors that  
attribute to positive life outcomes for adolescent mothers. A recent study, which focused  
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on the natural mentoring relationships between 93 African American adolescent mothers  
and non-parental adults, revealed several promising findings (Hurd, Zimmerman, 2010).  
According to Zimmerman and Hurd, natural mentors are described as non-parental  
support adults who are a part of adolescents’ social networks (i.e. family members’  
friends, extended family members, neighbors). The study, held over 5 time points  
beginning the adolescents’ high school senior year and ending five years after post- 
secondary education completion; revealed that adolescent mothers who had a natural  
mentor were less likely to experience anxiety and depressive symptoms over time. Going 
further, natural mentor presence also modified the relationship between stress and health 
issues over a significant duration of time (Hurd, Zimmerman, 2010).  
 Social supports play an important role in the positive life outcome likelihood of 
adolescent mothers. Research has shown that this social support can be provided by a 
variant of individuals who have the adolescent mothers’ best interest in their intentions to 
server. Social supports can also serve as motivation for adolescent mothers to make better 
educational decisions such as remaining in secondary school, graduating from secondary 
school, actively pursuing post-secondary education, and ultimately, completing post-
secondary education. Additionally, adolescent mothers who receive these social supports 
early in life, are more likely to overcome barriers that accompany perceived at-risk 
behaviors. 
No two adolescent mothers are the same. There are some that participate in  
home visiting programs, and other program types. While there are others whose  
lifestyles are too tumultuous to participate in traditional program settings. For example,  
an adolescent mother may not want to reveal the conditions of her living situation, for  
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fear that her or her child or children may face penalty (i.e. child be placed in protective  
services, adolescent mother or home member facing criminal charges). Therefore, the 
variety of programs, resources, and funding supports’ effectiveness may differ depending 
on the living situations of the living environments of different teen mothers. 
 For example, Chablani and Spinney describe their study model whose purpose is 
to engage extremely high-risk pregnant and parenting adolescent mothers, that are not 
traditionally served by young parent or home visiting programs (2011). These pregnant 
and parenting adolescent mothers are considered to also be high risk for long term 
negative outcomes such as systems involvement, unemployment, and long term poverty 
(Chablani and Spinney, 2011). They also risk passing these long term negative effects on 
to their children. According to Chablani and Spinney, adolescent mothers who are  
labeled “high risk” possess several variables such as being: street or gang involved, not  
living in stable environments, court involved, have already dropped out of school, in 
danger of dropping out of school, struggle with mental health issues and substance 
abuse, are isolated immigrants or refugees, and/or are involved in domestic violence  
situations (2011). 
 The Circle of Care project (COC), a partnership between Massachusetts General  
Hospital (MGH) and the community based organization Roca, is a strengths based,  
youth development program, designed to improve life outcomes of high risk pregnant,  
and parenting adolescent mothers through intensive engagement strategy (Chablani and  
Spinney, 2011). Intensive engagement strategy includes transformational relationships,  
relentless outreach, and stage-based programming. The COC engagement strategy was 
created in response to research regarding the importance of relationships and readiness to 
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change. It is further recognized that identifying the adolescent mothers’ stage of change 
before entering programming; by referring to Prochaska’s transtheoretical model (as cited 
in Chablani and Spinney, 2011), is essential in developing successful programming 
strategies.  
According to Prochaska and Norcross (as cited in Chablani and Spinney, 2011) 
Prochaska’s six stages of change involve pre-contemplation, contemplation, preparation, 
action, maintenance, and termination. After the first year of implementation, the Circle of 
Care project (COC) managed to retain 90% of their participants (Chablani and Spinney, 
2011). While, 80% of the participants after year one were on long-term effective 
contraception. In addition, participants also reported maintaining important relationships 
in their lives; as well as, getting needed health care services (Chablani and Spinney, 
2011). 
The Annie E. Casey Foundation (as cited in Hudgins, Erickson, & Walker, 2014) 
states that nearly 13,000 adolescents, ages 15 to 19, gave birth in Georgia. Since  
2001, Georgia’s Second Chance Home Network (SCH Network), administered by the  
Georgia Campaign for Adolescent Power and Potential, has provided support and  
housing to adolescent parents; in efforts to assist them in becoming nurturing and self- 
sufficient parents, avoid repeat adolescent pregnancies, and to promote healthy  
development of their children (Hudgins, Erickson, & Walker, 2014). The goals of the  
SCH Network are to build strong families, and break the cycle of persistent poverty and  
dependency related to adolescent childbearing. Georgia’s SCH Network’s supportive 
housing program implements five key components of supportive housing, originally 
identified by Child Trends and Healthy Teen Network, to assist pregnant and parenting 
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adolescents: health relationships, financial stability, housing stability, self-sufficiency, 
and successful and engaged parenting and attachment. In addition to providing housing 
for adolescent participants, the SCH Network also partners with local community 
organizations to provide services and supports to adolescents in surrounding 
communities. Core services of the SCH Network program include educational support, 
housing, relationship support, parenting education, and transportation to health services. 
Lastly, other services such as financial education, mentoring, career support, 
volunteerism, and employment are provided through partnerships with community 
agencies (Hudgins, Erickson, & Walker, 2014). 
Nearly two-thirds of Georgia’s SCH Network participants were in custody of and 
referred by Georgia’s Department of Children and Family Services (Hudgins, Erickson, 
& Walker, 2014). There have been nearly 1,500 SCH referrals since 2001, and 556 
adolescent mothers were subsequently admitted to the SCH homes (Hudgins, Erickson, & 
Walker, 2014). This number is unreasonably low considering the amount and dire needs 
of Georgian adolescent mothers. Though the Georgia Second Chance Home Network had 
less than 2,000 program participants during the time of this evaluation in 2012, study 
results showed that the program produced positive outcomes (Hudgins, Erickson, & 
Walker, 2014). Compared with 73% at the time of intake, at the time of the program 
evaluation, 93% of all 415 residents were attending or had graduated from high school or 
GED programs; or had graduated and were attending college or trade school at the time 
of discharge. As previously stated, independent living is another core objective of the 
SCH Network. Over 25% of all residents at the final follow-up of the evaluation were in 
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their own apartments; and almost 10% of adolescent participants were living with their 
children’s father (Hudgins, Erickson, & Walker, 2014).   
Income of the SCH Network participants also rose to nearly 50% at final follow- 
up (Hudgins, Erickson, & Walker, 2014). While, the amount of participants who received  
financial support from their children’s father increased from nearly zero to 20% by the  
final follow-up. The SCH Network places great priority on providing their participants 
with extensive parenting education and support. This program decision has proven to be 
fruitful, as evaluation data showed significant improvements in relation to the role 
reversal, empathy, and inappropriate expectations’ constructs. According to Hudgins, 
Erickson, & Walker, these results imply that there is lower risk of child abuse and neglect 
from adolescent parents (2014). Also, outcomes in relation to the SCH Network core 
objective of the physical well-being of the offspring of the adolescent mothers, proved to 
be successful. As the percentage of the adolescents’ children who had a regular source of 
health care, increased from 91% at intake to 97% at discharge. Furthermore, the 
percentage of the adolescents’ children with age-appropriate immunizations increased  
from 76% at intake to 96% at discharge (Hudgins, Erickson, & Walker, 2014). 
Secondary schools that have support resources (i.e. parenting programs, child care  
centers) are more likely to experience a higher graduation rate among their students who  
are adolescent mothers. As having these support services, may encourage student mothers  
to attend school on a regular basis, and decrease the differences among them and their  
non-parenting adolescent peers. The following study, Promising Outcomes in Teen  
Mothers Enrolled in a School-Based Parent Support Program and Child Care Center,  
described a group of adolescent mothers and their children attending an urban secondary  
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school with a parent support program, and school based child care center (Sadler, Swartz,  
Ryan-Krause, Seitz, Meadows-Oliver, Grey, and Clemmens, 2007). Findings of the study  
suggested that the sample of 65 adolescent mothers involved in the study, demonstrated  
good rates of secondary school continuation and graduation, positive mother-child  
interactions, low rates of subsequent births. Lastly, the children of the adolescent 
participants also showed positive indicators of development and health (Sadler et al., 
2007). 
As previously discussed, not all pregnant or parenting adolescent mothers have  
stable familial support systems. It is highly probable that the same pregnant or parenting  
adolescent mothers that do not have stable familial support systems, also struggle with  
securing stable housing for themselves, and their children. This being so, it is important  
that governmental, foundational, and private entities, support funding for non-profit  
organizations that operate effective, safe, and positive supportive housing programs  
which serve pregnant or parenting adolescent mothers. The following report, Bricks,  
mortar, and community: The foundations of supportive housing for pregnant and  
parenting teens, both identifies a set of core components for supportive housing programs  
serving pregnant and parenting adolescents, and program case studies that are meeting  
component standards (Desiderio, Max, Scott, Ikramullar, Barry, and Manlove, 2010). The  
core components of supportive housing are made up of the following supports and  
resources to promote the following (Desiderio et al., 2010): healthy relationships, 
financial stability, housing stability, successful and engaged parenting and attachment, 
and self-sufficiency. 
In order to identify the core components of supportive housing, Child Trends and  
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Healthy Teen Network assembled a national advisory group consisting of partners in the  
field of child welfare, housing, transitional living, and pregnant/parenting adolescent  
programs to identify critical elements of supportive housing programs (Desiderio et al.,  
2010). The national group then completed the following objectives: 
• Agreed on a group of desired outcomes for pregnant and parenting adolescents 
upon a “graduation from a supporting housing program. 
• Expressed the needs of pregnant and parenting adolescents exiting supporting 
housing, to a) Education b) Workforce and Life Skills Development c) Health and 
Human Services d) Income Security e) Housing f) Child Welfare and 
Development g) Knowledge Development and Transfer. 
• Defined the resources and supports that pregnant and parenting adolescents 
graduating from supportive housing need to address the previously explained set 
of needs. 
• Outlined the essential organizational capacities for supportive housing programs 
to provide these services for pregnant and parenting adolescents exiting their care. 
Support of the core components built around and on top of the bricks and mortar 
of supportive housing, pregnant and parenting adolescents can thrive both as individuals 
and parents. Furthermore, though a single organization may not be able to address of the 
pregnant and parenting adolescents’ needs, collaborations and partnerships provide 
opportunities to leverage capability and meet those needs (Desiderio et al., 2010). 
Resources available to service adolescent mothers, are scarce. As, adolescent 
mothers are often categorized under the broad definition of “at-risk students” in state and 
federal law (“Pregnant & Parenting Students,” 2015). For example, the Title I Part D of 
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the Elementary and Secondary School Act places focus specifically on “at risk, neglected, 
and delinquent” youth (“Part D-Prevention,” 2004). Being so, funding earmarked broadly 
for at-risk students is not oftentimes allocated to adolescent mothers (“Pregnant & 
Parenting Students,” 2015). Given that policy such as the Title I Part D of the Elementary 
and Secondary School Act allows for school districts to use discretion when spending 
funds on any at risk population, adolescent mothers run the risk of not receiving much 
school assistance. According to the National Women’s Law Center, the federal 
government does not track how the federal funds received from the Title I Part D of the 
Elementary and Secondary School Act are spent. Therefore, it is difficult in determining 
how much each local educational agency’s spending is on pregnant or parenting students 
(“Pregnant & Parenting Students,” 2015). This is troubling, as adolescent mothers, are 
unquestionably in need of specific funding allocation for programming that will assist 
them in becoming better individuals and parents. 
While Title I Part of the Elementary and Secondary School Act, does not 
specifically language that funds be allocated to pregnant or parenting students; there are 
a variety of federally programs specifically targeted at implementing Title IX Education 
Amendment of 1972 (“Pregnant & Parenting Students,” 2015). The Title IX Education 
Amendment of 1972 protects individuals from discrimination based on sex in activities or 
education programs which receive financial assistance (“Title IX and Sex 
Discrimination,” 2015). Funds specifically targeted at implementing Title IX include the 
Adolescent Family Life Demonstration Project, Pregnancy Assistance Fund, and the 
Women’s Educational Equity Act (“Pregnant & Parenting Students,” 2015). The  
Women’s Educational Equity Act of 1974, was enacted in 1974 to promote educational  
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equity for women and girls, including those who undergo multiple discrimination based  
on race, gender, ethnicity, disability, national origin, or age; in addition to providing  
funds to help institutions and educational agencies meet the requirements of Title IX of  
the Educational Amendments of 1972 (“Women’s Educational Equity,” 1994).  
The federal government has also taken initiative to address adolescent pregnancy  
through the Office of Adolescent Health (OAH) (“The Changing Face,” 2015). The OAH 
administers the Pregnancy Assistance Fund (PAF) (“OAH Initiatives,” 2015). PAF is a 
$25 million competitive grant program funded by the Affordable Care Act, Public Law 
111-148 (“Pregnancy Assistance Fund,” 2015). Beginning in Fall of 2015, OAH 
administers competitive grants to 17 states and three tribal entities in efforts to provide 
expectant and parenting teens, fathers, women, and their families with a network of 
supportive services. Grantees who utilize the PAF funds engage in the following 
activities: 
• Increase education services and public awareness for expectant and parenting 
teens, women, families and fathers. 
• Improve services for pregnant women who are survivors of stalking, sexual 
assault, sexual violence, and domestic violence. 
• Support expectant and parenting student services at institutions of higher 
education. 
• Support expectant and parenting teens, fathers, women, and their families at 
community service centers and high schools.  
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As of February 2016, the Pregnancy Assistance Fund grantees can be found below:  
 
Grantee Agency Overview Funding Period Budget 
California 
Department of 
Public Health: 
Maternal, Child and 
Adolescent Health 
Division 
Increasing 
Resiliency among 
Expectant and 
Parenting 
Adolescents in 
California 
FY13-16 $1,500,000 
Children's Trust 
Fund of South 
Carolina 
Supporting 
Programming 
through Alliance at 
the State and Local 
Levels 
FY13-16 $1,500,000 
Choctaw Nation of 
Oklahoma 
Refining the 
Health, Education, 
and Social Service 
Outcomes for 
Adolescents and 
Babies 
FY13-16 $977,432 
Connecticut State 
Department of 
Education 
Offering 
Comprehensive 
Services to Support 
Expectant and 
Parenting 
Adolescents and 
Their Children in 
Connecticut 
FY13-16 $1,500,000 
Massachusetts 
Department of 
Public Health 
Building on 
Strengths to 
Empower 
Expectant and 
Parenting 
Adolescents in 
Massachusetts 
FY13-16 $1,500,000 
Michigan 
Department of 
Community Health 
Providing an 
Integrated System 
of Care to Support 
Expectant and 
Parenting 
Adolescents in 
Michigan 
FY13-16 $1,500,000 
Minnesota 
Department of 
Health Treasurer 
Meeting the 
Distinctive Needs 
of Expectant and 
FY13-16 $1,500,000 
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Parenting College 
Students 
Montana 
Department of 
Public Health and 
Human Services 
Overcoming 
Geographical 
Barriers to Meet the 
Multidimensional 
Needs of Expectant 
and Parenting 
Adolescents in 
Montana 
FY13-16 $1,000,000 
New Jersey 
Department of 
Children and 
Families 
Expanding 
Comprehensive 
Services to Meet 
the Needs of 
Expectant and 
Parenting 
Adolescents in New 
Jersey 
FY13-16   
New Mexico Public 
Education 
Department 
Making College 
and Careers 
Attainable for 
Expectant and 
Parenting 
Adolescents in New 
Mexico 
FY13-16 $1,499,990 
North Carolina 
Department of 
Health and Human 
Services 
Young Families 
Connect in North 
Carolina 
FY13-16 $1,500,000 
Oregon Department 
of Justice 
Improving Pregnant 
and Newly 
Parenting Women's 
Well-Being and 
Safety by 
Increasing Access 
to Intimate Partner 
Violence Advocacy 
Services 
FY13-16 $1,000,382 
Washington State 
Department of 
Health 
Developing 
sustainable local 
systems, changes in 
policy and practice, 
and providing 
information and 
training improves 
access to resources 
FY13-16 $1,500,000 
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and services for 
pregnant and 
parenting 
adolescents and 
women 
Wisconsin 
Department of 
Public Instruction 
Reaching Diverse 
Expectant and 
Parenting 
Adolescents in 
Wisconsin through 
Supportive Staff 
and Social 
Marketing 
FY13-16 $1,500,000 
 
Additional information regarding PAF programming can be found in Appendix D. 
Although Illinois is not a Pregnancy Assistance Fund (PAF) grantee, it is an  
Office of Adolescent (OAH) grantee under the TPP-Tier 1 program (“Chicago Public 
Schools,” 2015). Illinois’ TPP-Tier 1 program operates in Chicago, Illinois under the 
Chicago Teen Pregnancy Prevention Initiative. The Chicago Teen Pregnancy Prevention 
Initiative has an annual budget of $3,943,607 (“Chicago Public Schools,” 2015). Its 
goal is to reduce pregnancy, and improve academic performance among ninth grade 
students in secondary school institutions that receive the program model, Teen Outreach 
Program (TOP); which are located in communities with the highest adolescent birth rates.  
Unlike the Pregnancy Assistance Fund (PAF) grantees, the Illinois TPP-Tier 1 TOP 
model is not specific to the needs of pregnancy or parenting adolescents. In addition, the 
program is limited in scope, as it serves Chicago in less than 50 schools in the Chicago 
Public School system (“Chicago Public Schools,” 2015). More information regarding the 
Teen Outreach program can be found in Appendix D.  
The authority of Benard, 1991; Fraser et al., 2004, and Bronfenbrenner, 1979 (as  
cited in Williams and Portman, 2012) have theorized that protective factors promote  
More Than Me: The Voices   47 
 
positive school-related and developmental outcomes for adolescents who are more rooted  
in environmental interactions among three systems: family, school, and community.  
Protective factors are defined by Masten as internal and external resources utilized to 
moderate or mediate the effects of risk or adversity, as well as, enhance competence or 
good adaptation (1994). Taking all of these aforementioned factors into account, this 
study proposed the following model to describe adolescent mothers’ lived experiences 
before and during pursuit of post-secondary education: 
 
  
          
 
  
 
 
Ecological Systems Theory Conceptual Framework 
 There are several factors that contribute to the lived experiences and the life  
outcomes of adolescent mothers. However, making sense of these factors can be a 
challenge, making it necessary to have an organizing framework that allows one to view 
the contribution of several factors simultaneously. For the purpose of this study, the 
researcher utilized Urie Bronfenbrenner’s (1979) Ecological Systems Theory as a 
conceptual framework lens, for the collection and data analysis.  
Bronfenbrenner’s Ecological Systems theory proclaims that an individual’s 
development is affected by everything in their surrounding environment. An individual’s  
Personal Factors Internal beliefs/motivations, 
family, friends, upbringing, 
community, culture experience  
Attendance 
of a post-
secondary 
institution 
Support 
Systems 
 
Social, Familial, Program 
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environment is divided into five different stages: microsystem, mesosystem, exosystem,  
macrosystem, and the chronosystem. The microsystem is an individual’s immediate 
environment. It consists of an individual’s family, friends, neighbors, classmates, 
teachers, or others who have direct contact with an individual. This system is also the 
setting of which an individual has direct social interactions with other people. Therefore, 
within the microsystem, an individual is not only a recipient of socialized experience, but 
a contributor to environment’s construction and behavioral effects of the other involved 
individuals (Bronfenbrenner, 1979). For example, an adolescent mother participant in this 
study, may self-report that her lived experiences with family members, her child’s father, 
friends, classmates, and teachers; have contributed to their personal and professional 
development. In turn, her lived experiences may have direct impact on her child’s 
personal and professional development. 
 The mesosystem consists of the interactions between an individual’s variant  
microsystems (Bronfenbrenner, 1979). Some of the connections include those between  
friends and family, partner and family, and family and school (Bronfenbrenner, 1979).  
For example, an adolescent mother participant in this study, may self-report that positive  
interactions with her child’s father and her family, particularly her parents, may 
contribute to her accomplishments during her lived experiences during in a post- 
secondary institution. The exosystem consists of people and settings of which an  
individual does not directly interact, but is still affected. An example of an adolescent 
mother participant’s exosystem may include her mother’s work setting. The adolescent 
mother participant may self-report that a reduction in her mother’s work hours, is a 
contributing factor to her finishing her post-secondary education; so that she can 
More Than Me: The Voices   49 
 
contribute to the family. The macrosystem is the largest assemblage of people and places 
that have influence on an individual. The macrosystem is comprised of an individual’s 
dominant beliefs, cultural values and patterns, and broader socioeconomic systems. An 
adolescent mother’s self-report of growing up poor and marginalized may influence her 
to pursue positive life outcomes for herself and her child by pursuing post-secondary 
education. While the chronosystem, involves time over an individual’s life, he 
chronosystem may also include socio-historical events that influence change in the 
individual. An adolescent mother participant’s self-report of her parents’ divorce, may 
have affected her behavior; which led to at-risk activities during adolescent years.  
Purpose of the Study 
Regardless of their situation, in order for us to better understand what works and 
what’s going well, it is necessary that more African American adolescent mothers' studies 
are conducted; in which African American mothers tell their own stories. Undoubtedly, 
African American adolescent mothers are immediately responsible for the survival of 
themselves and their offspring. Nevertheless, having more data which reflect first account 
experiences of the African American adolescent mother experience, can assist in the 
development of effective federal, state, and local education health, and social policies, 
which have the ability to set precedent for the proper allocation of federal, state, and local 
funding toward effective programming. In turn, this effective programming can have the 
capacity to increase the likelihood of positive, stable, life outcomes for African American 
adolescent mothers, and their children. Therefore, the purpose of this study is to take a 
strengths perspective in understanding the life experiences of African American 
adolescent mothers, and their pursuit of post-secondary education. 
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Research Questions 
The research questions for this study are as follows: 
1. What are the life experiences that African American adolescent mothers have 
before and during their pursuit of post-secondary education?  
 a. How do these live experiences differ across participants? 
2. What are the contextual factors that influence African American adolescent 
mothers’ decisions to pursue post-secondary education? 
3. What are the triumphs and opportunities that African American adolescent  
mothers obtain during their pursuit of post-secondary education?  
4. What are the challenges that African American adolescent mothers face during       
their pursuit of post-secondary education? 
Method 
Overall Study Design 
This study attempts to understand the life experiences of women who experienced 
being an adolescent and African American mother and are currently in pursuit of post-
secondary education. This study assumes a constructivist philosophical paradigm which 
posits that multiple realities exist and need to be uncovered through qualitative research 
inquiry.  A phenomenological approach was applied to understand the essence of the 
experience associated with growing up as an adolescent mother and narrative interviews 
were conducted in an effort to gain the most in-depth inquiry into these mothers’ lives as 
possible. The data analysis process includes both inductive and deductive analysis. Data 
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was collected and analyzed using the conceptual framework of Urie Bronfenbrenner’s 
ecological systems theory (1979).  
Study Participants 
Utilizing a convenience sample, fifteen participants were selected to be a part of  
the study. Though the definitions of adolescence and the years encompassed vary, the  
authority of the Adolescent Health in the United States, cites the adolescent age as 10-19  
(2007). Transition to adulthood often continues through ages 20-24 (Adolescent Health in  
the United States, 2007). Due to various socioeconomic and personal challenges, in some  
cases, the transition to adulthood may transcend a few years beyond ages 20-24.  
Therefore, the selection criterion for this study required that all participants be between  
the ages of 18-29. The age range criterion for this study was expanded beyond the  
adolescent age range of 10-19, to capture the rich data of former adolescent mothers who  
did meet the other inclusion criterion having had at least one child by age 19, obtained a  
high school diploma, or General Education Diploma (GED), and were currently attending  
either college or vocational school during the time of the study.  
 Participant demographic data from the study revealed several rudiments. All 15 
participants self-identified as African Americans post-secondary students. Of the 15 
participants: three were 19 years of age (P3, P5) six were 20 years of age (P1, P9, P10, 
P11, P12, P13) four were 21 years of age (P2, P4, P6, P15) one was 23 years of age (P8), 
and one was 28 years of age (P7). There were also variant relationships that existed 
between the participants. P1 and P13 are biological, maternal cousins. While P2, P4, and 
P8 attended the same secondary school. P3 and P14 have been friends since childhood, 
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attended the same primary school, and grew up in the same neighborhood. Lastly, P5 and 
P7 currently attended the same post-secondary institution. 
All 15 study participants also reported receipt of governmental benefits. There 
were ten participants (P1, P2, P4, P5, P6, P8, P9, P11, P12, P14) who reported receiving 
governmental assistance through the Supplemental Nutrition Assistance Program 
(SNAP), supplemental nutritional program for Women, Infants, and Children (WIC), the 
monetary assistance program Temporary Assistance for Needy Families (TANF), and the 
child care assistance program Illinois Action for Children. Another participant (P7) 
reported receiving assistance from all four aforementioned governmental programs, and 
the Housing Choice Voucher (HCV) program. Though, there was one participant (P3) 
who reported receiving governmental assistance from SNAP, WIC, and TANF. The 
remaining three participants reported receiving the following food related and childcare 
governmental benefits: P13 SNAP and WIC, P15 WIC and Illinois Action for Children, 
and P10 WIC.  
While, 100% of the study participants are enrolled in a post-secondary institution; 
not all participants attend the same type of post-secondary institution. Being so, the 
educational institution type is as follows: 33% (5/15) participants are attending a two-
year, post-secondary institution (Freshman-P1, P6, P15 and Sophomore-P5, P7), 53% 
(8/15) are attending a four-year, post-secondary institution (Sophomore-P3, P14 Junior-
P2, P9, P10, and Seniors-P4, P8, P13); and 13% (2/15) of the study participants are 
attending a post-secondary vocational institution (P11, P12). 
The following demographic codes represent the study participants’ choice of 
study at the post-secondary institutions: 33% of the study participants reported their 
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choice of study at a public two- year post-secondary institution (Criminal Justice-P1, 
Financial Accounting-P5, Nursing-P6, Dental Hygiene-P7, and Culinary Arts-P8). Yet, 
53% of the study participants reported their choice of study at a four-year public post-
secondary institution (Biology-P2, Business Administration-P3, Nursing-P4, P14, Human 
Resource Management-P8, Elementary Education-P9, Marketing-P10, and Sociology-
P13. Additionally, the two participants who attended a post-secondary vocational 
institution reported cosmetology as their study concentration. 
Data Collection Procedures 
The researcher obtained National Louis University Institutional Research Review 
Board (IRRB) approval, to ensure the protection of the human participants, prior to the  
recruitment of the study (See Appendix D). Upon IRB approval, the researcher performed 
recruitment for this study utilizing purposive sampling, with the assistance of 
professional contacts from the City Colleges of Chicago and New Moms, Inc. Semi-
structured one on one narrative interviews were conducted in a private meeting room at 
either Carter G. Woodson Regional Library, New Mom’s Inc., or Kennedy King College. 
All three entities are located in Chicago, Illinois. Participants received consent forms, of 
which the researcher thoroughly reviewed prior to the participants’ signature. The 
informed consent forms included the study’s purpose, participant eligibility requirements, 
interview procedure, benefits and risks of being in the study, participant confidentiality 
procedures, participants’ rights during study, and compensation. Interviews were 
recorded with a digital recorder, and lasted 60 minutes. The interview protocol was 
comprised of preliminary demographic questions, following open-ended conversational 
style questions. During the interviews, the researcher moderately probed for clarity of 
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participant response of questions when necessary. Participants were encouraged to share 
additional narrative they found relevant to the questions. 
Instruments 
 As previously stated, this study used a semi-structured interview protocol 
comprised of preliminary demographic questions and other areas of inquiry that would 
elicit the unique stories of participants. Demographic questions included inquiries about 
age, grade at pregnancy, living partners, governmental assistance, currently attended 
post-secondary institution, major of study at post-secondary institution, and baby support. 
In efforts for participants to recount their life narrative, open-ended conversational style 
questions were divided into sections. The section names were: Chapters of Life Story, 
Key Scenes, Beginning or Early Scene, Turning Point, Adolescent High Point, 
Adolescent Low Point, Assets/Strengths, Barriers/Challenges/Needs, Meeting the 
Challenges, School Resources, Funding, Individual Wellness, and Perceptions of Ideal 
Life Outcomes. As aforementioned, during the interview, participants were encouraged to 
expound on additional information that they found relevant to the open-ended 
conversational style questions. 
Data Analysis Procedures 
 This analysis explored the life experiences of African American adolescent  
mothers before and during their pursuit of post-secondary education. Data was collected 
and analyzed utilizing a phenomenological approach, through the conceptual framework 
lens of Urie Bronfenbrenner’s ecological systems theory (1979). It is through this 
conceptual framework, that the researcher was able to focus on the experiences of the 
African American adolescent mothers; while examining the variant ecological factors that 
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may contribute to their development over time. There were multiple steps taken leading 
up to the final framework. Samples of these aforementioned steps can be found in 
Appendices G-L. The following steps regarding analysis are as follows:  
Step 1. (Appendix G). After reading the interview transcripts of each participant (15 
in total) and line by line, marking words or phrases that were of relevancy (codes). The 
interviewer also reviewed memos that she wrote during the interview process, to assist 
with determining the relevancy of the codes. During this open style coding process, 
relevancy criteria for this framework included: participant demographic information, 
words or phrases describing participants’ responses and opinions to lived experiences, 
contextual factors which influenced participants’ decisions to pursue post-secondary 
education, participants’ responses and opinions to triumphs/opportunities, and challenges 
faced during their pursuit of post-secondary education; and words or phrases that the 
interviewer viewed significant to the conceptual lens framework utilized for analysis, 
Urie Bronfenbrenner’s ecological systems theory (1979). 
Step 2. (Appendix H). The interviewer reassessed the categories in the initial step in 
an effort to further clarify the main results, and connections within the study among 
participants and their lived experiences. Being so, this step showcases a hierarchical 
structure. Theme 1: Lived Experiences Before Pregnancy, lists all of the categorical codes 
which elucidate the lived experiences of the study participants before pregnancy. In 
addition, categories under Theme 1, are placed according to the significance of 
participants’ lived experiences and personal development prior to pregnancy; and the 
chronological sequence of when these lived experiences took place in participants’ lives. 
Theme 2: Factors Which Influenced Participants Decision to Pursue Post-Secondary 
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Education, provide categorical codes which provided participant rationale for their 
pursuit of post-secondary education. Theme 3: Lived Experiences After Pregnancy and 
During Pursuit of Post-Secondary Education, lists all of the categorical codes which 
illustrate the current socioeconomic and education demographics of the study 
participants.  
Step 3. (Appendix I). The interviewer reassessed the categories, in an effort to further 
clarify the main results and connections within the study among participants and their 
lived experiences. Being so, a hierarchical was developed. Theme 1: Lived Experiences 
Before Pregnancy, lists all of the categorical codes from the previous step which 
elucidate the lived experiences of the study participants before pregnancy. In addition, 
categories under Theme 1, are placed according to the significance of participants’ lived 
experiences and personal development prior to pregnancy; and the chronological 
sequence of when these lived experiences took place in participants’ lives. Theme 2: 
Factors Which Influenced Participants’ Decision to Pursue Post-Secondary Education, 
include all of the categorical codes justified to showcase participants’ decisions to pursue 
post-secondary education. Lastly Theme 3: Lived Experiences After Pregnancy and 
During Pursuit of Post-Secondary Education, lists all the categorical codes from the 
previous step which reveal the lived experiences of the study participants during their 
pursuit of post-secondary education, including their current socioeconomic and education 
status. 
Step 4. (Appendix J). The interviewer reassessed the categories from the previous 
step, in an effort to further clarify the main results and connections within the study 
among participants and their lived experiences. Being so, the hierarchical structure was 
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restructured. Some categories were condensed to reflect a clearer data narrative. 
Thematic titles were also changed in this step. Newly named Theme 1: Lived Experiences 
After Pregnancy and During Pursuit of Post-Secondary Education, illustrate the current 
socioeconomic and education demographics of the study participants. While Theme 2: 
Factors Which Influenced Participants Decision to Pursue Post-Secondary Education, 
lists the data which help to provide the rationale for why participants pursue post-
secondary education. In addition, categories under Theme 2, are placed according to the 
significance of participants’ lived experiences and personal development. Lastly Theme 
3: Lived Experiences Before Pregnancy, lists all the categorical codes which reveal the 
lived experiences of the study participants before their adolescent pregnancy, and pursuit 
of post-secondary education. 
Step 5. (Appendix K). Data was restructured in efforts to provide a richer narrative of 
participants’ experiences. In this step, data was also categorized and ordered according to 
its significance, and or time sequence in a participants’ lived experience. Categorical title 
verbiage was also edited in efforts to become receptive. It is also in this step that a new 
first theme emerged, Motivation to Pursue Post-Secondary Education. This theme 
represents the participants’ stated main reasons why they pursue post-secondary 
education. This step further showcases change by providing Lived Experiences Before 
Pregnancy Discovery, as the next theme. Under this newly placed Theme 2, categories 
have been further condensed to provide a clearer narrative of the participants’ 
experiences. Theme 3, Influential Factors in Decision to Pursue Post-Secondary 
Education, still lists multiple answers for why these samples participants pursue post-
secondary education. While Theme 4, Lived Experiences in Pursuit of Post-Secondary 
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Education, provide the current socioeconomic and education status of the sampled 
participants. 
Step 6 (Appendix L). In this step, participant quotes were compared with coding titles 
to confirm legitimacy of code naming. Theme 1 remained Motivation to Pursue Post-
Secondary Education. Which, represents the participants’ stated main reasons why they 
pursue post-secondary education. Theme 2, Lived Experiences Before Pregnancy 
Discovery, continues to provide participants’ meaningful account of their lived 
experiences prior to their adolescent pregnancy. Theme 3, titling was slightly altered. It’s 
new name, Contributions in Decision to Pursue Post-Secondary Education, still provide 
multiple response for why participants pursue post-secondary education. While Theme 4, 
Lived Experiences in Pursuit of Post-Secondary Education, provide the current 
socioeconomic and education situation of the sampled adolescent mothers. 
Step 7 (Appendix M). In the final step in this framework analysis, participant quotes 
were paired with coding titles to confirm legitimacy of code naming. In addition, 
category titling verbiage was altered to reflect more in depth meaning to quotations. Like 
in step 6, the thematic titling and meaning is the same. Theme 1 Motivation to Pursue 
Post-Secondary Education, characterizes the participants’ reasoning for why they pursue 
post-secondary education. Theme 2, Lived Experiences Before Pregnancy Discovery, 
provide participants’ meaningful account of their lived experiences prior to their 
adolescent pregnancy. Additionally, data under Category A’s Familial Background is 
further titled and sectioned, to provide more distinction of the variant familial dynamics 
of some of the participants. Theme 3, Contributions in the Decision to Pursue Post-
Secondary Education, provides different reasons for why participants pursue post-
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secondary education. Reasons listed are both internal and external in nature, and include 
positive internal assets, familial and non-familial supports, and positive academic 
experiences. In Theme 4, Lived Experiences in Pursuit of Post-Secondary Education, 
provide the current socioeconomic and education situation of the sampled adolescent 
mothers. This theme also includes both the benefits and challenges associated with the 
participants’ pursuit of post-secondary education. 
Data Trustworthiness 
In an effort to maintain data integrity, the researcher chose to apply two practices 
to enhance the reliability and validity of the findings:  1) the clarification of personal bias 
and 2) negative case analysis (Cresswell, 2007). The bias clarification is in relation to the 
variant preconceptions and experiences, which have shaped the researcher’s approach 
and interpretation to the study (Creswell, 2007). Whereas negative case analysis 
examines participants’ data which does not fit within the identified patterns of the data 
(Patton, 1999). Further explanation of the researcher’s personal bias can be found 
following the research questions. While negative case analysis detail is located in the 
Combined Results/Discussion section. 
Personal Biases 
This study is important to me for several reasons. I was an African  
American adolescent mother who continued to pursue my post-secondary education  
during and after my son was born. I was never a high school dropout. In fact, I graduated  
from high school with honors, and always had a positive academic experience during my 
primary and secondary years. Unlike a great deal of adolescent mothers studied in 
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research; I had already graduated from secondary school, received my Illinois 
cosmetology license, and had completed my first semester at a traditional four- 
year collegiate institution, prior to becoming a parent. 
 Like my non-parenting peers, I experienced academic challenges during my post-
secondary career. Some of them included being placed on academic probation, costs of 
class materials, understanding course content, and time management. I also experienced 
personal challenges during my post-secondary academic career. However, my self-
efficacy and strong determination coupled with a strong natural mentor support system 
and helpful academic support system; all contributed in me obtaining multiple post-
secondary degrees. My personal pursuit of a post-secondary education has provided me a 
unique insight into the diverse lived experience of adolescent mothers. It is this insight 
that affords me the opportunity to explore the lives of other adolescent mothers through 
an alternate lens, of what is generally assumed about them in their before and during their 
pursuit of post-secondary education.
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Combined Results and Discussion 
 The purpose of this study was to add to the topic discourse of understanding 
adolescent mothers; by exploring the self-reported life experiences of former and current 
African American adolescent mothers, before and during their pursuit of post-secondary 
education. While result findings from the participants’ narrative interviews unveiled 
insight into the lived experiences of adolescent mothers, it also provided narratives of 
how study participants defied general societal assumptions about adolescent mothers, 
their potential negative life outcomes and educational pursuits after giving birth. 
Adolescent mothers are not a homogenous group. In fact, the participants in this study 
came from variant socioeconomic backgrounds; and experience, at minimum, average 
academic success from their primary years through post-secondary education.  
 Urie Bronfenbrenner’s Ecological Systems Theory is utilized as the framework 
for this study’s data analysis, in an effort to comprehensively document the contributions 
of the multiple systems involved in the self-reported lived experiences of the participants, 
before and during their pursuit of post- secondary education. Four themes were created 
from this data analysis, and will be further explained in the duration of this section, they 
are: I. Motivation to Pursue Post-Secondary Education, II. Lived Experiences Before 
Pregnancy Discovery, III. Contributions in the Decision to Pursue Post-Secondary 
Education, and IV. Lived Experiences in Pursuit of Post-Secondary Education. In 
addition, several categories and codes are utilized within the thematic sections are also 
utilized. 
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Theme I. Motivation to Pursue Post-Secondary Education 
Theme I, Motivation to Pursue Post-Secondary Education, is a culmination of 
short and long term outcome desires self-reported by the study participants. Theme I is 
comprised of one main category, Improve Quality of Life for Family, and two 
subsections: Money/Financial Stability, and Economic Long-term Sustainability.  
A. Improve Quality of Life for Family  
 Under this category, nearly 27% (4/15) of the study participants reported long 
motivations for pursuing post-secondary education. It is assumed that these motivations 
are achievements that can be accomplished over a long time period. Following are direct 
quotations from the study participants: 
“As a single parent, I want to make sure that my child is not wanting for anything. 
If that means going to school for a few more years to get a degree, so be it.” (P3) 
 
“I have got to get my degree, so I can provide a better life for my daughter and 
myself.” (P10) 
 
The first subsection, Economic Long-Term Sustainability, places specific focus on 
economic well-being, and its connection in the maintenance of improved life outcomes. 
Thirteen percent (2/15) of the study participants reported in this section. Below are some 
example responses: 
"With my refund checks, I'm finally able to save for a deposit to buy a home when 
I graduate, and get a good job." (P2) 
 
“This cycle of poverty for me and my family has got to stop.” (P12) 
 
The last subsection in this category, Money/Financial Stability, placed emphasis on short 
and long term financial motivations. There were 27% (4/15) study participants who self-
reported in this subsection. Their responses are:  
“I want to be able to take care of my bills. (P5) 
More Than Me: The Voices                                                                                                                 64  
 
 
“Getting my cosmetology license is a must. So I can make a lot of money, and get 
me, my daughter, and brother, out of this neighborhood.” (P11) 
 
It is often perceived that adolescent mothers are an at-risk group that is bombarded with 
several potential negative life outcomes; and most likely not in a stable psychological 
position to focus on goals such as maintaining an educational career, completing post-
secondary education, and creating positive life outcomes for themselves, their children, 
and other family members.  For example, Taylor (as cited in Barto, Lambert, and Brott 
2015), listed the most prevalent negative outcomes linked with adolescent parenthood are 
difficulty acquiring work and stable financial independence, lowered secondary education 
graduation rates, and limited educational opportunities after secondary education. Yet, 
the aforementioned participant passages mention a fairly contrasted dialogue. 
Theme II: Lived Experiences Before Pregnancy Discovery  
 The next theme, Lived Experiences Before Pregnancy Discovery, is comprised of 
three categories: 1) Familial Background, 2) Academic Student Experience, and 3) 
Pregnancy Discovery Actualities. Each category in this section is comprised of other 
subsections, and provide narratives relevant to the individual development of the study 
participants.  
A. Familial Background 
 The Familial Background category is comprised of five subsections 1) Primary 
Caretakers, 2) Family Issues, 3) Suffered Sexual Abuse by a Family Member, 4) Familial 
Support During Adolescence, and 5) Household Economic Status Growing Up. In the 
Primary Caretakers section, 87% (13/15) of the study participants listed the person(s) 
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responsible for raising them throughout their childhood and adolescent years. Some of 
their reports are below: 
“My mother and father raised me.” (P9) 
 
“My parents had joint custody. So I split my time up between both houses.” (P1) 
 
“I grew up in my mom house.” (P6) 
 
“Before I went off to school (college), I lived with my mama and my grandparents 
on her side.” (P4) 
 
“Growing up, when my auntie wasn’t taking care of me, my older sister and 
brother were.” (P2) 
 
Withinn the Family Issues category, 47% (7/15) of the study participants’ offered 
information regarding their family members’ personal struggles. Some of these struggles 
included drug addiction, divorce, and mental illness. The direct verbiage of the study 
participants are as follows:  
 “Mama be off and on with drugs. My daddy got a drug problem too.” (P11) 
 
“My parents divorced when I was real young. I think I was like 8.” (P1) 
 
“My mother had a nervous breakdown when I was younger. She’s never been the same 
mentally since then.” (P7) 
One participant mentioned they suffered Abuse by a Family Member: “I was child 
molested by a family member.” (P11) 
 The fourth category, Familial Support During Adolescence, reported 33% (5/15) 
of study participants’ descriptions of the various individuals responsible for supporting 
them socially, emotionally, mentally, and financially. Below are their statements: 
“Growing up, my mom and dad, really both sides of my family worked together to 
make sure I had what I needed.” (P1) 
 
“Even though my parents have problems, I still spend time with my mama and 
daddy sides. They’ve fed me, brought me clothes, made sure I had a place to stay. 
They’ve done a lot.” (P2) 
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“Between my mama, my granny, and the rest of my family helping me, I’ve done 
pretty well.” (P13) 
 
All 15 study participants discussed what they perceived as their household 
economic status during their adolescent years in the next category, Household Economic 
Status Growing Up. Study participants reported being middle class, lower middle class, 
or impoverished. Their recollections are as follows: 
“I thought we were rich growing up, lol. But it turns out my parents made above 
average dollars, about middle income range.” (P10) 
 
“Both my mom and my dad made decent money when I was growing up. Both of 
them have been in middle management at their jobs for years now.” (P14) 
 
“My grand-parents’ income was average. Being retirees and all.” (P4) 
 
“With one income in the house as a child, my mom constantly worked over time at 
the mall. Cause they definitely was not trying to give up that bread like that with 
what she got paid without it.” (P6) 
 
“Our house was decent. My mama barely worked with worked. But my father 
made up for it with his job. He’s a cab driver.” (P8) 
 
“The struggle was real as a kid. We had to get Public Aid and everything else just 
to pay the basic bills.” (P2) 
 
 The last section, Experience with Other Children Prior to Pregnancy, under the 
Familial Background category, describes the study participants’ personal experience with 
helping with other children prior to pregnancy. Their reported accounts are below: 
“I’ve always helped with my younger brother. We’re like 12 years apart.” (P5) 
 
“Helping with my nieces and nephews has definitely prepared me for my own 
baby.” (P9) 
 
 The aforementioned coding within the Familial Background category lists 
snapshots into the narratives of study participants’ rearing, support, and household 
socioeconomic status during their adolescent prior to pregnancy. These experiences took 
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place in each participants’ immediate environment. Urie Bronfenbrenner’s reference to 
an individual’s immediate environment is known as the microsystem (1979). The 
microsystem is the most prominent level of Bronfenbrenners’ five stages, and is made up 
of people of whom a person has direct social interaction: family, friends, neighbors, 
classmates, and teachers (1979). Shared responsibility involving collaborative ventures 
between families, schools, and communities, promote personal and academic growth 
among African American students; while, compensating for the lack of services often 
experienced by urban African American students from low-income backgrounds 
(Williams and Portman, 2012). Social support systems are a critical element in the 
positive life outcome likelihood of adolescent mothers. It is within these systems that 
adolescent mothers are most likely to receive the greatest assistance and value; 
particularly for their personal and educational needs.  
B. Academic Student Experience 
The next category under Theme I, Academic Student Experience, includes the 
experiences that participants had during their primary and secondary school years, 
including the types of academic experiences that shaped their ideas about education from 
an early age. is comprised of four sections: 1) Primary School Academic Student 
Experience, 2) Secondary School Academic Student Experience, 3) Special Academic 
Recognition in Secondary School, and 4) Secondary School Extracurricular Activities.  
In the Primary School Academic Student Experience, 93% (14/15) of the study 
participants discussed their academic experience as students in primary school. In this 
study, primary school is defined as grades kindergarten through eighth grade. This 
section also includes participants’ accounts of the type of student they assessed 
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themselves to be during their academic experience in primary school. Slightly over 53% 
(8/15) of the participants recalled themselves being honors students in grammar school. 
The following quotes provide a more detailed understanding of these positive educational 
experiences: 
“I was always in the top classes in grammar school. I made the honor roll board 
a lot.” (P4) 
 
“I really kept my head in them books in elementary. I had mostly A’s.” (P8) 
 
“I almost had straight A’s in grammar school. Competition to get good grades 
was tough.” (P9) 
 
“Yeah, I was real smart in grammar school. If I didn’t get the board honor roll, I 
definitely got the classroom one.” (P10) 
 
In addition to being an honor student, one study participant reported graduating 
valedictorian from her primary school: 
“I had to get A’s in school. My teachers expected it out of me and so did my 
parents. It was almost like there was no room for error.” (P3) 
 
Another participant reported being a slightly above average student: 
 
“I was a slightly above average student in grammar school. I never made the 
honor roll or anything.” (P1) 
 
While some participants reported being an average student: 
 
“I’ve always been okay in school. Though I always liked math and science.” (P6) 
 
“School for me was basic. I never failed a class, but I never was on the honor 
roll.” (P13) 
 
 In the Secondary School Academic Experience section, 60% (9/15) of the study 
participants discussed their academic experience in secondary school. In this study, 
secondary school is defined as grades ninth through twelfth grade. This section also 
includes participants’ accounts of the type of student they assessed themselves to be 
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during their academic experience in secondary school. A total of 40% (6/15) of 
participants reported being an honor student in secondary school. Here are their accounts: 
“I graduated in the top ten of my high school class.” (P4) 
 
“I was in the honors program at my high school.” (P8) 
 
“I had really good grades in high school. My classes were mostly honors.” (P9) 
 
However, 20% (3/15) of the study participants reported being average students during 
their secondary school years. Below are some of their statements: 
 
“I struggled with my grades sometimes in high school. But, I ended up passing 
everything.” (P5) 
 
“I wasn’t that interested in my classes in high school. I had okay grades.” (P15) 
 
 The next section, Special Academic Recognition in Secondary School, 
documented 13% (2/15) of the study participant’s academic achievements during their 
secondary school years. Their accounts are as follows: 
“In high school, I was so disenchanted with being the perfect student. I mean I 
was still an honor student and graduated in the top 20 of my class, but I almost 
got burned out with trying to be perfect.” (P3) 
 
“I graduated in the top ten of my high school class.” (P4) 
 The last section in the Academic Student Experience category, Secondary School 
Extracurricular Activities, discusses the various extracurricular activities that 47% (7/15) 
of the study participants were involved in secondary school. Following are their 
statements: 
 “I was on the Drama team, I was on the Debate team, I even was a cheerleader 
for a while.” (P4) 
 
 “Dance, dance, dance. I spent a lot of time with my dance troupe in high 
school.” (P8) 
 
“I was in two clubs in high school: French and Journalism.” (P14) 
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“In high school, I ran track and played volleyball my Freshman, Junior, and 
Senior year.” (P15) 
 
Commonly, academic student experience in primary and secondary school, help 
to cultivate student views, about pursuing education beyond what is legally required. It is 
also during this experience that an individual is directly affected by their microsystem, 
and is indirectly affected by the interactions that take place, between the direct 
interactions of individuals and entities that are closest to them, of which Bronfenbrenner 
(1979) defines as the mesosystem. In the mesosystem, an individual’s microsystem 
entities (i.e. family, teachers, school, friends) are all interconnected. Academic student 
experience involving positive relationships between students and school faculty, students 
and peers, students’ families and school faculty, and students’ families and students’ 
peers, all help contribute to the positive academic experience of the student. Further, as 
previously stated, the authority of Benard, 1991; Fraser et al., 2004, and Bronfenbrenner, 
1979 (as cited in Williams and Portman, 2012) have theorized that protective influences 
encourage positive school-related and developmental outcomes for adolescents who are 
more rooted in environmental interactions among three systems: family, school, and 
community. 
C. Pregnancy Discovery Actualities 
The last category under Theme I, Pregnancy Discovery Actualities, describe 
details of the participants’ lives specifically at the time of their pregnancy discovery. This 
category, is comprised of five sections: 1) Age, 2) Grade, 3) Planned Pregnancy, 4) 
Unplanned Pregnancy, and 5) Contributing Factors.  
In the Age section, all 15 of the study participants provided their specific ages at 
the time of pregnancy. While there were 40% of participants who reported being between 
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the ages of 13-16 at the time of their pregnancy discovery. More than 50% (9/15) of the 
participants were over the age of 16. Their provided statements are as follows: 
“I was 17 years old, and had a baby on the way.” (P5) 
 
“I was just about to graduate, 17 years old with a baby.” (P13) 
 
“I pretty much had made it through high school baby free, and messed around 
and got pregnant. I was 18.” (P2) 
 
“At 18, I got pregnant.” (P6) 
 
“Oh, I was grown. I was 19 when I got pregnant.” (P8) 
 
 In the next section, Grade, all of the study participants also listed the level of 
schooling they were in at the discovery of their pregnancy. Though 33% (5/15) of the 
participants reported being in a school level between 8th-10th grade at the time of 
pregnancy discovery. More than 50% (8/15) of the participants reported being in a school 
level between 11th-Freshman year of post-secondary (P.S.E.) at the time of their 
pregnancy discovery. Below are their reports: 
“I got pregnant in my Junior year.” (P12) 
 
“Senior year was a big year for me, I got pregnant and went on prom all in the 
same year.” (P2) 
 
“We finally got pregnant in my Senior year.” (P9) 
 
“I was a Senior.” (P13) 
 
“I’d already graduated, and boom here comes a baby, my Freshman year of 
college at that.” (P3) 
 
 The following section, Planned Pregnancy, is representative of 13% (2/15) of the 
participant population. In this section, participants discuss the former planning of their 
pregnancy: 
“I definitely planned my baby.” (P6) 
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“My boyfriend and I wanted a baby, so I got pregnant. Plus, I’d been helping with 
my nieces and nephews forever.” (P9) 
 
Conversely, 87% (13/15) of the study participants reported not planning their pregnancy. 
The section, Unplanned Pregnancy, provide the participants’ statements: 
“No way, for a long time, I wasn’t even sure if I wanted kids.” (P2) 
 
“I’m not really the baby type. No I didn’t plan my kid.” (P3) 
 
“Babies are a gift. I didn’t plan on getting that gift til much later in life.” (P4) 
 
“My mind was miles away from having a baby when I found out I was pregnant.” 
(P7) 
 
“I wanted to wait until I got my life in order before I had a baby. But, sometimes 
life says something different.” (P12) 
 
“You have sex, you get pregnant, lol. No, she wasn’t planned though.” (P14) 
 
 The last section Contributing Factors, under the Pregnancy Discovery Actualities 
category, provides statements from 13% (2/15) of the study participants who reported 
factors that may have led to their adolescent pregnancy. Those statements are as follows: 
“Being the oldest of six, I’ve had a lot of experience with taking care of kids.” 
(P6) 
 
“I simply had too much idle time on my hands. So, I tried to be grown having sex, 
and got pregnant.” (P15) 
 
Bronfenbrenner (1979) refers to the timing of events in an individual’s life 
experience as the chronosystem. He further proclaims that socio-historical events, have 
the potential to influence change in an individual (Bronfenbrenner, 1979). Having a baby 
changes everything. Particularly, for an adolescent who may be in the most important 
development period of their life. As Hellenga, Aber and Rhodes state, adolescent mothers 
face the task of gaining independence, and developing an identity (2002). Nevertheless, it 
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appears that the participants in this study have somehow utilized a combination of their 
inner strength, familial supports, and positive primary and secondary academic 
experiences to overcome the common challenges that seem to deter a great deal of 
adolescent mothers from achieving positive life outcomes. 
Theme III. Contributions in the Decision to Pursue Post-Secondary Education  
Theme III, Contributions in the Decision to Pursue Post-Secondary Education, 
detail the various factors that have molded the participants’ decisions to pursue post-
secondary education. This category is comprised of six categories: 1) Internal/Positive 
Psychological Factors, 2) Parental Psychological Expectations and Action Oriented 
Supports, 3) Familial Psychological, Emotional, and Economic Contributions, 4) Non-
Familial Inspirations and Supports, 5) Positive Academic Environments and 
Opportunities, and 6) Prospective Financial Improvement.  
The categories in this section are comprised of other subsections, and like the 
aforementioned data, provide narratives relevant to the individual development of the 
study participants. All categories and codes within Theme III have also been placed in 
hierarchical order, according to the Bronfenbrenner system types which have contributed 
to the life experiences and development of the participants. It is also in Theme II, that all 
of the stages of Bronfenbrenner’s Ecological System Theory are simultaneously present 
in the study participants’ reasoning for pursuing post-secondary education. 
A. Internal/Positive Psychological Factors 
 The first category under Theme III, Internal/Positive Psychological Factors 
describe the personal positive mental elements of the study participants which have 
contributed to their decision to pursue post-secondary education (PSE). Within this 
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category, there are four sections: 1) Self-Determination, 2) Positive Self-Assessment of 
Student Abilities, 3) Self-Recognition of Academic Talents and Abilities, and 4) Pre-
Conceived Notions about Post-Secondary Education.  
The first section in this category, Self-Determination, represents 13% (2/15) of the 
study participants who expressed self-determination as an attribute in the decision to 
pursue their PSE. Their views are as follows:  
“I’m always chasing it. Pursuing my education is another way for me to get to the 
next level.” (P7) 
 
“I have got to get my degree, so I can provide a better life for my daughter and 
myself.” (P10) 
 
The next section, Positive Self-Assessment of Student Abilities, embody 13% (2/15) of the 
participants who acknowledged positive attributes within themselves as contributing 
factors to pursue their post-secondary education (PSE). Below are their statements: 
“I’ve always done well in school. I feel good when I’m there.” (P8) 
“I know I’m good at school.” (P14) 
Subsequently, the Self-Recognition of Academic Talents and Abilities section, signifies 
20% (3/15) of the study participants who recognized their individual talents and abilities 
as an influential element in their decision to pursue PSE. Their accounts are given below: 
“I know how good I am in cosmetology school.” (P11) 
“I know I’m smart. Having a baby will doesn’t make it go away.” (P13) 
The last section in the Internal/Positive Psychological Factor category entitled Pre-
Conceived Notions about Post-Secondary Education, provides one study participant’s 
assumptions about education, which influenced their decision to pursue PSE. The 
statement is as follows:  
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“I was always taught in grammar school and high school that college would help 
me get a better life. I believed it then, and I believe it now.” (P8) 
 
 As previously stated in the literature, Masten (1994) defines protective factors as 
the internal and external resources utilized to mediate or moderate the effects of risk or 
adversity, as well as, enhance good adaptation or confidence. Internal protective factors 
such as self-determination, positive self-assessment, self-recognition, and positive 
preconceived notions about education, all have proven to be effective in the study 
participants’ decisions to pursue PSE. 
B. Parental Psychological Expectations and Action Oriented Supports 
 In the Parental Psychological Expectations and Action Oriented Supports 
category, study participants discuss their parents’ expectations and variant sacrifices in 
relation to them continuing their educational pursuits. This category contains three 
sections: 1) Parental Influence, 2) Parental Preparation for the Future, and 3) Parental 
Sacrifice.  
In its first section, Parental Influence, 20% (3/15) of respondents listed the 
relation of their parents’ influence on their pursuit of PSE. Some of their statements are 
below: 
“My parents always expected me to go to college. Me having a baby didn’t 
change that.” (P3) 
 
“All of my life, my parents have been talking about me going to college. So I 
didn’t think twice about going when it was time.” (P14) 
 
In the next section, Parental Preparation for Future, there was one respondent who 
reported their parents saving money for their educational endeavors. Their statement is 
recorded below:  
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“They even saved up for it (college). Which ultimately worked out, as I didn’t 
have to take out any school loans.” (P3) 
 
Parental Sacrifice is the last section in the Parental Psychological Expectations and 
Action Oriented Supports category. It lists 13% of the study participants who eluded to 
their parents’ sacrifice in exchange for their pursuit of post-secondary education. Below 
are their responses: 
“My parents have worked very hard for me to be able to go to college. They have 
scrapped and saved just for me to not have to worry so much about taking care of 
the baby, and just go to school.” (P10) 
 
“I got make my mother proud. She’s sacrificed a lot to make sure that I finish 
school. She even watches the baby when I have to go to school on Saturdays.” 
(P12) 
 
 As previously stated in this study’s literature, the authority of Williams and 
Portman found that parental involvement by any means encourages non-traditional forms 
of parental involvement which contribute to school success (2012). The overall support 
of the study participants’ parents is undoubtedly an important factor that has contributed 
to their educational success.  
C. Familial Psychological, Emotional, and Economic Contributions 
 The Familial, Psychological, Emotional, and Economic Contributions category 
describes the multiple ways that family members have helped support the positive 
personal development of the study participants psychologically, emotionally, and 
financially. In relation, their familial support has also helped to influence the participants’ 
decision to pursue post-secondary education (PSE). The Familial, Psychological, 
Emotional, and Economic Contributions category is comprised of three sections: Relative 
Bond, Family Culture and Expectation, and Family Resources and Support. The first 
section in this category, Relative Bond, describes the significance of the relationship 
More Than Me: The Voices                                                                                                                 77  
 
between study participants and their family members. There were nearly 15% (2/15) of 
study participants who reported in this section. Below are their statements: 
“I cherish my twin. He helps me with everything…He even helps me with my 
schoolwork, particularly my major.” (P5)  
“He (son) changed a lot for me. I’m free-spirited, but he brings me balance. So when it’s 
time to work hard, I do, and feel good about it.” (P7) 
 The second section, Family Culture and Expectations, describes the manner in 
which 20% (3/15) of the participants view their family’s culture and expectations as 
relevant in their pursuit of post-secondary education (PSE). Some of their insight is found 
below: 
“In my family, all of the children are expected to go to college.” (P1) 
“Not only am I a first generation college student, I am the first out of my immediate 
family members to go to college…Everyone expects me to finish college and do well.” 
(P9) 
 Family Resources and Supports, the last section in this category, lists some of the 
ways the family resources and support systems of study participants have contributed to 
their educational pursuit. Slightly over 10% (2/15) of the participants detailed these 
accounts. Following are their statements: 
“My family have always rallied around me to make sure I have what I needed for 
school.” (P4)  
“A whole bunch of my family members have encouraged me to stay in college and finish. 
My big cousins who have went to college also help me out.” (P15) 
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 Having natural mentors can prove beneficial for adolescent mothers. The 
literature previously stated that natural mentors are non-parental supportive adults who 
are a part of an adolescents’ social network (Hurd, Zimmerman 2010).  Zimmerman and 
Hurd’s study also revealed that adolescent mothers who had a natural mentor were less 
likely to depressive and anxiety symptoms over a progression of time (2010). Generally, 
an increase in the individual wellness of the adolescent mother provides an opportunity 
for an increase in better life decisions such as the continued pursuit of educational 
endeavors. 
D. Non-Familial Inspirations and Supports 
 The Non-Familial Inspirations and Supports category provides insight into 
individuals who voluntarily provide assistance to study participants, but are not related to 
them. Their assistance also is credited at contributing to the continued educational 
progression of the participants. In the Non-Familial Inspirations and Supports category, 
there are two sections: Peer Influence, and Strong Support System of Non-Family 
Members. 
 The first section in this category, Peer Influence, discusses the role that some 
study participants’ peers had in their decision to stay the course of their educational 
direction. There were 20% (3/15) of the participant population who commented on peer 
influence. Below are their statements: 
“Once I realized that my friends and cousins were doing school stuff like writing papers 
and doing assignments. I wanted to be in college like everybody else.” (P6) 
“My best friends and I made a pact that we would go to college.” (P10) 
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“I was surrounded by super smart kids in high school. Mostly, everyone I knew was 
planning on going to college.” (P14) 
 The last section in this category, Strong Support System of Non-Family Members, 
details the assistance that non-familial individuals have provided to study participants 
during their attendance in a post-secondary institution. Like the previous section, 20% 
(3/15) of the participants expounded on this topic. Their statements are as follows: 
“My neighbors have really been helpful while I’ve been in school.” (P7) 
“My mentor has been around me since 9th grade. She’s always been extremely 
supportive in me going to college.” (P9) 
“My mentor exposed me to college life. She even paid for some of my college 
applications.” (P15) 
 Study participants who have supportive relationships outside of their familial 
system can increase the likelihood of positive life outcomes. As stated previously in the 
literature, the Teen Outreach Program (TOP) under the umbrella of the Chicago Teen 
Pregnancy Prevention initiative, list supportive relationships with adult facilitators and 
peers as an important component of their program (www.hhs.gov). 
E. Positive Academic Environments and Opportunities 
 Next, the Positive Academic Environments and Opportunities, expounds on the 
positive experiences that study participants’ have had leading up to their current pursuit 
of post-secondary education (PSE). In this category, there are four sections: School 
Culture, Access to Post-Secondary Institutions, Helpful Post-Secondary Institution Staff, 
and Scholarship. The first section School Culture, hosts more than 10% (2/15) of the 
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study participants who attribute their positive secondary school experience as a factor in 
their decision to pursue PSE. Their comments are as follows: 
“My high school was college preparatory, so all my teachers and my principal focused on 
students going to college.” (P1) 
“In high school, I was involved in a magnet program. It was there that I learned about 
college.” (P8) 
In regards to the Access to Post-Secondary Institutions section, 20% (3/15) of the 
study participants reported having access to post-secondary institutions during their 
secondary school year experience; as a contributing factor in their decision to continue 
their education beyond secondary school years. Below are their comments: 
“In high school, we took trips to several colleges.” (P3) 
“When I was younger, I had an older cousin in college. I used to visit the campus all the 
time. It made me want to go to college.” (P10) 
“I spent a lot of time in Central Illinois growing up. Being down there often then, I was 
able to visit some of the colleges.” (P14) 
 One study participant in the Helpful Post-Secondary Institution Staff section, 
voiced being in contact with helpful school administration at their current post-secondary 
institution. Her statement can be found below: 
“My financial aid advisor has been a god send. Other faculty members have been 
extremely helpful as well, including my career program director.” (P7) 
 The last section in the Positive Academic Environments and Opportunities section 
entitled Scholarship, refers to the financial scholarships that study participants received. 
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Nearly 27% (4/15) of the participants reported receiving this type of financial assistance. 
Following are some of their comments: 
“I got a full ride to go to school.” (P4) 
“I bring the school director a lot of business. She ended up offering me a  
scholarship.” (P11) 
“I even got a partial scholarship to go to college.” (P14) 
 Academic environments which host additional supports, and helpful support staff 
have the potential to elevate the psychological and educational well-being of adolescent 
mothers. Previously mentioned findings from the Sadler et al. study, revealed that 
mothers who attended an urban secondary school setting, which also had a school based 
child care center and a parent support program; demonstrated many positive qualities, 
including good rates of secondary school continuation and graduation (Sadler et al., 
2007). 
F. Prospective Personal Financial Improvement 
 The last category in Theme III, Prospective Personal Financial Improvement, 
captures the insight of study participants who cite financial improvement as a factor in 
them pursuing PSE. This category has two sections: Poverty and Money. In the Poverty 
section, only one participant listed her direct refusal of being impoverished as a 
contributing factor in her continuing education. Her comment is as follows: 
“I definitely refuse to be poor. I know that school can help me get out of this poverty 
hole.” (P9) 
More Than Me: The Voices                                                                                                                 82  
 
 Similarly, the last section, Money, also contains the statement of one study 
participant. This participant discussed the potentiality of a better opportunity through her 
cosmetology training. Following is her statement: 
“Deciding to be in cosmetology was easy…There’s a lot of money to be made doing 
hair.” (P11) 
 The growing pains that accompany adolescence coupled with the complexities of 
motherhood, can prove tasking on the development of any individual. Being so, the 
possession of resiliency in adolescent mothers, is a key element in surpassing the hurdles 
of complexities and hardship. The declaration of Fergus and Zimmerman state that 
resiliency is a presence of both factors and risks which either reduce or avoid a negative 
outcome, or assist in bringing about a positive outcome (2005). Going further, resilience 
theory places focus on the strengths rather than the deficits of the individual; and 
understanding of healthy development in spite of risk exposure (Fergus, Zimmerman, 
2005). In addition to individual resiliency, access to resources, and the presence of an 
adequate support system; can increase the likelihood of adolescent mothers taking steps 
toward positive life outcomes by pursuing post-secondary education, regardless of the 
barriers and challenges that they face.    
Theme IV: Lived Experiences in Pursuit of Post-Secondary Education 
 Theme IV, Lived Experiences in Pursuit of Post-Secondary Education, is 
comprised of three categories: Current Living Arrangements of Adolescent Mothers, 
Benefits Obtained During Pursuit of Post-Secondary Education, and Barriers Combatted 
During Pursuit of Post-Secondary Education. Categories in this final section are 
comprised of other subsections, and like the previous data, provide narratives relevant to 
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the individual development of the study participants. All categories and codes within 
Theme IV have also been placed classified, according to the Bronfenbrenner system 
types which have contributed to the life experiences and development of the participants. 
Lastly, it is also in Theme IV, that Bronfenbrenner’s Ecological System Theory stages 
are concurrently present in the study participants’ justification for pursuing post-
secondary education. 
A. Current Living Arrangements of Adolescent Mothers 
 Theme IV’s first category, Current Living Arrangements of Adolescent Mothers, 
describes the current, variant living arrangements of the study participants. This category 
consists of three sections, Living Arrangements-Child and Self, Living Arrangements-
Child and Others, and Live on School Campus in Student Family Housing. The first 
section, Living Arrangements-Child and Self, represents 27% (4/15) of the study 
participants. Their comments are as follows: 
“Me and (son’s name) have our own apartment.” (P8) 
“My baby girl and I live by ourselves.” (P14) 
 Most of the study participants live with other individuals in addition to their 
children. The next section, Living Arrangements-Child and Self, Living Arrangements-
Child and Others, is representative of nearly 75% (11/15) of the study’s population. Their 
statements regarding their living situation are below: 
“I’ve been living with my child’s father and his family since before the baby was born.” 
(P1) 
“It’s my mom, grandma, grandpa, little brother, and son in the house.” (P5)  
“My son and I have a roommate.” (P9) 
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“I live with my daughter, and my mother.” (P12) 
“My mama and my grandmama got me and the baby spoiled at home.” (P13) 
 The final section in this category, Live on School Campus in Student Family 
Housing, represents 20% of the participants. Below are their responses: 
“Living in student family housing is good, and it’s more affordable than most of the other 
apartments in town.” (P8) 
“My daughter and I have been living in the student apartments for like two years now.” 
(P14) 
Potential housing instability among adolescent mothers is generally a regular 
topic of concern in literature. In fact, the authority of Desiderio et al, states that support 
of core components built around, and on top of the bricks and mortar of supportive 
housing, pregnant and parenting adolescents can thrive as individuals and parents 
(Desiderio et al., 2010). However, in this study, there was no participant who reported 
housing instability.  
B. Benefits Obtained During Pursuit of Post-Secondary Education 
 The next category, Benefits Obtained During Pursuit of Post-Secondary 
Education, describes the different benefits study participants have gained while pursuing 
post-secondary education. The category consists of three sections: Internal Positive 
Psychological Effects, Tangible Benefits, and Social Benefits. The first section, Internal 
Positive Psychological Effects, expounds on the psychological benefits that 20% (3/15) of 
study participants self-reported gaining while being in college or vocational school.  
These benefits include, an increase in self-confidence, individual wellness, life direction, 
independence, and focus. Their statements regarding self-confidence are as follows:  
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"I feel better about myself since I started college. I wasn't sure how hard college would 
be, I mean it's been hard, but I've made it this far.” (P1) 
"I was on academic probation the beginning of my sophomore year, but I worked hard 
and overcame that. I've been getting really good grades ever since. College has helped me 
to stay focused, and find my strengths, what works for me." (P13) 
In regards to individual wellness, here are their views: 
"I've learned a lot about myself since going to college…I've learned to "check in" with 
myself about what's going on with me, and how I feel about it. College has helped me to 
be a more responsible adult as well." (P3) 
“I've been so happy since I've been in school. Being there helps me forget about all of   
the L's (losses) I've taken over the course of my life." (P11) 
The study participants also expressed their thoughts regarding their life direction: 
"Since I've been in school, I really know what I want to do in my life." (P12) 
One study participant spoke on gains regarding their independence: 
"Since I've been in college, I finally feel like a grown up. I pay my own bills, I'm raising 
my baby, my life is looking promising." (P14) 
Lastly, regarding focus, a study participant reported the following: 
“I finally have found my way. I did not have any idea of what I wanted to do in life 
before I got here (college). My program is awesome. I love the people in it. I love the 
staff. I can't wait to be a chef!" (P15) 
 The next section, Tangible Benefits, describes the palpable gains of study 
participants while in post-secondary school. Almost 50% (7/15) of the participants 
reported tangible gains. Their comments are below: 
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"With my refund checks, I'm finally able to save for a deposit to buy a home when I 
graduate, and get a good job." (P2) 
“My work study job helps me to save money for a rainy day.” (P8)  
"I've been able to make some good money off new clientele tips while being in school." 
(P11) 
 The last section in the benefits section, Social Benefits, focuses on the social 
improvements of study participants’ social life during their pursuit of post-secondary 
education. Nearly 15% (2/15) of study participants reported gain in this area. Following 
are statements of their accounts: 
"I do like the environment. Being more friendly and stuff. It helps me with 
communications. I didn't use to like talking to people." (P5)  
"I'm a part of a group of teenage mothers, we all go here. We encourage each other to 
stay in school, and help each other with classes." They are my sisters.” (P10)  
 Like non-parenting students, adolescent mothers are likely to gain multiple 
psychological, tangible, and social benefits while attending a post-secondary institution. 
Being able to provide for themselves and their child, while pursuing their post-secondary 
education has the potential to put them a step closer to maintaining a positive life 
outcome.  
C. Barriers Combatted During Pursuit of Post-Secondary Education 
 Though study participants have experienced many benefits while pursuing PSE, 
they have also had to combat challenges. The last category in Theme IV, Barriers 
Combatted During Pursuit of Post-Secondary Education, lists those challenges. The 
category is comprised of two sections: Internal Negative Psychological Benefits, and 
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Negative Academic Related Elements. The first section, Internal Negative Psychological 
Benefits, chronicle the psychological challenges that 20% (3/15) of study participants 
self-reported battling while being in college or vocational school. These challenges 
include: personal fear of failure, loneliness, and regret. Their reports are as follows: 
"I've always done good in school. But college is an altogether different thing. I had to get 
over being fearful that I would fail. Once I did, I haven't looked back, and I've passed all 
my classes." (P2)  
“I wish I would not have never went away when I was pregnant. I should have listened to 
my mama. It didn't go as planned. I was supposed to get a work study job. It never 
happened. That's what made the experience bad...It was a waste of money at the time. If I 
would've stayed in Chicago. I would've been already done with my two years.” (P5)  
The final section in this category, Negative Academic Related Elements, describe the 
academic, mental, and financial challenges participants combat while pursuing PSE. 
More than 90% (14/15) of the participants reported challenges of some sort. Their 
comments are below: 
"Balancing my time in school has not been easy. I have to get the baby ready for daycare, 
and then go to school.” (P1)  
"Some of my classes have been difficult, I mean really difficult. College was the first 
time that I had to get tutoring. I even failed my accounting class the first time I took it." 
(P3)  
“I was on academic probation my second and third semester of school. That floored me. I 
didn't even tell my parents when it happened. I didn't tell anybody.” (P10) 
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"Some teachers also are not willing to help as much when you don't understand 
something." (P13)  
"I don't think that the higher ups have taken into perspective, the actual physical student 
environment…For example, they allow problem students to run the cafeteria. It's like the 
projects in the cafeteria." (P7)  
“Action for Children (childcare program) has also been late approving my paperwork at 
times, and daycare is really expensive." (P1) 
"School on Saturday is mandatory for me. It has not been easy securing a babysitter on 
Saturday's." (P11) 
"Books and school supplies have been expensive. I had to spend almost all of my savings 
to pay for them this year." (P12)  
 Pursuing post-secondary education is not an easy endeavor for most individuals, 
particularly an adolescent parent. Yet adolescent mothers who are able to utilize their 
internal and external resources (i.e. resiliency, support systems) and move beyond 
society’s crippling assumptions of their personal abilities; can go on to acquire successful 
life outcomes. These group of women have proven that such adolescent mothers exist. 
As, all of the adolescent mother student participants appear to be confident in themselves 
and their abilities as parents. Nor have any of them had subsequent births since the birth 
of their first child. Which are general objectives of many of the programs created to assist 
adolescent mothers (“Teen Parenting,” 2016).  The study participants have also all 
graduated from secondary school, and are actively pursuing their post-secondary 
education in a variety of traditional and vocational majors. 
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Negative Case Analysis 
 While all of the study participants are successfully pursuing post-secondary 
education, and appear to possess individual wellness. They are not a monolithic group 
who hasn’t experienced difficulties in their reported life experiences. As previously 
reported, nearly half of the participants reported family issues growing up. These issues 
included: divorced parents, parental substance abuse, sexual abuse, and parent mental 
disabilities. Contrary to the initial assumption of the researcher, in the beginning of the 
study, the researcher expected for many of the study participants to mention a 
relationship with the child’s father as a motivation to pursue a positive life outcome. Yet, 
none of the participants mention these relationships in detail. In fact, only one participant 
(P1) reported living with their child’s father at the time of the interview.  
Though graduating as valedictorian in primary school, and in the top 20 of her 
class in secondary school; P3 reported a “near burnout” in her expectation to “be perfect” 
during her adolescent years. All but one participant (P7) is a native of Chicago. She 
reported having to relocate from her hometown in another state to pursue her post-
secondary education. Also, unlike most of the participants, P7 gleans a great deal of her 
support from non-biologically related people (i.e. neighbors, school staff). 
Limitations of Study. 
 There are limitations to this research study. First, the research methodology 
chosen for the study was qualitative. While qualitative typically allows for a rich, in-
depth understanding of human behavior; it can be difficult to determine the validity and 
reliability of data provided by the participant(s) (Creswell, 2007). However, using 
quantitative data, allows for a more generalizability of data received by participants, 
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through the use of scientific instruments and measurement (Brace, Kemp, and Snelgar, 
2012). Therefore, for the purpose of this study, using a mixed-method approach through 
the incorporation of both a qualitative and quantitative design would have provided for a 
more comprehensive study which encompassed both rigorous measurement of the data, 
and rich narrative experiences from the participants.  
Additionally, the sample population was small in size, only fifteen participants 
participated in the story. Yet, it is quite possible that a larger sample population could tell 
a similar story in regards to the pursuit of post-secondary education; but would provide 
different reasoning for the pursuit. The study could have also benefitted from participants 
being interviewed over an extended time period, to see if their active pursuit of post-
secondary education increased, maintained, or diminished.  
Implications for Future Research 
Literature discourse regarding adolescent mothers, oftentimes report studies that 
focus on the topic of adolescent mothers regarding the cost of adolescent pregnancy, 
effective methods to delay additional pregnancies, assuring proper health development 
among children birthed by adolescent mothers, negative contextual factors of adolescent 
mothers, and the completion of secondary school. Though, the aforementioned are 
relevant topics concerning some adolescent mothers, they do not orate the experiences of 
all adolescent mothers. For example, not all adolescent mothers derive from 
dysfunctional backgrounds, low socioeconomic backgrounds, or are delayed in their 
educational pursuits. This study’s findings instead provide insight into the life 
experiences, and positive academic pursuits of adolescent mothers. Being so, these study 
findings have the potential to provide further insight on the multifaceted dynamics of 
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adolescent student motherhood; for stakeholders and decision makers (i.e. policymakers, 
non-profit organizations, governmental entities), who are interested in developing and 
providing effective programming for adolescent mothers seeking to pursue positive life 
outcomes for themselves and their children. Below are suggestions for the 
aforementioned: 
• Conducting citywide qualitative research study, using narrative interviews, with 
larger groups of adolescent mothers to explore the phenomenon of adolescent 
mothers who are pursuing post-secondary education  
• Conducting nationwide qualitative research study, using narrative interviews with 
larger groups of adolescent mothers to explore the phenomenon of adolescent 
mothers who are pursuing post-secondary education -conducting citywide 
qualitative research study, using focus groups, with adolescent mothers who are 
attending community colleges to explore the likelihood of graduation 
• Conducting citywide qualitative research study, using state focus groups, with 
adolescent mothers who are attending traditional land grant institutions within the 
state of which they reside to explore the likelihood of graduation 
• Conducting citywide mixed methods research study, with large groups of 
adolescent mothers, to explore the phenomenon of adolescent mothers who are 
pursuing post-secondary education  
• Conducting nationwide longitudinal mixed methods research study, to explore the 
phenomenon of adolescent mothers who are pursuing post-secondary education 
Implications for policymakers. 
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• Generate state policy which explicitly mandates secondary educational 
institutions, health services, and social support institutions, to create a risk 
assessment of adolescent student mothers, and to provide a determined 
intervention predicated on the high and low risk assessment findings 
• Generate federal policy which explicitly mandates secondary educational 
institutions, health services, and social support institutions, to create a risk 
assessment of adolescent student mothers, and to provide a determined 
intervention predicated on the high and low risk assessment findings 
• Federally operationally define adolescent mothers and create separate funding 
allocations for potential programming apart from the traditional “at risk youth” 
grouping 
Implications for practitioners/providers of services. 
College Education Settings. 
• Generate dialogue among leadership administration and staff which place priority 
on developing social support services that contribute to adolescent mothers 
increased academic success while enrolled in a post-secondary institution 
• Create multicultural centers in post-secondary institutions which harvest a sense 
of community and empowerment among parenting students. It is also in the 
multicultural centers that parenting students can have the opportunity to receive 
academic and social support services. 
• Create reporting tool for academic advisors to track academic career of adolescent 
mothers, in turn school administration can utilize gathered data for program 
evaluations 
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• Providing justification for the development, funding, and maintenance of child 
care services on campuses 
Primary and Secondary Education Settings. 
• Developing workshops for educators which address the importance of cultural 
responsiveness when working with adolescent mothers 
• Constructing a comprehensive action plan for school administration (i.e. 
leadership, educators, support services workers) to address the needs and concerns 
of adolescent mothers 
• Create multicultural centers in primary and secondary institutions which harvest a 
sense of community and empowerment among parenting students and their 
natural mentors (i.e. parents, family members). It is also in the multicultural 
centers that parenting students can have the opportunity to receive academic and 
social support services. 
Non-Profit Organizations. 
• Opportunity to create specific programming which services adolescent mothers 
who are pursuing post-secondary education 
• Opportunity to reevaluate current programming set in place to service the needs of 
adolescent mothers 
 
 
 
 
 
More Than Me: The Voices                                                                                                                 94  
 
References 
20 U.S.C. 21 - Women's Educational Equity Act. Retrieved from: 
https://www.gpo.gov/fdsys/granule/USCODE-2011-title20/USCODE-2011-
title20-chap70-subchapV-partD-subpart21 
2011 Illinois Subsequent Pregnancy Prevention. Retrieved from: 
http://www.dhs.state.il.us/page.aspx?item=59816 
About teen pregnancy. (2016). Retrieved from: 
http://www.cdc.gov/teenpregnancy/about/index.htm 
Adolescent Family Life Demonstration Projects. Retrieved from:  
https://www.gpo.gov/fdsys/granule/USCODE-2010-title42/USCODE-2010-
title42-chap6A-subchapXVIII 
Best practices for working with teen parents and their children. Retrieved from: 
http://www.teenwisemn.org/Documents/apn/WorkingWithTeenParents.pdf 
Barr, Ashley B., & Ronald L. Simons. (2012) College aspirations and expectations 
among new African-American mothers in late adolescence. Gender and 
Education, 24(7), 745-63.  
Barto, Heather, Simone Lambert, & Pamelia Brott. (2015) Career adaptability, resiliency 
and perceived obstacles to career development of adolescent mothers. The 
Professional Counselor, 5(1), 53-66.  
Baytop, Chanza M. (2006) Evaluating the effectiveness of programs to improve 
educational attainment of unwed African American teen mothers: A meta-
analysis. Journal of Negro Education, 75(3), 458-77.  
Birth rates (live births) per 1,000 females aged 15–19 years, by race and Hispanic 
More Than Me: The Voices                                                                                                                 95  
 
ethnicity, select years. (2015, April 13). Retrieved from: 
http://www.cdc.gov/teenpregnancy/about/birth-rates-chart-2000-2011-text.htm  
Brace, Nicola, Richard Kemp, & Rosemary Snelgar. (2009). SPSS for Psychologists. 5th 
ed. New York: Routledge.  
Bronfenbrenner, Urie. (1994). Ecological models of human development. International 
Encyclopedia of Education, 3(2). 
Camarena, Phame M., Kris Minor, Theresa Melmer, & Cheryl Ferrie. (1998). The nature 
and support of adolescent mothers' life aspirations. Family Relations, 47(2), 129.  
Carey, Gabrielle, Dan Ratliff, & Randall R. Lyle. (1998). Resilient adolescent mothers: 
Ethnographic interviews. Families, Systems, & Health, 16(4), 347-64.  
Center for Assessment and Policy Development. (1997). Why school-based programs for 
adolescent parents and their children." Center for Assessment and Policy 
Development, 1-13. 
Chablani, Anisha, & Elizabeth R. Spinney. (2011). Engaging high-risk young mothers 
into effective programming: The importance of relationships and relentlessness. 
Journal of Family Social Work, 14(4), 369-83.  
Chicago Public Schools (IL)-TPP Tier 1. (2015, December 10). Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/tier1-il-chicago.html. 
Children's Trust Fund of South Carolina. (2016, February 16) Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-sc.html 
Choctaw Nation of Oklahoma (OK) - Pregnancy Assistance Fund. Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-ok.html 
Confederated Salish and Kootenai Tribes. Retrieved from: 
More Than Me: The Voices                                                                                                                 96  
 
http://www.hhs.gov/ash/oah/grants/grantees/paf-mt-1.html 
Connecticut State Department of Education (CT) - Pregnancy Assistance Fund. (2016, 
February 16). Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-
ct.html. 
Creswell, John W. (2007). Qualitative Inquiry &amp; Research Design: Choosing 
among Five Approaches. Thousand Oaks: Sage Publications.  
Desiderio, Gina, MA, Janet Max, MPH, Mindy Scott, Ph.D., Erum Ikramullah, B.A./B.S., 
Megan Barry, B.A., & Jennifer Manlove, Ph.D. (2010). Bricks, mortar, and 
community: The foundations of supportive housing for pregnant and parenting 
teens. Healthy Teen Network, 1-10. 
Eshbaugh, Elaine M. (2008). Teen mothers: Marriage, cohabitation, and educational 
achievement. Journal of Family Social Work, 11(1), 3-16.  
Fergus, Stevenson, & Marc A. Zimmerman. (2005). Adolescent resilience: A framework 
for understanding healthy development in the face of risk. Annual Review of 
Public Health, 26(1), 399-419.  
Hamilton, Brady M., Ph.D., Joyce A. Martin, M.P.H.., Michelle J.K. Osterman, M.H.S., 
Sally C. Curtin, M.A., & T.J. Matthews, M.S. (2015) Births: Final data for 2014. 
National vital statistics reports. Center for Disease Control, 64(12). 
Hellenga, Kate, Mark S. Aber, & Jean E. Rhodes. (2002) African American adolescent 
mothers' vocational aspiration-expectation gap: Individual, social and 
environmental influences. Psychology of Women Quarterly, 26(3), 200-12.  
Holland, Rochelle. (2009). Perceptions of mate selection for marriage among African 
American, college-educated, single mothers. Journal of Counseling & 
More Than Me: The Voices                                                                                                                 97  
 
Development, 87(2), 170-78.  
Huang, Cindy Y., Jessica Costeines, Joy S. Kaufman, & Carmen Ayala. (2014) Parenting 
stress, social support, and depression for ethnic minority adolescent mothers: 
Impact on child development. Journal of Child and Family Studies, 23(2), 255-
62.  
Hudgins, Rebekah, Steve Erickson, & Dion Walker. (2014). Everyone deserves a second 
chance: A decade of supports for teenage mothers. Health & Social Work, 39(2), 
101-08.  
Hurd, Noelle M., & Marc A. Zimmerman. (2010) Natural mentoring relationships among 
adolescent mothers: A study of resilience. Journal of Research on Adolescence, 
20(3), 789-809.  
IDPH Births to Teen Mothers, by County, by Age, 2008-2009. Retrieved from: 
https://data.illinois.gov/Public-Health/IDPH-Births-to-Teen-Mothers-by-County-
by-Age-2008-/fmd2-c5sd 
Illinois Adolescent Reproductive Health Facts. (2014, November 13). Retrieved from: 
http://www.hhs.gov/ash/oah/adolescent-health-topics/reproductive-
health/states/il.html   
Institute for Women's Policy Research. (2012) The pregnancy assistance fund as a 
support for student parents in post-secondary education. Institute for Women's 
Policy Research, 1-6.  
Kan, Marni L., Ph.D., Olivia Silber Ashley, DrPH, Kathryn L. Letourneau, MSW/MSPH, 
Julia Cassie Williams, BA, Sarah B. Jones, MPH, Joel Hampton, MS, & Alicia 
Richmond Scott, MSW. (2012). The adolescent family life program: A multisite 
More Than Me: The Voices                                                                                                                 98  
 
evaluation of federally funded projects serving pregnant and parenting 
adolescents. American Journal of Public Health, 102(10),1872-1878.  
Killebrew, Alyssa E., Michelle L. Smith, Robert M. Nevels, Nicole H. Weiss, & Samuel 
T. Gontkovsky. (2014) African-American adolescent females in the Southeastern 
United States: Associations among risk factors for teen pregnancy. Journal of 
Child & Adolescent Substance Abuse, 23(2), 65-77.  
Lall, Marie. (2007) Exclusion from school: Teenage pregnancy and the denial of 
education. Sex Education, 7(3), 219-37.  
Macartney, Suzanne. (November 2011). "Child poverty in the United States 2009 and 
2010: Selected race groups and Hispanic origin." Retrieved from: 
https://www.census.gov/prod/2011pubs/acsbr10-05.pdf 
Massachusetts Department of Public Health (MA) - Pregnancy assistance fund. (2016, 
February 16). Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-
ma.html  
Masten, Ann S. Wang, Margaret C. (Ed); Gordon, Edmund W. (Ed) (1994). Resilience in 
individual development: Successful adaptation despite risk and adversity. 
Educational Resilience in inner-city America: Challenges and prospects, 3-25. 
Meadows-Oliver, Mikki, Lois S. Sadler, Martha K. Swartz, & Patricia Ryan-Krause. 
(2007) Sources of stress and support and maternal resources of homeless teenage 
mothers. Journal of Child and Adolescent Psychiatric Nursing, 20(2), 116-25.  
Michigan Department of Community Health. (2016, February 16). Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-mi.html 
Minnesota Department of Health Treasurer (MN) - Pregnancy Assistance Fund. 
More Than Me: The Voices                                                                                                                 99  
 
Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-mn.html 
Montana Department of Public Health and Human Services (MT) - Pregnancy Assistance 
Fund. (2016, February 16). Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-mt.html 
National Center for Educational Statistics. Title IX fast facts. Retrieved from: 
http://nces.ed.gov/fastfacts/display.asp?id=93 
National Women’s Law Center. (2012). NWLC education & Title IX pregnant & 
parenting students. Retrieved from: 
http://www.nwlc.org/sites/default/files/final_nwlc_pregnantparenting_report.pdf 
National Women’s Law Center. (2012). Pregnant and parenting students' Bill of Rights. 
National Women's Law Center Wallet Card. Retrieved from: 
http://www.nwlc.org/sites/default/files/final_nwlc_pptoolkit.pdf 
New Jersey Department of Children and Families: Division of Family and Community 
Partnership. (2016, February 16). Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-nj.html 
New Mexico Public Education Department (NM) - Pregnancy Assistance Fund. (2016, 
February 16). Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-
nm.html 
New York State Department of Health/Health Research, Inc. (2014, January 21). 
Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-ny.html  
North Carolina Department of Health and Human Services (NC) - Pregnancy Assistance 
Fund. Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-nc.html 
Oregon Department of Justice (OR) - Pregnancy Assistance Fund. (2016, February 16). 
More Than Me: The Voices                                                                                                                 100 
 
Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-or.html 
Oxford, Monica L., Jungeun O. Lee, & Mary J. Lohr. (2010). Predicting markers of 
adulthood among adolescent mothers. Social Work Research, 34(1), 33-44.  
PAF Grantee Successful Strategies. (2016, February 18). Retrieved from: 
http://www.hhs.gov/ash/oah/oah-initiatives/paf_program/successful-
strategies/index.html  
Parents Too Soon (PTS) Fact Sheet. Retrieved from: 
http://www.dhs.state.il.us/page.aspx?item=32864 
U.S. Department of Education. Part D - Prevention and intervention programs for 
children and youth who are neglected, delinquent, or at-risk. Retrieved from: 
http://www2.ed.gov/policy/elsec/leg/esea02/pg9.html 
Patton, Michael Quinn. (1999) Enhancing the quality and credibility of qualitative 
analysis. Health Services Research II. National Center for Biotechnology 
Information. U.S. National Library of Medicine, 34(5), 1189-208.  
Perper, Kate, M.P.P., Kristen Peterson, B.A., & Jennifer Manlove, Ph.D. (2010) Diploma 
attainment among teen mothers. Child Trends, 1-4.  
Pregnancy Assistance Fund Program. Retrieved from: http://www.hhs.gov/ash/oah/oah-
initiatives/paf_program/index.html  
Pregnancy Fund Grantee Map. (2016, January 14). Retrieved from: 
http://www.hhs.gov/ash/oah/oah-initiatives/tpp_program/maps.html 
Riverside-San Bernardino County Indian Health, Inc. (2014, January 21). Retrieved from: 
http://www.hhs.gov/ash/oah/grants/grantees/paf-ca-1.html 
Sadler, Lois S., Martha K. Swartz, Patricia Ryan-Krause, Victoria Seitz, Mikki 
More Than Me: The Voices                                                                                                                 101 
 
Meadows-Oliver, Margaret Grey, & Donna A. Clemmens. (2007) Promising 
outcomes in teen mothers enrolled in a school-based parent support program and 
child care center. Journal of School Health, 77(3), 121-30.  
Santelli, John S., Laura Duberstein Lindberg, Lawrence B. Finer, & Susheela Singh. 
(2007) Explaining recent declines in adolescent pregnancy in the United States: 
The contribution of abstinence and improved contraceptive use. American 
Journal of Public Health 97(1), 150-56.  
Schrag, Allison, & Ada Schmidt-Tieszen. (2014) Social Support Networks of Single 
Young Mothers. Child and Adolescent Social Work Journal, 31(4), 315-27.  
Sedgh, Gilda, Lawrence B. Finer, Akinrinola Bankole, Michelle A. Eilers, & Susheela 
Singh. (2015) Adolescent pregnancy, birth, and abortion rates across countries: 
Levels and recent trends. Journal of Adolescent Health, 56(2), 223-30.  
Shaw, Mary, & Gillian Woolhead. (2006) Supporting young mothers into education, 
employment and training: Assessing progress towards the target. Health and 
Social Care in the Community, 14(2), 177-84.  
SmithBattle, Lee. (2007) Legacies of advantage and disadvantage: The case of teen 
mothers. Public Health Nursing, 24(5), 409-20.  
SmithBattle, Lee. (2007) I wanna have a good future: Teen mothers' rise in educational 
aspirations, competing demands, and limited school support. Youth & Society, 
38(3), 348-71.  
State of California Department of Public Health Maternal, Child, and Adolescent Health 
Program (CA) - Pregnancy Assistance Fund. (2016, February 16). Retrieved 
from: http://www.hhs.gov/ash/oah/grants/grantees/paf-ca.html 
More Than Me: The Voices                                                                                                                 102 
 
Sullivan, Kate, Jamie Clark, Brian Castrucci, Rachel Samsel, Vincent Fonseca, & Imelda 
Garcia. (2010) Continuing education mitigates the negative consequences of 
adolescent childbearing. Maternal and Child Health Journal, 15(3), 60-66.  
Teen Pregnancy and Childbearing. (2016, May 13). Retrieved from: 
http://www.hhs.gov/ash/oah/adolescent-health-topics/reproductive-health/teen-
pregnancy/index.html  
The Changing Face of America's Adolescents. (2016). Retrieved from: 
http://www.hhs.gov/ash/oah/adolescent-health-topics/americas-
adolescents/changing-face.html 
The National Campaign to Prevent Teen and Unplanned Pregnancy. The public costs of 
teen childbearing in Illinois in 2010. (April 2014). Retrieved from: 
https://thenationalcampaign.org/resource/public-costs-teen-childbearing-illinois-
2010 
The Office of Adolescent Health, U.S. Department of Health and Human Services. 
Retrieved from: http://www.cdc.gov/nchs/fastats/adolescent-health.htm 
Turney, Howard M., Pat Conway, Pam Plummer, Samuel E. Adkins, George Cliff 
Hudson, David A. Mcleod, & Aileen Zafaroni. (2011) Exploring behavioral 
intentions among young mothers. Journal of Family Social Work, 14(4), 298-
310.  
UNICEF. The State of the World's Children 2011. (February 2011) Adolescence: An age 
of opportunity. Retrieved from: http://www.unicef.org/sowc2011/pdfs/SOWC-
2011-Main-Report_EN_02092011.pdf 
U.S. Department of Education. Title IX and sex discrimination. Retrieved from: 
More Than Me: The Voices                                                                                                                 103 
 
http://www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html 
Ventura, Stephanie J., MA, TJ Mathews, MS, Brady E. Hamilton, PhD, Paul D. Sutton, 
PhD, & Joyce C. Abma, PhD. (2011, January 14) Adolescent pregnancy and 
childbirth-United States, 1991-2008. Center for Disease Control and Prevention. 
Retrieved from: http://www.cdc.gov/mmwr/preview/mmwrhtml/su6001a23.htm 
Washington State Department of Health (WA) - Pregnancy Assistance Fund. (2016, 
February 16). Retrieved from: http://www.hhs.gov/ash/oah/grants/grantees/paf-
wa.html 
Webbink, Dinand, Nicholas G. Martin, & Peter M. Visscher. (2009) Does Teenage 
childbearing reduce investment in human capital? Journal of Population 
Economics, 24(2), 701-30.  
Williams, Joseph M., & Tarrell Awe Agahe Portman. (2014) No one ever asked me: 
Urban African American students' perceptions of educational resilience. Journal 
of Multicultural Counseling and Development, 42(1), 13-30.  
Wisconsin Department of Public Instruction. (2016, February 16). Retrieved from: 
http://www.hhs.gov/ash/oah/oah-initiatives/paf_program/successful-
strategies/sucessstory_wisconsin_department_of_public_instruction_.html 
Women's Educational Equity. Archived Information. (1994). Retrieved from: 
https://www2.ed.gov/pubs/Biennial/125.html 
Xie, Yiqiong, Emily Harville, & Aubrey Madkour. (2014) Academic performance, 
educational aspiration and birth outcomes among adolescent mothers: A national 
longitudinal study. BMC Pregnancy and Childbirth, 14(1)  
 
More Than Me: The Voices                                                                                                                 104 
 
Appendix A 
Table 1. Adolescent Pregnancy and Childbirth-United States, 1991-2008 
 
U.S. National Vital Statistics birth rates for females aged 10-19 years by age, race/ethnicity  
 
 2007 2006 2005 
*Age 10-14 years    
All race/ethnicity 0.6 0.6 0.7 
White, Non-Hispanic 0.2 0.2 0.2 
Black, Non-Hispanic 1.5 1.6 1.7 
American Indian/Alaska Native 0.9 0.9 0.9 
Asian/Pacific Islander 0.2 0.2 0.2 
All Hispanics 1.2 1.3 1.3 
*Age 15-17 years    
All race/ethnicity 22.1 22.0 21.4 
White, Non-Hispanic 11.8 11.8 11.5 
Black, Non-Hispanic 35.8 36.2 34.9 
American Indian/Alaska Native 31.8 30.7 30.5 
Asian/Pacific Islander 8.2 8.8 8.2 
All Hispanics 47.9 47.9 48.5 
*Age 18-19 years    
All race/ethnicity 73.9 73.0 69.9 
White, Non-Hispanic 50.4 49.3 48.0 
Black, Non-Hispanic 109.3 108.4 103.0 
American Indian/Alaska Native 101.6 93.0 87.6 
Asian/Pacific Islander 29.9 29.5 30.1 
All Hispanics 137.2 139.7 134.6 
Notes. Rates are per 1,000 females in specified age group, race, and ethnicity 
(www.cdc.gov). Dependable adolescent birth rates cannot be computed for Hispanic 
origin women because of the limited number of births reported (www.cdc.gov).  
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Appendix B 
  
*Table 2. Illinois Department of Public Health (IDPH) 2009 Births to Teen Mothers by County  
 
County  Births, 
2009 
Teens, 
2009 
Under 
Age15, 
2009 
Ages 15-
17, 2009 
Ages 18-19, 
2009 
Teen 
Mothers 
Rate, 2009 
       
Cook-City of 
Chicago  
44449 5323 71 1765 3487 12 
Cook-Suburban 31295 2391 20 768 1603 7.6 
DuPage 10820 452 3 133 316 4.2 
Lake 8992 714 11 219 484 7.9 
Will 9058 557 3 153 401 6.1 
Kane 7702 638 8 229 401 8.3 
McHenry 3719 228 1 59 168 6.1 
Winnebago 3959 538 9 166 363 13.6 
Madison 3272 315 4 80 231 9.6 
St. Clair 3713 530 6 138 386 14.3 
Champaign 2407 204 2 66 136 8.5 
Sangamon 2436 252 6 75 171 10.3 
Peoria 2806 352 7 108 237 12.5 
McLean 2132 136 2 43 91 6.4 
Rock Island 1991 241 3 79 159 12.1 
Tazewell 1584 126 0 35 91 8 
Kendall 1822 77 1 24 52 4.2 
La Salle 1285 152 1 38 113 11.8 
Kankakee 1521 205 4 59 142 13.5 
Macon 1458 213 0 75 138 14.6 
DeKalb 1322 92 0 24 68 7 
Vermilion 1100 172 1 54 117 15.6 
Williamson 758 92 2 23 67 12.1 
Adams  804 89 1 21 67 11.1 
Jackson 691 71 1 18 52 10.3 
Whiteside  9058 557 3 153 401 6.1 
 
*County order arranged by population size (www.illinois-demographics.com). Data retrieved 
from the Illinois Department of Public Health (IDPH) Births to Teen Mothers, by County, by 
Age, 2008-2009 (www.data.illinois.gov). 
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*Table 2 Cont. Illinois Department of Public Health (IDPH) 2009 Births to Teen Mothers 
by County  
 
County Births, 2009 Teens, 
2009 
Under 15, 
2009 
Ages 15-17, 
2009 
Ages 18-
19, 2009 
Teen 
Mothers 
Rate, 
2009 
Boone 622 57 1 11 45 9.2 
Coles 537 54 0 18 36 10.1 
Ogle 557 57 0 13 44 10.2 
Knox 544 63 0 20 43 11.6 
Grundy 705 49 0 12 37 7 
Henry 537 72 0 27 45 13.4 
Macoupin 488 53 1 15 37 10.9 
Stephenson 535 52 3 12 37 9.7 
Franklin 476 51 0 19 32 10.7 
Woodford 510 35 0 11 24 6.9 
Jefferson 498 71 2 18 51 14.3 
Marion 509 80 2 19 59 15.7 
Clinton 414 29 0 7 22 7 
Livingston 494 59 0 19 40 11.9 
Fulton 374 49 0 10 39 13.1 
Morgan 363 45 0 11 34 12.4 
Lee 381 54 0 11 43 14.2 
Effingham 480 44 0 11 33 9.2 
Monroe 362 18 0 5 13 5 
Christian 406 55 0 15 40 13.5 
Bureau 381 40 0 11 29 10.5 
Randolph 380 46 0 9 37 12.1 
McDonough 290 29 0 5 24 10 
Logan 309 36 0 15 21 11.7 
Montgomery 308 44 0 16 28 14.3 
Iroquois 309 36 1 11 24 11.7 
*County order arranged by population size (www.illinois-demographics.com). Data 
retrieved from the Illinois Department of Public Health (IDPH) Births to Teen Mothers, 
by County, by Age, 2008-2009 (www.data.illinois.gov). 
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*Table 2 Cont. Illinois Department of Public Health (IDPH) 2009 Births to Teen Mothers 
by County  
 
 
County Births, 
2009 
Teens, 
2009 
Under 15, 
2009 
Ages 15-17, 
2009 
Ages 
18-19, 
2009 
Teen 
Mothers 
Rate, 2009 
Saline 308 46 1 8 37 14.9 
Jersey 230 23 0 6 17 10 
Jo Daviess 204 15 0 4 11 7.4 
Fayette 232 32 0 11 21 13.8 
Shelby 238 27 0 9 18 11.3 
Perry  218 26 0 5 21 11.9 
Douglas 270 23 0 6 14 10.8 
Crawford 204 27 0 11 16 13.2 
Hancock 200 16 0 7 9 8 
Edgar 203 21 1 5 15 10.3 
Warren 192 19 0 5 14 9.9 
Union 193 34 0 13 21 17.6 
Bond 198 21 2 3 16 10.6 
Lawrence 175 19 0 7 12 10.9 
Wayne 201 24 0 6 18 11.9 
Piatt 167 14 0 4 10 8.4 
De Witt 186 20 0 6 14 10.8 
Richland 188 19 0 5 14 10.1 
Pike 199 26 0 7 19 13.1 
Clark 157 15 0 2 13 9.6 
Mercer 166 23 0 4 19 13.9 
Moultrie 160 15 0 4 11 9.4 
Massac 198 26 1 9 16 13.1 
Carroll 123 10 0 2 8 8.1 
White 184 25 0 9 16 13.6 
Washington 131 11 0 3 8 8.4 
*County order arranged by population size (www.illinois-demographics.com). Data 
retrieved from the Illinois Department of Public Health (IDPH) Births to Teen Mothers, 
by County, by Age, 2008-2009 (www.data.illinois.gov). 
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*Table 2 Cont. Illinois Department of Public Health (IDPH) 2009 Births to Teen 
Mothers by County  
 
 
County Births, 
2009 
Teens, 
2009 
Under 15, 
2009 
Ages 15-
17, 2009 
Ages 
18-19, 
2009 
Teen 
Mothers 
Rate, 2009 
Ford 157 16 0 5 11 10.2 
Mason 135 16 0 3 13 11.9 
Clay 178 21 0 8 13 11.8 
Greene 145 23 0 6 17 15.9 
Cass 164 19 1 8 10 11.6 
Johnson 113 10 0 2 8 8.8 
Menard 125 9 0 1 8 7.2 
Marshall 142 7 1 1 5 4.9 
Wabash 149 16 0 6 10 10.7 
Cumberland 128 17 0 3 14 13.3 
Jasper 93 8 0 2 6 8.6 
Hamilton 90 10 0 0 10 11.1 
Schuyler 75 10 1 1 8 13.3 
Henderson 55 10 0 4 6 18.2 
Brown 65 4 0 2 2 6.2 
Alexander 114 25 0 5 20 21.9 
Edwards 63 11 0 2 9 17.5 
Stark 50 2 0 0 2 4 
Pulaski 69 12 0 5 7 17.4 
Putnam 55 3 0 0 3 5.5 
Gallatin 58 10 0 3 7 17.2 
Scott 61 5 0 0 5 8.2 
Calhoun 53 6 0 3 3 11.3 
Pope 31 3 0 0 3 9.7 
Hardin 43 5 1 1 3 11.6 
*County order arranged by population size (www.illinois-demographics.com). Data 
retrieved from the Illinois Department of Public Health (IDPH) Births to Teen Mothers, 
by County, by Age, 2008-2009 (www.data.illinois.gov). 
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Appendix C 
Table 3 Number of Births to Females Under 20 years of age (2011) 
 Illinois 
 
United States 
 
Under 20 years of age 13,162 333,746 
Under 15 136 3,974 
15-17 4,091 95,538 
18-19 8,935 234,234 
Mother’s race/ethnicity Illinois United States 
Non-Hispanic White 4,096 130,198 
Non-Hispanic Black 4,731 79,936 
American Indian or Alaska 
Native1,2 
21 6,897 
Asian or Pacific Islander1,2 82 5,773 
Hispanic3 4,164 111,236 
1People of Hispanic origin may be of any race. Race categories are consistent with the 
1977 Office of Management and Budget (OMB) standards (www.hhs.gov). 
 
2Includes people of Hispanic origin according to mother’s reported race (www.hhs.gov).  
 
3Includes all people of Hispanic origin of any race (www.hhs.gov). 
 
 
 
Table 4 Number of births to females under 20 years of age, percent non-marital, 2011 
 Illinois United States 
Under 20 years of age 92% 89% 
Under 15 99% 99% 
15-17 97% 95% 
18-19 90% 86% 
Notes. Data derived Illinois Adolescent Reproductive Health Facts (www.hhs.gov).  
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Appendix D: Pregnancy Assistance Fund (PAF) Grantees’ Program Descriptions 
California Department of Public Health Maternal, Child, and Adolescent Health 
Division.  
The State of California Department of Public Health Maternal, Child, and  
Adolescent Health Program (MCAH) program, annual budget of $1,500,000, is  
described as an implementation of an evidence-formed, standardized case management  
program (“State of California,” 2015). Which supports a positive youth resiliency 
framework; and integrates life planning support for expectant and parenting teens, 
women, fathers, and their families in community centers and high schools. Its proposed  
intervention, Adolescent Life Program-Positive Youth Development (AFLP PYD),  
provides a comprehensive, strengths based approach to expectant mothers, parenting  
adolescents, and their families; and works to establish a unified network of supports,  
resources, and accessible services. The intervention’s aims are to increase positive 
parenting by placing specific emphasis on parenting skills, building resiliency, and 
fostering support networks and healthy relationships. The intervention also aims to 
reduce repeat adolescent pregnancies, increase maternal, paternal, child health, and 
increase vocational and educational advancement (“State of California,” 2015).  
In 2014, the California AFLP PYD reported an estimated participant reach of  
2,600 expectants and parenting adolescents across 26 California counties (“State of 
California,” 2015). An adolescent program participant, recently released from a juvenile  
facility, reported feeling confident in providing a better future for herself and her  
daughter after being a part of the program. Her remarks are as follows: “This program has 
taught me to be patient and to set goals. Little by little you can make things happen. It has 
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helped me out a lot. Before this I never looked forward to meeting with a case worker, 
but I look forward to her visits. I learned to appreciate the help of others. I never thought 
I could do it, but here I am taking care of business. I didn’t think I could go from where I 
was to thinking about careers (“State of California,” 2015).” 
Children’s Trust Fund of South Carolina.  
The Children’s Trust Fund of South Carolina program supports young parents  
through comprehensive community strategies to achieve four project goals: increased 
awareness of services, increased number and quality of services for expectant and 
parenting adolescents, fathers, families, and students; reduced number of repeat teen 
births, and improved parenting skills, and increased educational attainment among  
expectant and parenting young mothers and fathers (“Children’s Trust Fund,” 2015). The 
annual budget for the Children’s Trust Fund of South Carolina, is $1,500,000. 
Programming in each involved community will be provided through a “hub and spoke” 
model. The hub and spoke model utilizes partners with the greatest likelihood of 
impacting repeat teen pregnancy, parenting skills, and graduation rates. The  
Children’s Fund of South Carolina and the South Carolina Campaign to Prevent Teen  
Pregnancy’s program, Community Support for Young Parents, provide a system of  
synchronized care to expectant and parenting adolescents across four South Carolina  
counties. It was developed to address South Carolina’s low on time graduation rate (72% 
in 2011-2012) and high teen birth rate (31.6 births per 1,000 females, ages 15-19) in 
2013. The Community Support for Young Parents is estimated to reach 1,500 participants 
by grant’s end (“Children’s Trust Fund,” 2015). 
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Local team collaborators, sometimes consisting of more than 15 organizations are 
a part of the community’s comprehensive support system for expectant and supporting  
adolescent mothers (“Children’s Trust Fund,” 2015). The teams’ services are guided by 
the community’s needs and assets; as determined by a needs assessment performed at the 
beginning of the project. In order to provide expecting and parenting adolescents with  
wrap around services, each community is, at minimum implementing (“Children’s Trust 
Fund,” 2015): 
• Linkages to social services which include clinical services 
• A promising or evidence-based unintended repeat pregnancy prevention program 
• An evidence-based parenting program 
• Education, GED, or high school graduation case management 
Choctaw Nation of Oklahoma.  
The Choctaw Nation of Oklahoma has an annual budget of $977,432. A federally  
recognized Indian tribe, the Choctaw Nation of Oklahoma provide services to a Native  
American population in a rural, economically neglected area (“Choctaw Nation of,” 
2015). The goal of the Choctaw Support for Pregnant and Parenting Teen (SPPT) project 
is to improve the education, health, and social service outcomes for pregnant and 
parenting adolescents and their babies. STTP attempts to meet this goal by providing  
comprehensive, medically appropriate services to participants, including connections  
with critical resources, evidenced-based positive parenting and relationship skills  
instruction, using a nationally-validated model, and ongoing support for health and  
educational achievement. During SPPT’s grant funding cycle, over 110 families were 
served for a minimum six-month period (“Choctaw Nation of,” 2015).  
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 Choctaw Support for Pregnant and Parenting Teen (SPPT) participants receive the  
Parents as Teachers (PAT) evidence-based curriculum twice monthly (“Choctaw Nation 
of,” 2015). The curriculum’s core components include family well-being discussions, 
child development education, and parent-child interaction activities. At each group 
meeting, fathers or male role models are provided the opportunity to participate in male 
only sessions with a Fatherhood Counselor, focused on helping them improve  
relationships, communication, and parenting skills. Furthermore, each family receives a 
variety of assessments including post-natal depression, home safety, parent knowledge, 
child development, and immunization child status. Each familial visit, goals are set and 
reevaluated, until they have been met, or are no longer desirable by the family. Support  
longer desirable by the family. Support specialists also document each referral until the 
service is received by the family (“Choctaw Nation of,” 2015).  
The success of the Support for Pregnant and Parenting Teen (SPPT) program can  
be illustrated through a young family with scarce resources who, through the aid of their  
support specialist and the SPPT program, was able to be connected with support and  
educational services (“Choctaw Nation of,” 2015). The adolescent mother credits the 
SPPT program with helping her family move towards its goals (“Choctaw Nation of,” 
2015). The couple experience a healthy birth of their first child, doctor connection, stable 
housing, an automobile, and is now pursuing admittance to a General Education 
Development (GED) program and job training class (“Choctaw Nation of,” 2015).  
Connecticut State Department of Education. 
The Supports for Pregnant and Parenting Teens (SPPT) has an annual fund of 
$1.5 million (“Connecticut State Department,” 2015). SPPT is a school based program 
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which serves expectant and parenting adolescents, and their children in six Connecticut 
cities. SPPT was designed to improve the health, social, and educational outcomes for 
these adolescent parents; as well as promote the healthy development of their children.  
Adolescents in these communities face a variety of hardships including trauma exposure,  
homelessness, repeat pregnancy, truancy, and poverty. The SPPT program, staffed with a 
nurse and social worker, is comprised of a host of services which include: (“Connecticut 
State Department,” 2015). home visits, service referral, individual and group counseling, 
case management, life skills and parenting education, prenatal care, child care, and 
academic support. An adolescent mother participant reported the significance of the 
program; her remarks are as follows: “The program is very helpful for me and my family. 
I feel like this is my family apart from relatives at home. There was so much help during 
my pregnancy and after that I can honestly say that with the support, I have so much 
motivation towards finishing school and making a great life for my daughter 
(“Connecticut State Department,” 2015). 
Massachusetts Department of Public Health Pregnancy Assistance Fund.   
The Massachusetts Pregnant and Parenting Teen Initiative (MPPTI) has an annual 
fund of $1.5 million (“Massachusetts Department of,” 2015). MPPTI will support 
adolescents in the communities of Lawrence, Holyoke, New Bedford, Springfield, and 
Chelsea to address the needs of expectant and parenting adolescents in schools and 
community-based organizations. The MPPTI program is expected to reach 1000 
participants in the next four years. The goal of MPPTI is to provide a comprehensive 
support model for pregnant and parenting adolescents so that they: 
• Improve reproductive health outcomes through delaying subsequent pregnancy 
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• Enhance familial stability through increase connection with improved self-
sufficiency, healthy parenting, and support systems 
• Increase academic achievement through fulfillment of individualized academic 
and career goals 
MPPTI offers a variety of services to its adolescent participants with a strength  
based approach (“Massachusetts Department of,” 2015). Wraparound services will be 
provided such as: health education, medical care, emotional and social support services, 
and familial support; which is designed to help address concerns in the adolescents’ home 
environment. More specifically, participants are required to engage in a weekly check  
in with an adolescent worker who identifies specific program needs for the participant. 
This youth worker also serves as a connection with community resources, bi-monthly or 
monthly meetings with an employment or education counselor, and individual or group 
counseling as needed. Expecting or parenting adolescent participants will be guided in 
developing an individualized graduation, GED, or alternative education plan 
(“Massachusetts Department of,” 2015). 
The Digital Storytelling Project is one of the most successful components of  
MPPTI (“Massachusetts Department of,” 2015). The project involves the development of 
digital stories to illustrate expectant and parenting adolescent’s transition into 
parenthood. The Digital Storytelling Project empowers adolescents to share both the 
challenges of adolescent parenthood, and teaches adolescents without technical 
background, to produce work which tells a story using moving sound and images. These 
digital stories have been showcased to other program participants, state agencies, other  
providers, and in parenting groups (“Massachusetts Department of,” 2015). 
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The digital stories have also been utilized for training new MPPTI staff  
 (“Massachusetts Department of,” 2015). A program participant expressed her 
appreciation of the program by saying the following, “Even with two children, my life 
was out of control. Parties, drugs, gangs, and just living that fast life. I didn’t love myself 
and therefore I didn’t know how to love my children enough to make a change…it is not 
that I didn’t know the things I had to do, it is that I had no confidence, no dreams, and no 
inspiration. Things started to change when I got assigned to a youth worker…When it 
came to my GED, it was the giant obstacle that wouldn’t let me break out of that tiny 
miserable world…my GED teach told me that I was worth way more than I 
believed…that I was smart and I could do it…He believed in me more than anyone, more 
than my mother, and that gave me strength. Once I pushed the negative aside, my brain 
became like a sponge. I thank God for my youth worker and GED teacher. I have 
obtained my GED-that is my stepping stone to be a better me. I am inspired, I want to go 
to college, I will go to college and be whatever I want to be (“Massachusetts Department 
of,” 2015). 
Michigan Department of Community Health. 
The Michigan Department of Community Health (MDCH) will be working with  
five target communities statewide, to engage expectant and parenting adolescents,  
adolescent fathers, and their families; in a system of care which includes linkages to  
support services to improve health, social, and educational outcomes for participants  
(“Michigan Department of,” 2016). The annual budget for MDCH is $1,500,000. MDCH  
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will reach out to adolescent participants through high schools and community settings. 
MDCH will also be implementing the California evidence-informed curriculum 
developed model, Adolescent Family Life Program (AFLP); and will engage  
communities through locally steering committees to ensure the program is responsive to 
and meets the needs of the communities they serve. The AFLP allows for case 
management services to provide a connection to health care services, address  
various risk behaviors and the impact of trauma. The Michigan Public Health Institute, 
Michigan Organization on Adolescent Sexual Health, and the Michigan Department of 
Education are partnered with MDCH (“Michigan Department of,” 2016). 
Minnesota Department of Health Treasurer.  
Developed to address the unique challenges faced by expectant and parenting  
adolescent mothers who are at risk of dropping out, experience unplanned pregnancies,  
unhealthy behaviors, and difficulties preparing for future careers; the Minnesota Student  
Parent Support Initiative is a post-secondary educational program that offers support to 
expectant and parenting college students and their children in nine universities and  
colleges in Minnesota (“Minnesota Department of,” 2015). More specifically, the 
program established goals to help expectant and parenting students maintain positive 
health and well-being for themselves and their children, accomplish their post-secondary 
education goals at institutions of higher education, and increase the capacity of higher 
education institutions for serving expecting and parenting adolescents and their children.  
The Minnesota Student Parent Support Initiative program currently serves 2,000  
student parents and their children; and offers a variety of resources which include: 
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• Screenings for students for intimate partner violence, depression, tobacco use, and 
alcohol 
• Emergency financial assistance for childcare, utilities, rent, and food 
• Parenting education classes 
• Social support groups and health education classes  
Some participating institutions of higher education also advocate on behalf of students,  
by assessing if the schools’ policies can be modified to meet the needs of this population  
(i.e. lactation room advocacy, excused absences when parents need to take care of sick  
children). Since the creation of the Minnesota Student Parent Support  
Initiative in 2010, the program has built partnerships with the Minnesota Department of  
Employment and Economic Department and the Minnesota Department of Human  
Services to recruit prospective students, who are enrolled in job training programs or the  
Temporary Assistance for Needy Families program (“Minnesota Department of,” 2015). 
Montana Department of Public Health and Human Services.  
With a specific emphasis on serving the American Indian population, the Healthy  
Montana Teen Parent Program was designed to improve the health and educational status  
of expectant and parenting adolescents and their children (“Montana Department of,” 
2015). The annual budget for the Healthy Montana Teen Parent Program is $1,000,000.  
Serving nearly 500 adolescents and young adults across Montana, including several  
reservations, the goals of this school and community based program are to facilitate self- 
sufficiency of expectant and parenting adolescents, build parenting capacity among  
expectant and parenting adolescents, improve the healthy growth and development of the  
program participants’ children, and encourage postsecondary education and preparedness  
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among its program participants (“Montana Department of,” 2015). 
 In alignment with program goals, program contractors address educational needs  
of participants to attain either a high school diploma or GED; as well as address two of  
the following: father involvement and support strategies, case management, referral and  
linkages to reproductive health and prenatal care services, life skills education, parenting,  
nurturing, and quality child care (“Montana Department of,” 2015). Promising program 
results has surface in the form of increases in prenatal care utilization among participants, 
and partnerships. For example, the Healthy Montana Teen Parent Program is working 
with the Montana Office of Public Instruction to help program contractors connect with 
local high schools and GED programs, to increase program reach. Lastly, the program is 
also partnering with Healthy Mothers, Healthy Babies of Montana to provide training and 
outreach in high need communities on the period of PURPLE crying, text4Baby, 
breastfeeding, Safe Sleep for Baby Crib Program (“Montana Department of,” 2015). 
New Jersey Department of Children and Families.  
The Parent Linking Program (PLP) is a program offered through Promoting  
Success for Expectant and Parenting Teens New Jersey (PSNJ) (“New Jersey 
Department,” 2015). The PSNJ project is in its first funding year, and the annual budget 
for the program is not yet listed. PSNJ has partnered with the New Jersey Department of 
Children and Families to identify additional PLP sites funded through the New Jersey 
School Based Youth Services Program (SBYSP), which serves expectant and parenting 
teens and their children, 6 weeks-3 years of age, enrolled in 10 of the 67 secondary 
education program sites across New Jersey (“New Jersey Department,” 2015). 
 A component of the PSNJ project, PLP offers a variety of services to meet the  
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needs of expectant and parenting adolescents (“New Jersey Department,” 2015). One of 
the main components of the program, is offering intensive case management services to 
connect expectant and parenting adolescents, to coordinated comprehensive services that 
meet their ongoing needs. In addition, the program offers prevention oriented counseling, 
support, and education services to help parenting adolescents cope with daily  
living. The program also offers childcare for a portion of enrolled adolescents on 
secondary education grounds, or within a mile of the secondary education institution. 
Additional PLP program services include: prenatal education and parenting skill building, 
and meeting the responsibilities of school and parenthood (“New Jersey Department,” 
2015). 
Since the inception of its project over a year ago, PLP has eliminated its waiting 
list, and witnessed an increase in enrollment of adolescent fathers, who are actively 
engaged and receiving services that are targeted specifically for them (“New Jersey 
Department,” 2015). The program has also developed various collaborations with several 
state and local agencies. These include the New Jersey Department of Human Services,  
Department of Children and Family offices of Early Childhood Services and Education,  
Department of Health, New Jersey Department of Education, and Prevent Child Abuse  
New Jersey (“New Jersey Department,” 2015). 
New Mexico Public Education Department.  
New Mexico’s Graduation Reality and Dual Role Skills: Making Connections for  
Success (NM GRADS) is a school based program for expectant and parenting  
adolescents which aims to address challenges such as behavioral health issues,  
homelessness, risk of dropping out of school, co-parent support, and poverty  
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(“New Mexico’s Graduation,” 2015). The annual budget for NM GRADS is $1,499,990. 
NM GRADS reaches nearly 500-700 expectant and parenting adolescents annually. The 
NM GRADS main program components encourage adolescent parents to access needed 
services, stay in school, graduate, become self-sufficient, and pursue post-secondary  
education or employment. Additional program components include supporting young 
fathers, early childhood/infant mental health, and college and career readiness. NM 
GRADS hosts the following services: case management, home visitation, peer education, 
on-site child care, and a for-credit class using 10 GRADS+ competencies (“New 
Mexico’s Graduation,” 2015). 
 GRADS Career Academies, comprised of opportunities to meet with career  
advisors and inspirational speakers, has helped expectant and parenting students realize  
their career pathways, career interests, and available post-secondary options  
(“New Mexico’s Graduation,” 2015). Of the 26 NM GRADS sites in New Mexico, 10 
provide on-site mentors to meet the needs of young fathers. Lastly, the GRADS+ 
initiative has developed a variety of partnerships with on the state and local level, they 
are New Mexico Alliance for School-Based Health Care, New Mexico Department of 
Health, New Mexico Forum for Youth and Community, school based health centers, 
school districts, early childhood programs, and workforce partners (“New Mexico’s 
Graduation,” 2015). 
North Carolina Department of Health and Human Services.  
The Young Families Connect (YFC): Engaging Communities serves expectant  
and parenting adolescents and young adults in five counties: Rockingham, Wayne,  
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Robeson, Bladen, and Onslow (“North Carolina Department,” 2015). The annual budget 
for YFC is $1,500,000. YFC is designed to improve health and wellness, increase self- 
sufficiency, and improve parenting skills among expectant and parenting young men and  
women. YFC provides assistance to help participants with securing employment, 
reducing child care costs. YFS also provides transportation services to participants  
obtaining a General Education Development diploma (GED) or enrolled in community 
college. YFC additional services for expectant and parenting families include providing 
financial assistance to complete the GED test or facilitating continuing education at a 
technical program or community college. While health and wellness services are 
comprised of health and wellness training, domestic violence prevention workshops, and 
financial support with medical services (“North Carolina Department,” 2015). 
Oregon Department of Justice.  
The purpose of the “Oregon Safer Futures” project is to improve pregnant and  
newly parenting women’s safety and well-being by increasing access to intimate partner  
violence (IPV) advocacy services within child welfare and health care systems  
(“Oregon Department of,” 2015). The annual budget for the “Oregon Safer Futures” 
project is $1,000,382. Oregon Safer Future strategies include 1) advocacy intervention,  
accompaniment and supportive services provided by the on-site advocate 2) case  
consultation and provider training and technical assistance 3) capacity building efforts  
designed to sustain the project beyond grant funding. Oregon Safer Futures’ state and 
national partners include Oregon Coalition Against Domestic and Sexual Violence, 
Futures without Violence, Oregon Department of Human Services, Oregon Health 
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Authority, Portland State University-Child Welfare Partnership, David Mandel & 
Associates, LLC, and Portland State University-Regional Research Institute  
(“Oregon Department of,” 2015). 
Washington State Department of Health.  
The Washington State Department of Health (DOH) collaborates with multiple  
entities to develop a collaborative model that support pregnant and parenting adolescents 
and women (“Washington State Department,” 2015). The Washington DOH annual 
budget is $1,500,000. Washington DOH, along with its partners, Office of the  
Superintendent for Public Instruction (OSPI), the Attorney General’s Office (AGO), and  
the community based organization Within Reach, take a comprehensive approach to  
address community needs. OSPI provides increased teacher and training support to 
Graduation, Reality, and Dual-role Skills (GRADS) programs. These GRADS programs 
are in-school, secondary programs for pregnant students and young parents, both male 
and female (“Washington State Department,” 2015). 
Wisconsin Department of Public Instruction. 
  InSPIRE (In School Pregnant/Parenting Interventions, Resources, and Education)  
serves over 750 students in 37 secondary school institutions, of 13 school districts across  
Wisconsin (“Wisconsin Department of,” 2015). InSPIRE was created to improve the 
economic, health, educational, and social outcomes for school-age parents and their 
children. Over 70% of InSPIRE program participants are racial/ethnic minorities  
between ages 13-20. To ensure program participation, a recently launched InSPIRE 
social marketing campaign places focus on recruiting expectant and parenting teens who 
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have become disengaged from school; in efforts to help them complete secondary school, 
or obtain their GED (“Wisconsin Department of,” 2015). 
Illinois TPP-Tier 1. 
Illinois’ TPP-Tier 1 Chicago Teen Pregnancy Prevention Initiative program 
model, Teen Outreach Program (TOP), is a ninth month, group based, youth development 
program which includes 20 hours of community service learning, and a minimum of 25 
curriculum sessions (“Chicago Public Schools,” 2015). Adolescents in the program are 
expected to build a successful foundation from three essential goals: life skills, sense of 
purpose, and health behaviors. Supportive relationships with adult facilitators, and 
relationships with other peers in the program, are listed as an important component of the 
TOP model. Lastly, the Chicago Teen Pregnancy Prevention Initiative includes plans for 
an adolescent hotline, condom availability program, social media campaign, community 
service programming, and a youth advisory committee (“Chicago Public Schools,” 2015). 
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Appendix F 
More than Me: The Self-Reported Life Experiences of African American Adolescent 
Mothers and Their Pursuit of Post-Secondary Education 
Interview Protocol 
OPENING SCRIPT: Thank you for taking the time to participate in this interview. Your 
input is extremely valuable to understanding some of the experiences, triumphs, and  
challenges that young mothers have when trying to pursue college. 
 
INTERVIEW QUESTIONS AREAS OF INQUIRY 
Let’s start off with a few background 
questions… 
GENERAL DEMOGRAPHIC 
QUESTIONS: 
 How old are you? How old were 
you when you got pregnant? 
 Who do you live with? Do you 
receive any governmental 
assistance (i.e. SNAP, AFDC, 
WIC, ACTION FOR 
CHILDREN)? 
 What school do you currently 
attend?  
 What are you studying? 
 Do you have support with the 
baby while you’re in school? If 
so, who helps out? 
 
DEMOGRAPHICS 
1: EXPERIENCES BEFORE 
PREGNANCY:  
Now, we’re going to back track a bit, 
and talk about your life before (state 
baby’s name). Can you please… 
Describe your educational experience? 
 What was your life like before 
you got pregnant? 
 
LIFE STORY BEFORE, DURING, 
AFTER… 
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Probe: What made your life good/bad, 
etc? 
 
 
1: EXPERIENCES BEFORE 
PREGNANCY: 
 
 What grade were you in when 
you found out you were 
pregnant? 
 What type of student were you 
before you got pregnant? 
 What were your goals after high 
school before you got pregnant?  
 
Probe: Were there some things you 
really wanted to achieve after you 
finished high school? 
 
 When you found out you were 
pregnant, did you find yourself 
more or less determined to 
continue your education? Why? 
 What was school like for you 
before you got pregnant?  
 
For sure, having a baby in high school 
is life changing. Can you share with me 
some of your experiences about high 
school during and after your 
pregnancy? 
 
1: EXPERIENCES DURING & AFTER 
PREGNANCY: 
 What was school like for you 
during your pregnancy and after 
your pregnancy? 
 Were you a different type of 
student during the pregnancy or 
after the pregnancy? If so, why 
do you think you changed? 
 Did your goals for after high 
school change during your 
pregnancy, or after you had your 
baby? 
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 Who were the most helpful to 
you at school during and after 
your pregnancy? Why? 
 
2: TRIUMPHS & OPPORTUNITIES 
 What have been some of the 
highlights of your college career? 
 What are some school goals that 
you’ve accomplished in college? 
How do accomplishing these 
goals make you feel? 
 Have there been any programs 
that have helped you achieve the 
goals you mentioned before? Are 
there people in these programs 
that you’ve met, who’ve also 
been a great help to you? 
 
Probe: Did you receive any assistance 
from Action for Children, WIC, or DHS? 
Does your school have any programs 
designed to help student mothers? 
 
POSITIVES 
3: CHALLENGES 
 Have there been any personal 
barriers (i.e. family situations, 
partner, living instability) that 
you’ve had to overcome since 
the birth of the baby while 
attending school? If so, what 
were they? 
 
CHALLENGES 
PERSONAL GOALS            
     What are your plans after graduation? 
PERSONAL GOALS 
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Appendix G: Data Analysis Step 1 Example 
After reading the interview transcripts of each participant (15 in total) and line by line, 
marking words or phrases that were of relevancy (codes). The interviewer also reviewed 
memos that she wrote during the interview process, to assist with determining the 
relevancy of the codes. During this open style coding process, relevancy criteria for this 
framework included: participant demographic information, words or phrases describing 
participants’ responses and opinions to lived experiences, contextual factors which 
influenced participants’ decisions to pursue post-secondary education, participants’ 
responses and opinions to triumphs/opportunities, and challenges faced during their 
pursuit of post-secondary education; and words or phrases that the interviewer viewed 
significant to the conceptual lens framework utilized for analysis, Urie Bronfenbrenner’s 
ecological systems theory (1979). 
 African American females (All 15 participants) 
 Post-secondary students (All 15 participants) 
 Ages 19-28 (When interviewed by researcher: P1 was 20, P2 was 21, P3 was 19, 
P4 was 21, P5 was 19, P6 was 21, P7 was 28, P9 was 20, P10 was 20, P11 was 
20, P12 was 20, P13 was 20, P14 was 19, and P15 was 21) (All 15 participants) 
 Adolescent age range at pregnancy discovery (P1 was 15, P2 was 18, P3 was 18, 
P4 was 15, P5 was 17, P6 was 18, P7 was 17, P8 was 19, P9 was 17, P10 was 13, 
P11 was 14, P12 was 17, P13 was 15, P14 was 16, P15 was 15) (All 15 
participants) 
 School grade at pregnancy discovery (P10 was in 8th grade, P11 was in 9th grade, 
P1, P4, P15 were in 10th grade, P12, and P14 were in 11th grade, P2, P5, P6, P7, 
P8, P9, and P13 were in 12th grade, P3 was a Freshman in a post-secondary 
institution). (All 15 participants) 
 Currently attending a public two-year post-secondary institution (P1, P6, P15-
Freshman, P5, P7-Sophomore) (5) 
 Currently attending a public four-year post-secondary institution (P3 & P14-
Sophomore, P2, P9, P10-Juniors, P4, P8, and P13-Seniors) (8) 
 Currently attending a post-secondary vocational institution (P11 and P12) (2) 
 Current major at public two-year post-secondary institution (P1-Criminal Justice, 
P5-Financial Accounting, P6-Nursing, P7-Dental Hygiene, P15-Culinary Arts) (5) 
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Appendix G: Data Analysis Step 1 Example Cont. 
 Current major at a public four-year post-secondary institution (P2-Biology, P3-
Business Administration, P4 and P14-Nursing, P8-Human Resource Management, 
P9-Elementary Education, P10-Marketing, P13-Sociology (8) 
 Current concentration at post-secondary vocational institution (P11 and P12-
Cosmetology) (2) 
 Sexual behavior prior to pregnancy (P1, P2, P4, P5, P6, P8, P9, P10, P11, and 
P14-regularly sexually active) (10) 
 Sexual behavior prior to pregnancy (P3, P7, P12, P13, and P15-occasionally 
sexually active) (5) 
 Planned pregnancy (P6 and P9) (2) 
 Unplanned pregnancy (P1, P2, P3, P4, P5, P7, P8, P10, P11, P12, P13, P14, P15) 
(13) 
 Unplanned pregnancy (P1, P2, P3, P4, P5, P7, P8, P10, P11, P12, P13, P14, P15) 
(13) 
 On birth control at pregnancy discovery (P1, P3, P4, P5, P6, P8-Yes) (6) 
 On birth control at pregnancy discovery (P2, P7, P9, P10, P11, P12, P13, P14, 
P15-No) (9) 
 Pregnancy descriptions (P5-Stressful, difficult, P7-Slight health complications, 
gallstones, P9-Minor health complications, P10, P12, and P15-Uncomfortable, 
P13-Sickly) (7) 
 Health status of baby at birth (P1, P2, P3, P4, P6, P7, P8, P9, P10, P11, P12, P14, 
P13, P15-Health full term baby) (14)  
 Health status of baby at birth (P5-Premature, underweight, with breathing 
complications) (1)  
 Living arrangements-child and self (P4-Lives with son, P7-Lives with son, P8-
Lives with son, P14-Lives with daughter) (4) 
 Living arrangements-child and others (P1-Lives with son, son’s father’s family 
P2-Lives with daughter, daughter’s father and daughter’s paternal grandmother 
P3-Lives with son and maternal grandmother, P5-Lives with son, brother, mother, 
grandmother, and grandfather P6-Lives with son, mother, and five siblings P9-
Lives with roommate, P10-Lives with daughter, mother, father, sister, and niece 
P11-Lives with daughter, brother, and grandparents P12-Lives with daughter and 
mother P13-Lives with son, mother, and grandmother P15-Lives with son, 
mother, and father) (11) 
 Live on school campus in Student Family Housing (P4, P8, and P14) (3) 
 Receives governmental benefits (Yes-All 15 participants) 
 Types of governmental benefits received (P1, P2, P4, P5, P6, P8, P9, P11, P12, 
P14-SNAP, WIC, TANF, and Action for Children, P3-SNAP, WIC, TANF, P7-
SNAP, WIC, TANF, CHAC, and Action for Children, P13-SNAP and WIC, P15-
WIC and Action for Children, P10-WIC) (All 15 Participants) 
 Household economic status growing up (P3, P9, P10, P14, and P15-Middle class), 
(P1, P4, P5, P6, P7, P8, P11, P13-Lower middle class) (P2 and P12-
Impoverished) (All 15 participants) 
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Appendix H: Data Analysis Step 2 Example  
The interviewer reassessed the categories in the initial step in an effort to further clarify 
the main results, and connections within the study among participants and their lived 
experiences. Being so, this step showcases a hierarchical structure. Theme 1: Lived 
Experiences Before Pregnancy, lists all of the categorical codes which elucidate the lived 
experiences of the study participants before pregnancy. In addition, categories under 
Theme 1, are placed according to the significance of participants’ lived experiences and 
personal development prior to pregnancy; and the chronological sequence of when these 
lived experiences took place in participants’ lives. Theme 2: Factors Which Influenced 
Participants Decision to Pursue Post-Secondary Education, provide categorical codes 
which provided participant rationale for their pursuit of post-secondary education. Theme 
3: Lived Experiences After Pregnancy and During Pursuit of Post-Secondary Education, 
lists all of the categorical codes which illustrate the current socioeconomic and education 
demographics of the study participants. 
I. Lived Experiences Before Pregnancy 
A. Familial Background 
 
1. Person or people responsible for raising adolescent participant (P1 and 
P14-Grew up in separate households of mother and father, P2-Raised by 
older siblings and aunt, P4- Raised by maternal grandparents and mother, 
P5, P6, P7, P12- Raised by mother, P8, P9, and P15- Raised by mother 
and father, P11-Raised by maternal grandparents, P13-Raised by mother 
and grandmother) (13) 
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2. Parents of adolescents (P1and P9-Divorced, P2 and P4 and P11-Drug 
addicted, P8-Mentally disabled mother, P9-Strict father during childhood) 
(6) 
3. Familial support during adolescence (P1-Mother and Father, Maternal and 
Paternal Family P2-Maternal and Paternal Family, P5-Maternal Family 
and twin brother, P13-Maternal Family, P14-Mother and Father (5) 
4. Household economic status growing up (P3, P9, P10, P14, and P15-
Middle class), (P1, P4, P5, P6, P7, P8, P11, P13-Lower middle class) (P2 
and P12-Impoverished) (All 15 participants) 
5. Suffered sexual abuse by a family member-P11 (1) 
B. Academic Student Experience Before Post-Secondary Education 
 
1. Primary school academic student experience (P1-Slightly above average 
student, P2, P4, P8, P9, P10, P11, P12, P14-Honors student, P3-Honors 
student, graduated as valedictorian, P5, P6, P13, P15-Average student) 
(14) 
2. Secondary school academic student experience (P4, P8, P9, P10, P12, 
P14-Honors student, P5, P13, P15-Average student) (9) 
3. Special academic recognition in secondary school (P3-Graduated in top 
20, P4-Graduated in top ten) (2) 
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Appendix I: Data Analysis Step 3 Example  
The interviewer reassessed the categories, in an effort to further clarify the main results 
and connections within the study among participants and their lived experiences. Being 
so, a hierarchical was developed. Theme 1: Lived Experiences Before Pregnancy, lists all 
of the categorical codes from the previous step which elucidate the lived experiences of 
the study participants before pregnancy. In addition, categories under Theme 1, are 
placed according to the significance of participants’ lived experiences and personal 
development prior to pregnancy; and the chronological sequence of when these lived 
experiences took place in participants’ lives. Theme 2: Factors Which Influenced 
Participants’ Decision to Pursue Post-Secondary Education, include all of the categorical 
codes justified to showcase participants’ decisions to pursue post-secondary education. 
Lastly Theme 3: Lived Experiences After Pregnancy and During Pursuit of Post-
Secondary Education, lists all the categorical codes from the previous step which reveal 
the lived experiences of the study participants during their pursuit of post-secondary 
education, including their current socioeconomic and education status. 
I. Lived Experiences Before Pregnancy 
A. Familial Background 
 
1. Person or people responsible for raising adolescent participant (P1 and P14-Grew 
up in separate households of mother and father, P2-Raised by older siblings and 
aunt, P4- Raised by maternal grandparents and mother, P5, P6, P7, P12- Raised 
by mother, P8, P9, and P15- Raised by mother and father, P11-Raised by maternal 
grandparents, P13-Raised by mother and grandmother) (13) 
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2. Parents of adolescents (P1and P9-Divorced, P2 and P4 and P11-Substance abuse 
issues, P8-Mentally disabled mother, P9-Strict father during childhood) (6) 
3. Familial support during adolescence (P1-Mother and Father, Maternal and 
Paternal Family P2-Maternal and Paternal Family, P5-Maternal Family and twin 
brother, P13-Maternal Family, P14-Mother and Father (5) 
4. Household economic status growing up (P3, P9, P10, P14, and P15-Middle class), 
(P1, P4, P5, P6, P7, P8, P11, P13-Lower middle class) (P2 and P12-
Impoverished) (All 15 participants) 
B. Academic Student Experience Before Post-Secondary Education 
 
1. Primary school academic student experience (P1-Slightly above average student, 
P2, P4, P8, P9, P10, P11, P12, P14-Honors student, P3-Honors student, graduated 
as valedictorian, P5, P6, P13, P15-Average student) (14) 
2. Secondary school academic student experience (P3, P4, P8, P9, P10, P12, P14-
Honors student, P5, P13, P15-Average student) (10) 
3. Special academic recognition in secondary school (P3-Graduated in top 20, P4-
Graduated in top ten) (2) 
4. Secondary school extracurricular activities (P2-Cheerleader, Journalism Club P4-
Cheerleader, Drama, Debate team, P7-Cheerleader, P8-Dance Troupe, P12-
Yearbook, P14-French Club, Journalism Club, P15-Volleyball and Track) (7) 
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The interviewer reassessed the categories from the previous step, in an effort to further 
clarify the main results and connections within the study among participants and their 
lived experiences. Being so, the hierarchical structure was restructured. Some categories 
were condensed to reflect a clearer data narrative. Thematic titles were also changed in 
this step. Newly named Theme 1: Lived Experiences After Pregnancy and During Pursuit 
of Post-Secondary Education, illustrate the current socioeconomic and education 
demographics of the study participants. While Theme 2: Factors Which Influenced 
Participants Decision to Pursue Post-Secondary Education, lists the data which help to 
provide the rationale for why participants pursue post-secondary education. In addition, 
categories under Theme 2, are placed according to the significance of participants’ lived 
experiences and personal development. Lastly Theme 3: Lived Experiences Before 
Pregnancy, lists all the categorical codes which reveal the lived experiences of the study 
participants before their adolescent pregnancy, and pursuit of post-secondary education. 
I. Lived Experiences After Pregnancy and During Pursuit of Post-Secondary 
Education 
 
A. Current Education Demographics of Adolescent Mothers 
 
1. Attending a public two-year post-secondary institution (P1, P6, P15-
Freshman, P5, P7-Sophomore) (5) 
2. Attending a public four-year post-secondary institution (P3 & P14-
Sophomore, P2, P9, P10-Juniors, P4, P8, and P13-Seniors) (8) 
3. Attending a post-secondary vocational institution (P11 and P12) (2) 
 
 
More Than Me: The Voices                                                                                                                 136 
 
Appendix J: Data Analysis Step 4 Example Cont. 
4. Study major at public two-year post-secondary institution (P1-Criminal 
Justice, P5-Financial Accounting, P6-Nursing, P7-Dental Hygiene, P15-
Culinary Arts) (5) 
5. Study major at a public four-year post-secondary institution (P2-Biology, 
P3-Business Administration, P4 and P14-Nursing, P8-Human Resource 
Management, P9-Elementary Education, P10-Marketing, P13-Sociology 
(8) 
6. Study concentration at post-secondary vocational institution (P11 and P12-
Cosmetology) (2) 
B. Current Living Arrangements of Adolescent Mothers 
1. Living arrangements-child and self (P4-Lives with son, P7-Lives with son, 
P8-Lives with son, P14-Lives with daughter) (4) 
2. Living arrangements-child and others (P1-Lives with son, son’s father’s 
family P2-Lives with daughter, daughter’s father and daughter’s paternal 
grandmother P3-Lives with son and maternal grandmother, P5-Lives with 
son, brother, mother, grandmother, and grandfather P6-Lives with son, 
mother, and five siblings P9-Lives with roommate, P10-Lives with 
daughter, mother, father, sister, and niece P11-Lives with daughter, 
brother, and grandparents P12-Lives with daughter and mother P13-Lives 
with son, mother, and grandmother P15-Lives with son, mother, and 
father) (11) 
3. Live on school campus in Student Family Housing (P4, P8, and P14) (3) 
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Appendix K: Data Analysis Step 5 Example 
Data was restructured in efforts to provide a richer narrative of participants’ experiences. 
In this step, data was also categorized and ordered according to its significance, and or 
time sequence in a participants’ lived experience. Categorical title verbiage was also 
edited in efforts to become receptive. It is also in this step that a new first theme emerged, 
Motivation to Pursue Post-Secondary Education. This theme represents the participants’ 
stated main reasons why they pursue post-secondary education. This step further 
showcases change by providing Lived Experiences Before Pregnancy Discovery, as the 
next theme. Under this newly placed Theme 2, categories have been further condensed to 
provide a clearer narrative of the participants’ experiences. Theme 3, Influential Factors 
in Decision to Pursue Post-Secondary Education, still lists multiple answers for why 
these samples participants pursue post-secondary education. While Theme 4, Lived 
Experiences in Pursuit of Post-Secondary Education, provide the current socioeconomic 
and education status of the sampled participants. 
I. Motivation to Pursue Post-Secondary Education 
A. Improve Quality of Life for Family 
1. Child not wanting for anything (P3) 
2. Better life for daughter (P10) 
3. Make sure family straight (P5) 
4. Make lives better for self and family (P9) 
ii. Money/Financial Stability 
1. Take care of bills (P5) 
2. Good enough money (P6) 
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3. Make a lot of money (P11) 
4. Save for home deposit (P2) 
iii. Economic Long-term Sustainability 
1. Get a good job (P2) 
2. Determined not to end up like parents (P4) 
3. End cycle of Poverty (P12) 
II. Lived Experiences Before Pregnancy Discovery 
A. Familial Background 
5. Person or people responsible for raising adolescent participant  
(raised by mother and father (P8, P9, and P15), raised by mother and 
father in separate households (P1, P14), raised by mother and maternal 
grandparents (P4), raised by mother and grandmother (P13), raised by 
mother (P5, P6, P7, and P12), raised by maternal grandparents (P11), 
raised by older siblings and aunt (P2) (13) 
6. Parents of adolescents (P1and P9-Divorced, P2 and P4 and P11-Drug addicted, 
P8-Mentally disabled mother, P9-Strict father during childhood) (6) 
7. Familial support during adolescence (P1-Mother and Father, Maternal and 
Paternal Family P2-Maternal and Paternal Family, P5-Maternal Family and twin 
brother, P13-Maternal Family, P14-Mother and Father (5) 
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Appendix L: Data Analysis Step 6 Example 
In this step, participant quotes were compared with coding titles to confirm legitimacy of 
code naming. Theme 1 remained Motivation to Pursue Post-Secondary Education. 
Which, represents the participants’ stated main reasons why they pursue post-secondary 
education. Theme 2, Lived Experiences Before Pregnancy Discovery, continues to 
provide participants’ meaningful account of their lived experiences prior to their 
adolescent pregnancy. Theme 3, titling was slightly altered. It’s new name, Contributions 
in Decision to Pursue Post-Secondary Education, still provide multiple response for why 
participants pursue post-secondary education. While Theme 4, Lived Experiences in 
Pursuit of Post-Secondary Education, provide the current socioeconomic and education 
situation of the sampled adolescent mothers. 
I. Motivation to Pursue Post-Secondary Education 
A. Improve Quality of Life for Family 
1. Child not wanting for anything (P3) 
“As a single parent, I want to make sure that my child is not 
wanting for anything. If that means going to school for a few 
more years to get a degree, so be it.” (P3) 
2. Better life for daughter (P10) 
“I have got to get my degree, so I can provide a better life for 
my daughter and myself. (P10) 
3. Make sure family straight (P5) 
“I want to make sure my family straight.” (P5) 
4. Make lives better for self and family (P9) 
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"Me going to college will make our better." (P9) 
ii. Money/Financial Stability 
1. Take care of bills (P5) 
I want to be able to take care of my bills. (P5) 
2. Good enough money (P6) 
“I would like to have a degree of some sort, or certification; 
and making good enough money to pay for my son's school, 
and college if he decides to go." (P6) 
3. Make a lot of money (P11) 
“Getting my cosmetology license is a must. So I can make a lot 
of money, and get me, my daughter, and brother, out of this 
neighborhood.” (P11) 
4. Save for home deposit (P2) 
"With my refund checks, I'm finally able to save for a deposit to 
buy a home when I graduate, and get a good job." (P2) 
iii. Economic Long-term Sustainability 
1. Get a good job (P2) 
"With my refund checks, I'm finally able to save for a deposit to 
buy a home when I graduate, and get a good job." (P2) 
2. Determined not to end up like parents (P4) 
“I’m determined to not end up like my parents did, struggling 
on drugs, living a low life.” (P4) 
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Appendix M: Full Data Analysis Step 7 
Step 7 is the final step in this framework analysis. In this step, participant quotes were 
paired with coding titles to confirm legitimacy of code naming. In addition, category 
titling verbiage was altered to reflect more in depth meaning to quotations. Like in step 6, 
the thematic titling and meaning is the same. Theme 1 Motivation to Pursue Post-
Secondary Education, characterizes the participants’ reasoning for why they pursue post-
secondary education. Theme 2, Lived Experiences Before Pregnancy Discovery, provide 
participants’ meaningful account of their lived experiences prior to their adolescent 
pregnancy. Additionally, data under Category A’s Familial Background is further titled 
and sectioned, to provide more distinction of the variant familial dynamics of some of the 
participants. Theme 3, Contributions in the Decision to Pursue Post-Secondary 
Education, provides different reasons for why participants pursue post-secondary 
education. Reasons listed are both internal and external in nature, and include positive 
internal assets, familial and non-familial supports, and positive academic experiences. In 
Theme 4, Lived Experiences in Pursuit of Post-Secondary Education, provide the current 
socioeconomic and education situation of the sampled adolescent mothers. This theme 
also includes both the benefits and challenges associated with the participants’ pursuit of 
post-secondary education. 
I. Motivation to Pursue Post-Secondary Education 
A. Improve Quality of Life for Family 
1. Child not wanting for anything (P3) 
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“As a single parent, I want to make sure that my child is not 
wanting for anything. If that means going to school for a few 
more years to get a degree, so be it.” (P3) 
2. Better life for daughter (P10) 
“I have got to get my degree, so I can provide a better life for 
my daughter and myself. (P10) 
3. Make sure family straight (P5) 
“I want to make sure my family straight.” (P5) 
4. Make lives better for self and family (P9) 
"Me going to college will make our lives better." (P9) 
5. Determined not to end up like parents (P4) 
“I’m determined to not end up like my parents did, struggling 
on drugs, living a low life.” (P4) 
ii. Economic Long-term Sustainability 
1. Get a good job (P2) 
"With my refund checks, I'm finally able to save for a deposit to 
buy a home when I graduate, and get a good job." (P2) 
2. End cycle of Poverty (P12) 
“This cycle of poverty for me and my family has got to stop.” 
(P12) 
iii. Money/Financial Stability 
1. Take care of bills (P5) 
I want to be able to take care of my bills. (P5) 
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2. Good enough money (P6) 
“I would like to have a degree of some sort, or certification; 
and making good enough money to pay for my son's school, 
and college if he decides to go." (P6) 
3. Make a lot of money (P11) 
“Getting my cosmetology license is a must. So I can make a lot 
of money, and get me, my daughter, and brother, out of this 
neighborhood.” (P11) 
4. Save for home deposit (P2) 
"With my refund checks, I'm finally able to save for a deposit to 
buy a home when I graduate, and get a good job." (P2) 
II. Lived Experiences Before Pregnancy Discovery 
A. Familial Background 
1. Primary Caretakers (13) 
Biological Parent(s) as Primary Caretaker 
 Raised by mother and father (P8, P9, P15) 
“I grew up with my mama and daddy.” (P8) 
“My mother and father raised me.” (P9) 
“I been living in my parents’ house all my life.” (P15) 
 Raised by mother and father in separate households (P1, P14) 
“My parents had joint custody. So I split my time up between both 
houses.” (P1) 
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“For as long as I can remember, I’ve always lived at my mama’s 
house some time, and my dad’s house the rest of the time.” (P14) 
 Raised by mother (P5, P6, P7, P12) 
“My mama took care of us.” (P5) 
“I grew up in my mom house.” (P6) 
“I lived with my mother when I was younger.” (P7) 
“My mama raised me.” (P12) 
MOTHER & GRANDPARENTS 
 Raised by mother and maternal grandparents (P4) 
“Before I went off to school (college), I lived with my mama and my 
grandparents on her side.” (P4) 
 Raised by mother and grandmother (P13) 
“My grandmama and mama raised me.” (P13) 
EXTENDED FAMILY MEMBERS AS CAREGIVERS 
 Raised by maternal grandparents (P11) 
“I been living with my grandparents all of my life. My mama never 
raised me.” (P11) 
  Raised by aunt and older siblings (P2)  
“Growing up, when my auntie wasn’t taking care of me, my older 
sister and brother were.” (P2) 
2.  Family Issues (7) 
 Divorced (P1, P9) 
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“My parents divorced when I was real young. I think I was like 8.” 
(P1) 
“They (parents) divorced.” (P9) 
  Substance abuse (P2, P4, P11) 
“Both my mama and daddy get high.” (P2) 
“Mama and daddy struggle with drug abuse.” (P4) 
“Mama be off and on with drugs. My daddy got a drug problem too.” 
(P11) 
  Mentally disabled mother (P7) 
“My mother had a nervous breakdown when I was younger. She’s 
never been the same mentally since then.” (P7) 
 Rigid parenting style (P9) 
“My father was super strict.” (P9) 
                  3. Suffered sexual abuse by a family member (1) 
 “I was child molested by a family member.” (P11) 
4. Familial support during adolescence (5)  
 Mother and Father (P14)  
“My parents have always made sure that I was taken care of. There 
hasn’t been a time that they left me hanging.” (P14) 
 Mother and Father, Maternal and Paternal Family (P1) 
“Growing up, my mom and dad, really both sides of my family 
worked together to make sure I had what I needed.” (P1) 
 Maternal and Paternal Family (P2) 
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“Even though my parents have problems, I still spend time with my 
mama and daddy sides. They’ve fed me, brought me clothes, made 
sure I had a place to stay. They’ve done a lot.” (P2) 
 Maternal Family and twin brother (P5) 
“My immediate family on my mama side have been in my corner since 
day one. My twin(brother) is everything to me. He’s always been by 
my side, helping me whenever I need him.” (P5) 
 Maternal Family (P13) 
“Between my mama, my granny, and the rest of my family helping me, 
I’ve done pretty well.” (P13) 
5. Household economic status growing up (All 15 participants) 
 Middle class (P3, P9, P10, P14, P15) 5/15 
“I grew up in a middle class family.” (P3) 
“We were middle class growing up.” (P9) 
“I thought we were rich growing up, lol. But it turns out my parents 
made above average dollars, about middle income range.” (P10) 
“Both my mom and my dad made decent money when I was growing 
up. Both of them have been in middle management at their jobs for 
years now.” (P14) 
“My parents are small business owners.” (P15) 
 Lower middle class (P1, P4, P5, P6, P7, P8, P11, P13) 8/15 
“My mom and dad didn’t have much money when I was growing up. 
But, they made it work.”  (P1) 
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“My grand-parents’ income was average. Being retirees and all.” 
(P4) 
“As long as I can remember, my mom has held a job. I guess they’ve 
paid her ok. She kept a roof over our head.” (P5) 
“With one income in the house as a child, my mom constantly worked 
over time at the mall. Cause they definitely was not trying to give up 
that bread like that with what she got paid without it.” (P6) 
“Before my mom’s breakdown, we were pretty okay financially. 
Afterwards, we had the basics in the house. It was a struggle 
sometimes.” (P7) 
“Our house was decent. My mama barely worked with worked. But my 
father made up for it with his job. He’s a cab driver.” (P8) 
“My grandpa is retired from the Post Office. My grandmother has 
always been a housewife.” (P11) 
“My mama and my grandmama worked all while I was growing up. 
They didn’t make much money though. To carry over, my mama even 
was the candy lady when I was little.” (P13) 
 Impoverished (P2, P12) 2/15 
“The struggle was real as a kid. We had to get Public Aid and 
everything else just to pay the basic bills.” (P2) 
“My household was poor.” (P12) 
6. Experience with other children prior (2) 
 P5 Helped mom with younger brother  
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“I’ve always helped with my younger brother. We’re like 12 years 
apart.” (P5) 
 P9 Helped raise nieces and nephews 
“Helping with my nieces and nephews has definitely prepared me for 
my own baby.” (P9) 
B. Academic Student Experience  
 
1. Primary school academic student experience (14)  
 Slightly above average student (P1) 
“I was a slightly above average student in grammar school. I never 
made the honor roll or anything.” (P1) 
 Honors student (P2, P4, P8, P9, P10, P11, P12, P14) 
“I liked school growing up, but I didn’t live up to my full potential 
sometimes. Even though my teachers always stayed on me, I did a little 
more than enough; and still got A’s and B’s.” (P2) 
“I was always in the top classes in grammar school. I made the honor 
roll board a lot.” (P4) 
“I really kept my head in them books in elementary. I had mostly A’s.” 
(P8) 
“I almost had straight A’s in grammar school. Competition to get 
good grades was tough.” (P9) 
“Yeah, I was real smart in grammar school. If I didn’t get the board 
honor roll, I definitely got the classroom one.” (P10) 
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“I did pretty well in elementary. Rarely had anything below a B.” 
(P11) 
“I made sure that I got good grades in school. B or better was a 
regular thing for me.” (P12) 
“I was smart, so I hung with the smart kids. We weren’t nerds or 
anything. We just liked being smart. We got rewarded a lot for being 
smart.” (P14) 
 Honors student, graduated as valedictorian (P3) 
“I had to get A’s in school. My teachers expected it out of me and so 
did my parents. It was almost like there was no room for error.” (P3) 
 Average student (P5, P6, P13, P15) (4) 
“My grades in grammar school was average.” (P5) 
“I’ve always been okay in school. Though I always liked math and 
science.” (P6) 
“School for me was basic. I never failed a class, but I never was on the 
honor roll.” (P13) 
“I tried real hard in elementary, but I still had problems with classes 
sometimes.” (P15) 
2.       Secondary school academic student experience (9)  
 Honors student (P4, P8, P9, P10, P12, P14) 
“I graduated in the top ten of my high school class.” (P4) 
“I was in the honors program at my high school.” (P8) 
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“I had really good grades in high school. My classes were mostly 
honors.” (P9) 
“I was on the honor roll in high school.” (P10) 
“I continued to work hard in high school. I was on the honor roll 
fairly often.” (P12) 
“I had honors and AP classes in high school.” (P14) 
 Average student (P5, P13, P15)  
“I struggled with my grades sometimes in high school. But, I ended up 
passing everything.” (P5) 
“I had an average high school career.” (P13) 
“I wasn’t that interested in my classes in high school. I had okay 
grades.” (P15) 
3. Special academic recognition in secondary school (2) 
 Graduated in top 20 (P3) 
“In high school, I was so disenchanted with being the perfect student. I 
mean I was still an honor student and graduated in the top 20 of my 
class, but I almost got burned out with trying to be perfect.” (P3) 
 Graduated in top ten (P4) 
“I graduated in the top ten of my high school class.” (P4) 
4. Secondary school extracurricular activities (7) 
 Cheerleader, Journalism Club (P2) 
“I was on the cheerleading team in high school. I also was a part of 
the journalism club.” (P2) 
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 Cheerleader, Drama, Debate team (P4) 
“I was on the Drama team, I was on the Debate team, I even was a 
cheerleader for a while.” (P4) 
 Cheerleader (P7)  
“Cheerleading was a big part of my high school years.” (P7) 
 Dance Troupe (P8) 
“Dance, dance, dance. I spent a lot of time with my dance troupe in 
high school.” (P8) 
 Yearbook (P12) 
“Being on the yearbook staff was fun.” (P12) 
 French Club, Journalism Club (P14) 
“I was in two clubs in high school: French and Journalism.” (P14) 
 Volleyball and Track (P15)  
“In high school, I ran track and played volleyball my Freshman, 
Junior, and Senior year.” (P15) 
C. Pregnancy Discovery Actualities 
1. Age (All 15 participants)  
 13 (P10) 
“I was only 13 years old when I got pregnant.” (P10) 
 14 (P11) 
“I’d just made 14, when I found out I was pregnant.” (P11) 
 15 (P1, P4, P15) 
“I was 15 years old when I got pregnant.” (P1) 
More Than Me: The Voices                                                                                                                 152 
 
“It was the beginning of my sophomore year, so I was 15 when I found 
out.” (P4) 
“I was 15 years old when I found out that I was going to me a mom.” 
(P15) 
 16 (P14) 
“My sweet sixteen was a baby, lol. I found out I was pregnant around 
my birthday.” (P14) 
 17 (P5, P7, P9, P12, P13) 
“I was 17 years old, and had a baby on the way.” (P5) 
“At 17, I got pregnant.” (P7) 
“I found out I was having my baby at 17.” (P9) 
“17, I was 17 when I got pregnant.” (P12) 
“I was just about to graduate, 17 years old with a baby.” (P13) 
 18 (P2, P3, P6) 
“I pretty much had made it through high school baby free, and messed 
around and got pregnant. I was 18.” (P2) 
“I was 18 when I find out about my baby.” (P3) 
“At 18, I got pregnant.” (P6) 
 19 (P8) 
“Oh, I was grown. I was 19 when I got pregnant.” (P8) 
2. Grade (All 15 participants) 
 8th (P10) 
“I was in the beginning of 8th grade when I got pregnant.” (P10) 
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 9th (P11) 
“Freshman year I got pregnant.” (P11) 
 10th (P1, P4, P15) 
“Maybe one or two months into Sophomore year, I found out.” (P1) 
“I was a Sophomore when I found out.” (P4) 
“My second year of high school, and pregnant, wow!” (P15) 
 11th (P12, P14) 
“I got pregnant in my Junior year.” (P12) 
“Sometime around homecoming Junior year.” (P14) 
 12th (P2, P5, P6, P7, P8, P9, P13) 
“Senior year was a big year for me, I got pregnant and went on prom 
all in the same year.” (P2) 
“I was pregnant my Senior year.” (P5) 
“I was a Senior when I got pregnant.” (P6) 
“Senior year was when I found out I was pregnant.” (P7) 
“I found out I was pregnant around the fun time of Senior year.” (P8) 
“We finally got pregnant in my Senior year.” (P9) 
“I was a Senior.” (P13) 
 P3 was a Freshman in a post-secondary institution (P3)  
“I’d already graduated, and boom here comes a baby, my Freshman 
year of college at that.” (P3) 
3. Planned pregnancy (2) 
 “I definitely planned my baby.” (P6) 
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 “My boyfriend and I wanted a baby, so I got pregnant. Plus, I’d 
been helping with my nieces and nephews forever.” (P9) 
4. Unplanned pregnancy (13) 
 “I definitely did not plan it.” (P1) 
 “No way, for a long time, I wasn’t even sure if I wanted kids.” 
(P2) 
 “I’m not really the baby type. No I didn’t plan my kid.” (P3) 
 “Babies are a gift. I didn’t plan on getting that gift til much later 
in life.” (P4) 
 “I didn’t plan him.” (P5) 
 “My mind was miles away from having a baby when I found out I 
was pregnant.” (P7) 
 “I’m not really a baby person. So, I wasn’t trying to have any on 
purpose. It’s something that just happened.” (P8) 
 “Having a baby at 13 was not my ideal situation.” (P10) 
 “I didn’t want any kids until much later in life.” (P11)  
 “I wanted to wait until I got my life in order before I had a baby. 
But, sometimes life says something different.” (P12) 
 “No, I didn’t plan my baby.” (P13) 
 “You have sex, you get pregnant, lol. No, she wasn’t planned 
though.” (P14) 
 “I definitely didn’t plan my baby. I’ve been babied myself.” (P15) 
5. Contributing factors (2) 
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 Birth of 5 younger siblings (P6) 
“Being the oldest of six, I’ve had a lot of experience with taking care 
of kids.” (P6) 
 Having too much freedom from parents, having too much idle 
time) (P15) 
“I simply had too much idle time on my hands. So, I tried to be grown 
having sex, and got pregnant.” (P15) 
III. Contributions in the Decision to Pursue Post-Secondary Education (P.S.E.) 
A. Internal/Positive Psychological Factors (8) 
1. Self-Determination (2) 
 “I’m always chasing it. Pursuing my education is another way for 
me to get to the next level.” (P7) 
 “I have got to get my degree, so I can provide a better life for my 
daughter and myself.” (P10) 
2. Positive self-assessment of student abilities (2) 
 “I’ve always done well in school. I feel good when I’m there.” 
(P8) 
 “I know I’m good at school.” (P14) 
3. Self-recognition of academic talents and abilities (3)  
 “I know how good I am in cosmetology school.” (P11)  
 “I do well in whatever school environment I’m in.” (P12) 
 “I know I’m smart. Having a baby will doesn’t make it go away.” 
(P13) 
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4. Positive Pre-conceived notions about post-secondary education (1)  
 “I was always taught in grammar school and high school that 
college would help me get a better life. I believed it then, and I 
believe it now.” (P8) 
B. Parental psychological expectations and action oriented supports (6) 
1. Parental influence (3)  
 “My parents always expected me to go to college. Me having a 
baby didn’t change that.” (P3) 
 “All of my life, my parents have been talking about me going to 
college. So I didn’t think twice about going when it was time.” 
(P14) 
 “In my parent’s house, it is a mandate that you go to college.” 
(P15) 
2. Parental preparation for future (1) 
 “They even saved up for it (college). Which ultimately worked out, 
as I didn’t have to take out any school loans.” (P3)  
3. Parental sacrifice (2) 
 “My parents have worked very hard for me to be able to go to 
college. They have scrapped and saved just for me to not have to 
worry so much about taking care of the baby, and just go to 
school.” (P10) 
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 “I got make my mother proud. She’s sacrificed a lot to make sure 
that I finish school. She even watches the baby when I have to go 
to school on Saturdays.” (P12)  
C. Familial psychological, emotional, and economic contributions (7) 
1. Relative Bond (2) 
 “I cherish my twin. He helps me with everything…He even helps 
me with my schoolwork, particularly my major.” (P5)  
 “He (son) changed a lot for me. I’m free-spirited, but he brings me 
balance. So when it’s time to work hard, I do, and feel good about 
it.” (P7) 
2. Family culture and expectation (3) 
 “In my family, all of the children are expected to go to college.” 
(P1) 
 “Not only am I a first generation college student, I am the first out 
of my immediate family members to go to college…Everyone 
expects me to finish college and do well.” (P9) 
 “My family would be devastated if I didn’t graduate from college.” 
(P10) 
3. Family resources and support (2)  
 “My family have always rallied around me to make sure I have 
what I needed for school.” (P4)  
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 “A whole bunch of my family members have encouraged me to stay 
in college and finish. My big cousins who have went to college also 
help me out.” (P15) 
D. Non-Familial Inspirations and Supports (6) 
1. Peer Influence (3)  
 “Once I realized that my friends and cousins were doing school 
stuff like writing papers and doing assignments. I wanted to be in 
college like everybody else.” (P6) 
 “My best friends and I made a pact that we would go to college.” 
(P10) 
 “I was surrounded by super smart kids in high school. Mostly, 
everyone I knew was planning on going to college.” (P14) 
2. Strong support system of non-family members (3) 
 “My neighbors have really been helpful while I’ve been in 
school.” (P7) 
 “My mentor has been around me since 9th grade. She’s always 
been extremely supportive in me going to college.” (P9) 
 “My mentor exposed me to college life. She even paid for some of 
my college applications.” (P15) 
E. Positive Academic Environments and Opportunities (11) 
1. School culture (2) 
 “My high school was college preparatory, so all my teachers and 
my principal focused on students going to college.” (P1) 
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 “In high school, I was involved in a magnet program. It was there 
that I learned about college.” (P8) 
2. Access to post-secondary institutions (3)  
 “In high school, we took trips to several colleges.” (P3) 
 “When I was younger, I had an older cousin in college. I used to 
visit the campus all the time. It made me want to go to college.” 
(P10)  
 “I spent a lot of time in Central Illinois growing up. Being down 
there often then, I was able to visit some of the colleges.” (P14)  
3. Helpful post-secondary institution staff (1) 
 “My financial aid advisor has been a god send. Other faculty 
members have been extremely helpful as well, including my career 
program director.” (P7)  
4. Scholarship (4)  
 “I got a full ride to go to school.” (P4) 
 “I bring the school director a lot of business. She ended up 
offering me a  
scholarship.” (P11)  
 “I had a lot of scholarship offers.” (P13) 
 “I even got a partial scholarship to go to college.” (P14) 
F. Prospective Personal Financial Improvement (2) 
1. Poverty (1) 
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 “I definitely refuse to be poor. I know that school can help me get 
out of this poverty hole.” (P9) 
2. Money (1) 
 “Deciding to be in cosmetology was easy…There’s a lot of money 
to be made doing hair.” (P11)  
IV. Lived Experiences in Pursuit of Post-Secondary Education 
A. Current Living Arrangements of Adolescent Mothers (18) 
1. Living arrangements-child and self (4) 
 “My son and I live together.” (P4) 
 “It’s just me and my son.” (P7) 
 “Me and (son’s name) have our own apartment.” (P8) 
 “My baby girl and I live by ourselves.” (P14) 
     2. Living arrangements-child and others (11) 
 “I’ve been living with my child’s father and his family since before 
the baby was born.” (P1) 
 “My living situation is pretty cray, it’s me, the baby, my boyfriend, 
and my mama.” (P2)  
 “I live with my baby and my granny.” (P3)  
 “It’s my mom, grandma, grandpa, little brother, and son in the 
house.” (P5)  
 “I got five siblings total. We all live at home with my mom.” (P6)  
 “My son and I have a roommate.” (P9) 
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 “It’s me, the baby, my parents, my sister, and my niece at the 
house.” (P10)  
 “We live at my grandparents’ house. My little brother too.” (P11)  
 “I live with my daughter, and my mother.” (P12) 
 “My mama and my grandmama got me and the baby spoiled at 
home.” (P13) 
 “My son and I live with my parents.” (P15)  
3. Live on school campus in Student Family Housing (3) 
 “I live in our school’s family housing with my son.” (P4) 
 “Living in student family housing is good, and it’s more affordable 
than most of the other apartments in town.” (P8) 
 “My daughter and I have been living in the student apartments for 
like two years now.” (P14) 
B.  Benefits Obtained During Pursuit of Post-Secondary Education (19) 
1. Internal Positive Psychological Benefits 
a. Increase in Self-Confidence (3) 
 "I feel better about myself since I started college. I wasn't sure how 
hard college would be, I mean it's been hard, but I've made it this 
far.” (P1) 
 "College has helped me to believe in myself." (P10) 
 "I was on academic probation the beginning of my sophomore 
year, but I worked hard and overcame that. I've been getting really 
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good grades ever since. College has helped me to stay focused, 
and find my strengths, what works for me." (P13) 
b. Individual wellness (3) 
 "I've learned a lot about myself since going to college…I've 
learned to "check in" with myself about what's going on with me, 
and how I feel about it. College has helped me to be a more 
responsible adult as well." (P3) 
 “I have peace in my life now.” (P8)  
 “I've been so happy since I've been in school. Being there helps me 
forget about all of   the L's (losses) I've taken over the course of my 
life." (P11) 
c. Life Direction (2) 
 “To be able to stay focused, while working and being mommy.” 
(P6)  
 "Since I've been in school, I really know what I want to do in my 
life." (P12) 
d. Independence (1) 
 "Since I've been in college, I finally feel like a grown up. I pay my 
own bills, I'm raising my baby, my life is looking promising." (P14) 
e. Focus (1) 
 “I finally have found my way. I did not have any idea of what I 
wanted to do in life before I got here (college). My program is 
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awesome. I love the people in it. I love the staff. I can't wait to be a 
chef!" (P15) 
2. Tangible Benefits 
a.   Maintenance of good grades (1) 
 “My grades have stayed on point, despite the classes are hard.” 
(P4)  
b. Better housing opportunities (2) 
 "With my refund checks, I'm finally able to save for a deposit to 
buy a home when I graduate, and get a good job." (P2) 
 "I finally have my own apartment. It's paid for through the year 
thanks to my grants and loans.” (P8)  
c. Money (1) 
 "I've been able to make some good money off new clientele tips 
while being in school." (P11) 
d. Monetary Student Reimbursement (1) 
 “The refund checks also help, lbs. They help me to pay my bills." 
(P1)  
e. Being able to afford provision for child through federal work study 
program (2) 
 “I've even started a work study job in the library, where I make 
decent enough money to help take care of my child.” (P4)  
 “My work study job helps me to save money for a rainy day.” (P8)  
3. Social Benefits 
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a. Increase in Sociability (1) 
 "I do like the environment. Being more friendly and stuff. It helps 
me with communications. I didn't use to like talking to people." 
(P5)  
b. Peer Mentorship (1) 
 "I'm a part of a group of teenage mothers, we all go here. We 
encourage each other to stay in school, and help each other with 
classes." They are my sisters.” (P10)  
C. Barriers Combatted During Pursuit of Post-Secondary Education (17) 
     1. Internal Negative Psychological Elements 
a. Personal fear of failure (1) 
 "I've always done good in school. But college is an altogether 
different thing. I had to get over being fearful that I would fail. 
Once I did, I haven't looked back, and I've passed all my classes." 
(P2)  
b. Loneliness (1) 
 "The only thing that I've struggled with being in school, is being 
away from my family." (P4)  
c. Regret (1) 
 “I wish I would not have never went away when I was pregnant. I 
should have listened to my mama. It didn't go as planned. I was 
supposed to get a work study job. It never happened. That's what 
made the experience bad...It was a waste of money at the time. If I 
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would've stayed in Chicago. I would've been already done with my 
two years.” (P5)  
     2.    Negative Academic Related Elements   
            a.   Time management (1) 
 "Balancing my time in school has not been easy. I have to get the 
baby ready for daycare, and then go to school.” (P1)  
b. Class work management (1) 
 "Staying on top of class work is difficult. When I first started 
school, I took on way too many classes." (P13)  
c. Registration difficulty (1) 
 “One time they placed a hold on my account, because I owed some 
money to the school. I had to borrow money from some people to 
be able to register for school.” (P6)  
d. Childcare (2) 
 “Action for Children (childcare program) has also been late 
approving my paperwork at times, and daycare is really 
expensive." (P1) 
 "School on Saturday is mandatory for me. It has not been easy 
securing a babysitter on Saturday's." (P11) 
e. Cost of books and school supplies (1) 
 "Books and school supplies have been expensive. I had to spend 
almost all of my savings to pay for them this year." (P12)  
f. School campus environment (1) 
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 “Besides the library, there also aren't student friendly places for 
us to study.” (P7)  
g. Course difficulty (5) 
 "Some of my classes have been difficult, I mean really difficult. 
College was the first time that I had to get tutoring. I even failed 
my accounting class the first time I took it." (P3)  
 “Though I have a pretty good GPA. I still have to study way more 
than I did in high school. My classes are hard.” (P9)  
 “I was on academic probation my second and third semester of 
school. That floored me. I didn't even tell my parents when it 
happened. I didn't tell anybody.” (P10) 
 "Staying on top of class work is difficult. When I first started 
school, I took on way too many classes." (P14)  
 "Biology, Math, and English. I had such a hard time in those 
classes. I almost failed biology." (P15)  
h. Teacher assistance (1) 
 "Some teachers also are not willing to help as much when you 
don't understand something." (P13)  
i. Lack of post-secondary school administration leadership (1) 
 "I don't think that the higher ups have taken into perspective, the 
actual physical student environment…For example, they allow 
problem students to run the cafeteria. It's like the projects in the 
cafeteria." (P7)  
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